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ABSTRACT 

This study explored the challenges encountered in teaching and learning Financial 

Literacy within the Economic and Management Sciences (EMS) curriculum. This chapter 

commences with a brief discussion of the significance of the EMS curriculum. Teacher 

qualifications in EMS, factors hindering effective teaching and learning of EMS, 

mechanisms to minimise the difficulties faced, assessment in EMS and the influence of 

EMS on related subjects in the FET phase and academic support are discussed.  

To address these questions, two data collection instruments were utilised: document 

analysis and semi-structured interviews, involving the perspectives of 16 participants who 

were purposively sampled. The study was framed using Cognitive Load Theory which 

assisted to explain how the cognitive load placed on learners affects their learning in 

Financial Literacy and Ecological Systems Theory which aided in identifying and 

addressing the multifaceted challenges teachers face in teaching Financial Literacy by 

considering the interplay of various ecological factors. 

The findings indicated that factors hindering learner performance in EMS included 

inadequate Financial Literacy knowledge among teachers, excessive class size, access 

to technological resources in the teaching and learning of Financial Literacy, scarcity of 

educational support materials, impact of curriculum changes in the teaching of Financial 

Literacy, time constraints, difficult terminologies and concepts in Financial Literacy, and 

deficiencies in the assessment approaches. Recommendations were made to mitigate 

these challenges. 
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CHAPTER ONE: OVERVIEW OF THE STUDY 
 

1.1 INTRODUCTION 
 
The role of teachers is to provide learners with knowledge about how individuals in 

different communities can effectively meet their needs and wants using limited resources. 

Economic and Management Sciences (EMS) aims to equip learners with this essential 

knowledge. According to the Department of Basic Education (2011), EMS is defined as a 

subject that focuses on the efficient and appropriate use of various categories of private, 

public, or collective resources to satisfy people’s needs and wants. The subject comprises 

three main components: Financial Literacy, The Economy, and Entrepreneurship. This 

study focuses mainly on the Financial Literacy component. 

 

Venter (2023) describes the content of Financial Literacy as encompassing the teaching 

and learning of vital skills and knowledge required for making informed financial 

decisions. Entrepreneurship involves the knowledge, skills, attitudes, and values 

necessary for informed, productive, ethical, and responsible participation in both formal 

and informal economic sectors. The subject addresses principles related to business 

theory and practice that support the growth of innovative ideas, sustainable businesses, 

and the economy (Department of Basic Education, 2011). The economy examines how 

individuals, businesses, governments, and other organisations within society choose to 

use scarce resources to meet various needs and wants in an efficient, equitable, and 

sustainable manner (Department of Basic Education, 2011). 

 

The Financial Literacy component covers topics such as savings, budgets, income and 

expenditure, accounting concepts, the accounting cycle, source documents, financial 

management, and record-keeping. The economy encompasses a wide range of subjects, 

including the history of money, needs and wants, goods and services, inequality and 

poverty, the production process, government, the national budget, standard of living, 

markets, economic systems, the circular flow, price theory, and trade unions. 
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Entrepreneurship integrates knowledge of entrepreneurial skills, businesses, factors of 

production, forms of ownership, sectors of the economy, levels and functions of 

management, business functions, and business planning (Department of Basic 

Education, 2011). 

 

A study conducted by Jonda and Modise (2022) indicated that both teachers and learners 

encounter challenges in the teaching and learning process of EMS, particularly in 

Financial Literacy. These challenges will be elaborated on later in the study. They further 

noted that the content of Financial Literacy is a significant factor contributing to learners’ 

poor performance in the subject. In this study, the concept of Financial Literacy will be 

explored, particularly as it relates to the Accounting component of EMS. 

 

This chapter presents an overview of the study. The research problem is articulated, 

along with the research questions that will be addressed. A brief discussion of the 

theoretical framework underpinning the study is also included. Subsequently, the 

research design and methodology, data collection instruments, and ethical considerations 

are outlined. These aspects will be explored in greater detail in Chapter 3. 

 

1.2 BACKGROUND TO THE STUDY 

 
EMS is regarded as a practical subject that equips learners with real-life skills essential 

for personal development and community advancement. The tasks assigned should 

contribute to personal growth and promote the idea of sustainable economic development 

within the community (DBE, 2011). The Financial Literacy component constitutes 40% of 

the three-part EMS curriculum. According to the Curriculum Assessment Policy 

Statements (CAPS) document for EMS, the allocated teaching time is two hours per 

week. As Financial Literacy involves developing accounting skills in Grades 8 and 9, one 

hour per week must be dedicated to Financial Literacy in accordance with the CAPS 

document (DBE, 2011). EMS serves as the foundation for the commercial stream in 

Grade 10, where learners should have a solid understanding of Accounting, Economics, 

and Business Studies. 
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The aim of Financial Literacy is to equip learners with the skills necessary to manage their 

finances effectively and prepare them for Accounting in the FET phase. EMS teachers 

encounter various challenges when teaching Financial Literacy content. It is believed that 

learners' comprehension of the material is closely linked to the teacher's pedagogical 

content knowledge (Rice & Kitchel, 2016). Therefore, a teacher's ability to teach all three 

topics in EMS highlights the importance of possessing such knowledge to effectively 

empower learners. According to Nzuza (2019), an EMS teacher should specialise 

particularly in Accounting, as this is a more challenging aspect of EMS. Additionally, 

teachers face difficulties in teaching EMS as an integrated subject. Siyaya (2019) points 

out that learners are not given sufficient time to grasp the concepts, which contributes to 

their underperformance in the subject. However, the success of any pedagogical practice 

is influenced by the quality of university training that teachers have received (Moloi & 

Molise, 2021).  

 

Adequate subject skills and content knowledge are prerequisites for effective EMS 

teaching. Supporting this view, Siyaya, Gamede, Uleanya, and Ndlovu (2021) assert that 

teachers are interpreters and transformers of subject content knowledge and should 

facilitate learners' learning. A study by Qoyi and Mpiti (2022) found that some teachers 

are not specialists in EMS and lack adequate training to teach all components of the 

subject, which hampers their content knowledge. Consequently, this study aims to 

explore the challenges faced by teachers and learners in the teaching and learning of 

Financial Literacy within the EMS curriculum, the extent of the training received by 

teachers in all Financial Literacy topics, and the level of understanding learners have 

regarding Financial Literacy concepts and transaction analysis. 

 

1.3 SIGNIFICANCE OF THE STUDY 
 

This study offers potential solutions to the challenges encountered by both teachers and 

learners in the teaching and learning of Financial Literacy. This study further enhances 

the scholarship of EMS education by providing context-specific insights into the 

pedagogical challenges associated with the teaching and learning of Financial Literacy, 
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thus reinforcing the evidence base for curriculum development and teaching practice. It 

also contributes to scholarly dialogue by guiding district-level subject support and 

curriculum planning through empirically informed strategies that promote more effective 

and equitable Financial Literacy education. EMS curriculum developers and subject 

facilitators at the district level may benefit from the insights provided regarding the issues 

faced by both teachers and learners. 

1.4 PROBLEM STATEMENT 
 

When the CAPS curriculum was introduced, it aimed to ensure that learners acquire and 

apply knowledge and skills meaningfully in all subjects, including EMS (DBE, 2011). 

However, the performance of EMS learners in Grades 8 and 9 has been poor, particularly 

in the Financial Literacy section (Rossouw & Greeff, 2020). Learners struggle to analyse 

Financial Literacy transactions and to understand the related concepts (Uleanya, 

Gamede & Siyaya, 2021), which leads to failure and a loss of interest in the subject. It is 

assumed that EMS teachers were given the option to select only two majors from 

Economics, Business Studies, and Accounting during their undergraduate studies (Jonda 

& Modise, 2022). Consequently, drawing from my personal observation as an EMS 

teacher, they often lack the content and pedagogical knowledge necessary for at least 

one of the three sections of EMS. Therefore, there is a need to explore the challenges 

faced in the teaching and learning of Financial Literacy within the EMS curriculum, 

particularly in rural school contexts, and the strategies employed by teachers to address 

these challenges. 

 

1.5 RESEARCH QUESTIONS 

 

The research problem formulated the following main research question: What are the 

challenges faced by EMS teachers and learners in the teaching and learning of Financial 

Literacy in the Economic and Management Sciences curriculum? 

 

This study was guided by the following sub-research questions: 
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• What are the qualifications (both content and pedagogical) of EMS teachers 

participating in this study? 

• What are the challenges experienced by teachers and learners regarding Financial 

Literacy as a component of EMS? 

• Which strategies can be implemented to address the challenges experienced by 

teachers and learners in Financial Literacy? 

 

1.6 AIM AND OBJECTIVES  
 
This study aimed to explore the challenges faced by EMS teachers and learners in the 

teaching and learning of Financial Literacy in the Economic and Management Sciences 

curriculum. 

 

This study addressed the following objectives:  

 

• To determine the qualifications (both content and pedagogical) of EMS teachers 

participating in this study. 

• To explore the challenges experienced by teachers and learners regarding 

Financial Literacy as a component of EMS.  

• To establish which strategies can be implemented to address the challenges 

experienced by teachers and learners in Financial Literacy. 

 

1.7 PRELIMINARY LITERATURE REVIEW 
 

A literature review enables the researcher to acquire knowledge about previous studies 

and to identify gaps that highlight the need for further investigation (Snyder, 2019). 

Financial literacy within the EMS curriculum presents challenges for both teachers and 

learners, significantly affecting learners’ overall academic performance in EMS (Kretzer 

& Kaschula, 2020). 
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1.7.1 The significance of EMS 
 

The importance of EMS cannot be overlooked. Agumba and Dasoo (2024) noted that the 

Grade 9 EMS programme includes many concepts related to the fundamentals of 

Accounting. As such, EMS plays a vital role in preparing learners for Accounting in Grade 

10. Financial literacy is regarded as the most challenging section, not only for learners 

but also for teachers, particularly those who are not specialists in the commerce field 

(Phakathi, 2018). 

 

1.7.2 The effects of poor performance in EMS on the FET phase 
 

Challenges in teaching and learning the Financial Literacy component have contributed 

to the declining popularity of commercial subjects (Phakathi, 2018). Consequently, these 

subjects are gradually being phased out in public secondary schools. A study by Thaba-

Nkadimene and Mmakola (2020) revealed that poor performance in EMS significantly 

reduces the percentage of learners choosing subjects in the commercial stream during 

the FET phase. This trend has led many schools in South Africa to eliminate the 

commercial stream entirely. 

 

1.7.3 Teachers’ knowledge of Financial Literacy content 

 

In terms of content knowledge for Financial Literacy, teachers often lack training in certain 

topics, including the general ledger. A previous study by Fakude (2022) indicated that 

many teachers struggle with the general ledger, with some suggesting its removal from 

the syllabus. This apprehension among teachers to teach the Financial Literacy 

component of EMS results in poor performance among learners in this subject. 

 

According to Sibisi (2019), teachers’ limited content knowledge in Financial Literacy 

stems from inadequate training and staff development. Consequently, teachers find it 

challenging to deliver the content effectively to learners, often failing to present concepts 
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in ways that are comprehensible. When learner teachers are given the option to choose 

two majors in their undergraduate studies, Economics and Business Studies tend to be 

favoured over Accounting.  

 

1.7.4 Inadequate time allocation for the subject 
 

Insufficient time allocation adversely affects the teaching of Financial Literacy in EMS 

(Agumba & Dasoo, 2024). As an integrated subject that encompasses three major topics 

(DBE, 2011), EMS involves a considerable amount of content and numerous chapters 

(Phakathi, 2018). Consequently, integrating these topics creates challenges in managing 

time effectively, hindering the delivery of comprehensive Financial Literacy education 

(Nzuza, 2019). Findings from a study conducted by Fakude (2022) corroborate the results 

from Phakathi's research (2018). Fakude stated that Grade 9 requires ample time for 

teaching Financial Literacy content, which may not be sufficient for preparing learners 

adequately for assessments. Similarly, Phakathi's (2018) study found that participants 

disagreed with the allocated two hours per week for EMS instruction. Both studies 

highlight the challenge of time constraints in effectively delivering EMS education in 

Grade 9, particularly the one hour per week designated for the Financial Literacy 

component. 

 

1.7.5 Language barrier for learners 
 

EMS and other learning areas are taught in English, which poses a significant barrier to 

effective learning, especially since it is the second language for many learners in public 

schools. The use of English in EMS becomes a major challenge for learners, particularly 

when analysing transactions, which can lead to poor performance in the subject due to 

inadequate English language skills (Siyaya et al., 2021). 

 

Siyaya (2019) further emphasises that the learning environment in EMS requires the 

integration of critical thinking, concept comprehension, and effective communication. 
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Therefore, learners' competence and success in EMS are highly dependent on their 

proficiency in understanding English as the language of instruction (Siyaya, 2019). 

 

1.8 THEORETICAL FRAMEWORK 
 

The theories underpinning this study were Ecological Systems Theory and Cognitive 

Load Theory. The theoretical framework constructs and supports a theory relevant to the 

research study, linking it to the topic. It establishes and clarifies the theory that explains 

the existence of the research phenomenon under investigation (Kivunja, 2018). The 

theoretical framework also enhances the significance of data analysis by connecting 

findings to the theories proposed by theorists who possess more advanced knowledge 

on the topic, aiming to validate those theories (Siyaya, 2019).  

 

1.8.1 Ecological Systems Theory 
 

Psychologist Urie Bronfenbrenner developed this theory in the late 1970s, 

(Bronfenbrenner, 1979). The Bronfenbrenner Ecological Systems Theory posits that 

various environmental systems influence human development (Snyder & Duchscher, 

2022). This framework acknowledges that, in the context of teaching Financial Literacy, 

teachers operate within a complex ecosystem of influences, including the school 

environment, community factors, political frameworks, and cultural contexts. 

Consequently, teachers may encounter challenges related to systemic issues, such as 

limited resources and lack of curriculum alignment, which can undermine their relevance 

in delivering Financial Literacy content (Ristantri, 2025). This may lead to insufficient 

opportunities for professional development. This framework is pertinent to this study as it 

emphasises the level of training teachers receive to successfully deliver Financial Literacy 

content in EMS. Therefore, applying Ecological Systems Theory helps to identify and 

address the multifaceted challenges teachers face in teaching Financial Literacy by 

considering the interplay of various ecological factors. 
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1.8.2 Cognitive Load Theory 
 

This theory was developed by John Sweller in the late 1980’s (Sweller, 1988). It focuses 

on how the cognitive load experienced by learners impacts their ability to process 

information and learn effectively, given that our memory can only store a limited amount 

of information (Sweller, 2022). Cognitive Load Theory is essential to this study because 

one of its aims is to determine learners’ challenges in EMS as an integrated subject, 

containing Economics, Business Studies, and Accounting, which could overpower their 

cognitive levels at that stage. In teaching Financial Literacy, teachers may also encounter 

certain challenges related to the cognitive load imposed on learners as they engage with 

complex Financial Literacy concepts and calculations, such as general ledger accounts. 

The Cognitive Load Theory can assist teachers in selecting appropriate strategies for 

teaching complex topics to manage cognitive load effectively. By doing so, teachers can 

provide clear explanations and simplify intricate concepts for learners, offering them 

multiple avenues for understanding. Additionally, this approach provides teachers with 

opportunities for practice and reflection on their strategies. 

 

1.9 RESEARCH DESIGN AND METHODOLOGY 
 

According to Sileyew (2019), research methodology guides researchers on how to 

conduct their study.  

1.9.1 Research paradigm 
 

This study employed an interpretivist paradigm. This paradigm is appropriate for the study 

as it acknowledges that there is no single reality or truth; rather, reality must be 

interpreted. Information about the challenges faced in teaching and learning Financial 

Literacy was gathered and interpreted to explore these challenges to address the 

research questions. Adom et al. (2016) describe the interpretivist paradigm as one that 

asserts individuals interpret their own understanding and knowledge of the world through 

their experiences and reflections on those experiences. 
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1.9.2 Research design and approach 
 

According to Maree et al. (2016), research design is a critical component of research, 

providing guidelines on how to conduct a study aimed at answering the research 

questions. Research design can also be described as the acceptable method for 

conducting the study, addressing questions such as when, from whom, and under what 

conditions data will be obtained (Abutabenjeh & Jaradat, 2018). This study was guided 

by a case study design within a qualitative approach. Qualitative research involves 

collecting and analysing data to understand concepts, opinions, or experiences within 

real-life contexts (Bhandari, 2020). Teachers and learners face challenges in the teaching 

and learning of Financial Literacy, particularly in the rural areas. Therefore, by employing 

a case study design and qualitative approach, data were collected from participants 

focusing on the challenges faced by teachers and learners in the EMS senior phase in 

the rural areas, which were then analysed for a clearer understanding to address the 

research questions. Referring to research as a case study implies that its methodology is 

qualitative, often involving small-scale, ethnographic, clinical, participant-observation, or 

field-based approaches, (Butina, 2015). 

1.10 POPULATION AND SAMPLE 
 

1.10.1 Population  
 

A research population refers to a large group of individuals who form the focus of the 

study (Asiamah et al., 2017). Although the researcher cannot select every individual 

affected by the problem, they limit their selection to the most appropriate participants who 

can represent the entire population (Mujere, 2016). In this study, the population 

comprised teachers and Departmental heads from the rural areas, and a curriculum 

advisor from the Capricorn South District in the Limpopo province. These individuals in 

those areas, specifically teachers and Departmental heads in the rural areas, are mostly 

affected by the challenges related to Financial Literacy in the senior phase EMS 

curriculum, specifically in grades 8 and 9. 
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1.10.2 Sample 
 

According to Creswell (2015), a sample is a subset of the target population selected for 

study to generalise findings to the wider population. Accordingly, this study used 

purposive sampling. Purposive sampling entails recruiting participants who can provide 

detailed, in-depth insights into the phenomenon under investigation (Ames et al., 2019). 

Seven secondary schools in the Capricorn South District, Limpopo province, were 

purposefully selected because of their proximity to the researcher. Sixteen individuals 

participated, including ten EMS teachers for Grades 8 and 9, who described their day-to-

day experiences of teaching Financial Literacy. Five Departmental heads were included 

to offer an academic management perspective on the issues explored, and one 

curriculum advisor contributed insights on the support provided by the education district. 

Each school was asked to supply learner and teacher portfolios for document analysis. 

Three learner portfolios per school were selected, representing average, highest, and 

lowest marks, and one teacher portfolio per school was collected for both Grade 8 and 

Grade 9. 

1.11 DATA COLLECTION INSTRUMENTS 
 

Data collection instruments are critical components of research. Choosing the appropriate 

instrument allows the researcher to gather information that effectively answers the 

research questions (Taherdoost, 2021). Data can be collected primarily and secondarily. 

Primary data refers to information that is collected for the first time, such as interviews, 

surveys, and observations, (Flick, 2018). Secondary data refers to the information that 

has been collected before and is analysed in another study (Johnston, 2014). This study 

employed semi-structured interviews and document analysis as its primary data collection 

instruments. 
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1.11.1 Semi-structured Interviews 
 

Semi structured interviews are widely used in educational research and are central to 

qualitative data collection. Balachandran Nair (2024) describes them as in-depth 

interviews in which participants respond to open ended questions, sharing their opinions, 

views, and experiences. Husband (2020) notes that such interviews can reveal 

information that illuminates teachers’ perspectives on their actual teaching environments. 

In this study, semi structured interviews were used to gain a comprehensive 

understanding of the challenges faced by EMS teachers and learners in teaching and 

learning Financial Literacy within the senior phase of EMS. The interview schedules for 

teachers and DHs were designed to capture experiences of the teaching and learning 

process, while the questions for the curriculum advisor focused on roles and 

management. Teachers, DHs, and the curriculum advisor therefore contributed valuable 

insights from their respective perspectives on the issue under investigation. 

 

1.11.2 Document analysis 
 

Document analysis is a qualitative technique used by researchers to understand and 

interpret both physical and electronic documents (Morgan, 2022). Learner and teacher 

portfolios were analysed. 

 

Learner Portfolio: Formal written assessments of learners were utilised to evaluate their 

performance in EMS Financial Literacy and to understand how this affects their overall 

performance in the subject. Formal assessments designed by the Capricorn South 

District, along with school-based assessments, were identified as the most effective 

means of gauging learner performance in Financial Literacy. These assessments were 

retrieved from learner portfolios, which contain formal written assessments for a specific 

year. Only the portfolios of grade 8 and 9 learners from the seven selected schools were 

analysed. A template was designed to extract learners’ final marks from learners’ portfolio 

and analysed comparing how learners performed in term one and two. Performance was 

compared in the three components of EMS. Learner portfolios were selected for this study 
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because they reliably provide comprehensive information on learner performance and the 

link to challenges faced by teachers and learners in Financial Literacy. 

 

Teacher portfolio: Teachers’ portfolios are compiled to track learners’ performance in 

the subject and to monitor teachers’ compliance with the Annual Teaching Plan (ATP). 

They provide rich evidence of the teaching and learning process over the past three years. 

At the end of each term, teachers must submit their portfolios to the relevant district for 

evaluation. Typical contents include the ATP, record sheets, comparative analyses of 

results, analyses of results per level per task, assignments with memoranda, and 

controlled tests with memoranda. A template was designed to verify the presence of these 

items. Teacher portfolios were selected for this study because they reliably provide 

comprehensive information on learner performance and the link to challenges faced by 

teachers and learners in Financial Literacy. 

 

1.12 DATA ANALYSIS 
 

The data analysis process involves analysing data using various formats relevant to the 

study. Data analysis is crucial in research as it enhances the accuracy of data 

interpretation. It enables researchers to analyse data directly without overlooking 

important information that could contribute to their understanding of the study (Aguas, 

2022). This study employed thematic analysis for qualitative data. Thematic analysis 

involves identifying, analysing, and interpreting patterns within qualitative data. It is often 

regarded as a method or technique distinct from other qualitative analytic approaches 

(Clark, 2016). Themes provide a broader understanding of each factor contributing to 

learners’ poor performance in Financial Literacy. Numerous factors may influence this 

performance; therefore, themes emerged to facilitate meaningful data analysis aligned 

with the study's aims and objectives (Lowe et al. 2018). Inductive data analysis was used 

to complement the thematic approach. This method involves considering findings from 

previous studies during the data analysis process. Inductive data analysis refers to 

applying existing themes from the literature to the collected data to assess the relevance 

of the study and to highlight areas needing further investigation (Proudfoot, 2023). 
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1.13 ETHICAL CONSIDERATIONS 
 

This proposal was submitted to both the University Research Ethics Committee and the 

Faculty Research and Innovation Committee. The Department of Basic Education in the 

Limpopo province was approached to obtain ethical clearance and permission for 

conducting research in the selected schools. The principles adhered to in the study 

include voluntary participation, informed consent, anonymity, confidentiality, minimisation 

of harm, and communication of results. These are elaborated on in Chapter three. 

 

1.14 LIMITATIONS OF THE STUDY 
 

Although the Economic and Management Sciences (EMS) curriculum comprises three 

sections, this study focused exclusively on the Financial Literacy section, which the 

researcher deemed most vital.  

 

1.15 DELIMITATIONS OF THE STUDY 
 

The geographical scope of the study was limited to the Capricorn South education District 

in the Moletlane Circuit. The study is delimited to the teaching and learning component of 

education, concentrating specifically on classroom practices, instructional strategies, and 

learner engagement. 

1.16 PROGRAMME OF THE STUDY 
 

Chapter One: Introduction of the study. 

Chapter Two: This chapter focused on the literature review of the study, where the 

challenges in teaching and learning in Financial Literacy were explored. 

Chapter Three: This chapter focused on a detailed account of the research methodology 

employed in this study.  Data collection and analysis were also explained. 

Chapter Four: This chapter included data presentation, interpretation, and discussion. 
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Chapter Five: The summary of the study, recommendations, and conclusion of the study 

were discussed in this chapter. 

 

1.17 SUMMARY 
 

The chapter outlined the research problem, preliminary literature, the main and subsidiary 

research questions, and the research design and methodology used during the empirical 

phase. A qualitative approach was employed to collect data in this research. It also 

described the data collection and analysis procedures, as well as the ethical 

considerations. In sum, the chapter provided an overview of the study. 

 

The next chapter reviews the literature related to the topic of the study.  
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CHAPTER 2: LITERATURE REVIEW AND THEORETICAL 
FRAMEWORK 

 

2.1 INTRODUCTION 
 
The previous chapter focused on an introduction to the study whereby important aspects 

of this study were outlined. This chapter aims to present the review of literature that is 

significant to the phenomenon of this study. Literature review enables the researcher to 

gather knowledge on what has already been conducted and to identify gaps that guide 

why further study is needed (Snyder, 2019). Financial Literacy as a section in Economic 

and Management Sciences (EMS) poses a challenge for both teachers and learners. This 

affects learners’ overall performance in EMS subject, creating an imbalance between the 

teaching and learning process and checking whether the learning objectives and 

outcomes are achieved in Financial Literacy (Kretzer & Kaschula, 2020). Therefore, the 

focus of this study is on the challenges faced in teaching and learning of Financial Literacy 

in the senior phase curriculum of EMS. Thus, this chapter analyses a variety of literature 

to introduce concepts that address, debate, and argument on those challenges.  

 

This chapter commences with a brief discussion of the significance of the EMS 

curriculum. Teacher qualifications in EMS, factors hindering effective teaching and 

learning of EMS, mechanisms to minimise the difficulties faced, assessment in EMS, the 

influence of EMS on related subjects in the FET phase and academic support from 

principals, Departmental heads, and the Department of Basic Education are discussed. 

Furthermore, the effectiveness and relevance of the theoretical framework underpinning 

the study are briefly explained.  
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2.2 THE SIGNIFICANCE OF THE EMS CURRICULUM 
 

EMS is a practical subject that equips learners with personal and community development 

skills regarding Economics, Business Studies and Accounting (Adu & Zondo, 2023). 

Hence, it is crucial to effectively incorporate all three aspects of EMS as they ensure the 

practical application of EMS knowledge in the holistic development of learners, 

addressing challenges such as the prevalent struggle with the Financial Literacy 

component among learners (Fakude, 2022). Additionally, as learners advance to grade 

10, EMS has played a vital role in introducing subjects like Accounting, Economics, and 

Business Studies, as the EMS components encompass the fundamental principles of 

these subjects (Nzuza et al., 2022). For that reason, EMS lays the basis in preparing 

learners with relevant knowledge and skills needed in Accounting, Economics and 

Business Studies as from grade 10. In addition, EMS not only equip learners with the 

necessary skills and knowledge for the above three subjects, but it also provides learners 

with the relevant knowledge applicable in their daily lives when managing their finances 

(Nzuza, 2019). 

   

In a study conducted by Dlamini (2020), teachers expressed their awareness of the 

significant leap that learners make when progressing from grade 9 to grade 10. These 

teachers had a clear understanding of the challenges that learners would face in grade 

10. However, Nzuza (2019) indicates concerns about the omission of the financial 

statement’s topic in the EMS curriculum during grades 8 and 9, despite its relevance to 

Accounting as from grade 10. This omission could lead to learners struggling with 

financial statements and subsequently experiencing poorer academic performance.  

Therefore, the significance of the EMS curriculum cannot be overlooked as the Financial 

Literacy section lays a foundation towards the commercial subjects in the FET phase, 

especially with Accounting. 
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2.3 TEACHER QUALIFICATIONS IN EMS 
 
Given that EMS includes three different disciplines, namely The Economy, 

Entrepreneurship and Financial Literacy, it is essential for teachers to possess a 

qualification covering these disciplines (Williams, 2019). Certain schools have been 

compelled by educational constraints, such as a shortage of teachers with EMS expertise, 

to enlist any available teacher to teach EMS. Mabusela (2018) emphasises the difficulty 

of acquiring teachers who are adequately qualified in all three EMS disciplines. The reality 

is that many appointed EMS teachers completed only two of the three disciplines in their 

qualification as a major, with Accounting being notably absent as a major. Fakude (2022) 

concurs that most of these teachers are specialised in only one or two of the three 

disciplines, indicating a limited qualification within the EMS framework. Consequently, 

because their expertise is confined to specific components of EMS, there is a likelihood 

that they will prioritise EMS teaching topics in which they are more proficient. This could 

result in learners excelling in one discipline of EMS while neglecting the other two. For 

instance, a teacher specialised in Economics may excel in teaching topics related to the 

Economy, but areas like Entrepreneurship and Financial Literacy may suffer (Ngwenya & 

Nzuza, 2022). 

 

Teachers who lack specialisation in Accounting may encounter challenges when 

confronted with Financial Literacy questions from more gifted learners, given their limited 

familiarity with the subject matter. Sentsho and Mudau (2023) asserts that teachers with 

experience in teaching Business Studies and Economics also struggled to teach the 

Financial Literacy component while Accounting teachers excel in teaching this 

component. Therefore, possessing a foundation in Accounting becomes essential for 

teaching Financial Literacy, as the discipline inherently revolves around Accounting 

concepts. In the scope of EMS education, teachers must demonstrate the capacity to 

integrate concepts rather than presenting them in isolation. Proficiency in the principles 

of Accounting is therefore imperative. Nkabinde (2021) indicates that teachers should be 

well-versed in teaching methodologies and adapt at applying them to captivate learners' 

interest in Financial Literacy. This could be achieved through discussion in the classroom, 
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learning in groups, inquiry-based learning, game-based learning, expeditionary learning 

and using technology in learning (Sentso & Mudau, 2023). School management therefore 

bears the responsibility of ensuring that those entrusted with teaching Financial Literacy 

have a sound background in Accounting. 

 

In addition, Departmental heads (DHs) in EMS are often also qualified in only one or two 

EMS disciplines, rendering them inadequately equipped to oversee the teaching and 

learning of other components. Siyaya (2019) highlights that some DHs in EMS lacked 

qualifications in Accounting, Business Studies, and Economics, resulting in the hiring of 

underqualified teachers for these subjects. This raises concerns about potential 

compromises in the quality of teaching and learning, which could adversely affect learner 

comprehension and academic outcomes. The research also brought to light that some 

teachers, who were university graduates unable to secure employment in their respective 

fields, entered the teaching profession out of necessity rather than choice. This has led 

to the appointment of teachers who were underqualified in all three disciplines of EMS, 

often lacking passion for the subject and the teaching profession as a whole. Additionally, 

there is the issue of teachers trained for specific subjects ending up teaching EMS, with 

instances of science teachers being assigned to teach EMS (Siyaya, 2019).  

 

According to Sibisi (2019), there are instances in schools where teachers, originally 

trained for the Intermediate phase, find themselves teaching EMS in the senior phase at 

secondary schools. Consequently, these teachers may exhibit less enthusiasm for 

teaching EMS, as teaching younger learners is perceived as more basic than working 

with older learners in secondary schools. The unfortunate situation is that in some 

schools, the allocation of subjects is contingent on the individual context of each school. 

In this regard, Ndlovu (2022) states that unqualified teachers are sometimes assigned to 

teach EMS merely to fulfil their timetables. The study conducted by Mkhasibe et al. (2020) 

also revealed that there are teachers with a qualification in Hospitality who were allocated 

to teach EMS. Such teachers then must rely heavily on the Annual Teaching Plan (ATP) 

provided by subject advisors and textbooks that were in compliance with the Curriculum 

and Assessment Policy Statement (CAPS) when teaching Financial Literacy.  
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2.4 FACTORS HINDERING EFFECTIVE TEACHING AND LEARNING OF EMS 
 

2.4.1 Teachers’ lack of Financial Literacy knowledge 
 

The notion is that during teacher training at university, prospective teachers complete 

courses that equip them with knowledge about both learning content and pedagogical 

approaches. This period is where teachers acquire their teaching methods and content 

knowledge for a subject. It is therefore presumed that teachers, during their training, 

receive more exposure to the learning content of the subjects they will teach, along with 

effective teaching methods. Phillips and Condy (2023) claim that training aims not only 

preparing teachers with general pedagogical knowledge but also equip them for teaching 

specific learning content. The understanding that teachers have of the content to be 

taught significantly shapes what and how they teach. Consequently, lacking sufficient 

knowledge about the structures of a subject discipline may result in teachers 

misrepresenting both the content and the nature of the subject (Banda, 2023). In many 

cases, teachers who teach EMS are not specialists in Accounting and often find 

themselves teaching accounting concepts with a very limited understanding of the subject 

(Williams, 2019). This misrepresentation can contribute to misconceptions about the 

subject. EMS teachers therefore need both substantive and syntactic knowledge of EMS 

for the teaching of Financial Literacy in Grades 8 and 9 (Nkabinde, 2021). 

 

Blankman et al. (2016) stated that substantive knowledge relates to the knowledge and 

skills essential to be taught in a specific subject. According to Scheiner (2016), 

substantive knowledge entails understanding the learning content, including facts, rules, 

procedures, principles, concepts, and explanatory frameworks that a teacher must 

possess for effective subject teaching. Syntactic knowledge encompasses teachers' 

comprehension of the nature of the subject, as well as their understanding of its principles 

and methods for introducing and conveying new knowledge to learners, and how this 

knowledge is received and accepted within the subject discipline (Rollnick, 2017). To 

accomplish this objective, it is my opinion that EMS teachers must be acquainted with the 

set of rules and fundamental principles that underlie the teaching of Financial Literacy. 
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They need to be aware of what is permissible when imparting facts, concepts, and 

procedures in the subject, and what goes against the established principles and rules. 

This entails having a clear understanding of the applicable subject information to provide 

to learners. 

 

With the introduction of new curricula in South Africa post-1994, which brought new 

subjects in the GET Senior Phase (grades 7-9), there is a lingering concern about whether 

EMS teachers possess sufficient substantive and syntactic knowledge essential for 

teaching Financial Literacy. Fakude (2022) claims that many teachers assigned to teach 

EMS face challenges, especially with topics such as the general ledger and accounting 

equation within Financial Literacy, particularly in grades 8 and 9. This is also mentioned 

in findings from Molise's study (2020), which highlighted that a significant number of 

teachers struggle to analyse transactions within the accounting equation. Their 

challenges stem from an inability to apply accounting principles, a lack of knowledge 

regarding accounting concepts, and an insufficient understanding of how these concepts 

interconnect, indicating a deficiency in their knowledge base. In contrast, Williams (2019) 

pointed that learners move on to grade 8 without being adequately prepared from primary 

school in terms of understanding calculations and the layout of figures. Banda (2023) also 

disclosed that teachers enjoy teaching the accounting equation and the cash journals 

which are basics in Accounting. 

 

However, Nkabinde (2021) asserts that teachers frequently isolate the teaching of the 

General Ledger. For example, teachers may fail to illustrate the interconnection of 

concepts throughout their teaching on General Ledger accounts, encompassing the 

procedures for opening and recording transactions in these accounts. In the case of 

underqualified teachers in EMS, there is a notable absence of prompting learners to 

identify accounts categorised as assets (current and non-current), owner's equity 

(drawings, capital, income, and expenses), and liabilities (long-term and current). Instead, 

they simply initiate General Ledger accounts using a T-format and proceed to 

demonstrate how transactions are recorded (Mabusela, 2018). This approach implies that 

the teaching of the General Ledger occurs without integrating the classification of 
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accounts. Financial Literacy, being a practical subject involving numerous concepts and 

calculations, requires an integrated presentation that references the not only the current 

lesson, but also prior and future lessons. Consequently, teachers lacking a background 

in Financial Literacy/Accounting may struggle to establish connections to teach all the 

concepts efficiently and confidently (Nkabinde, 2021). 

 

Teachers empower learners with knowledge which enables them to become independent 

in their learning. Jonda and Modise (2022) emphasise that it is important for teachers to 

have full content knowledge of the subject to be able to empower learners. Teachers 

interpret and transform subject content knowledge to simplify learning. When teachers 

are not well equipped, they fail to explain and present the Financial Literacy content 

precisely to learners (Moloi & Molise, 2021). This leads to poor academic results of 

learners in EMS, leaving them unprepared for Accounting in the FET phase. According 

to Sentsho and Mudau (2023), the poor academic outcome in EMS is primarily caused 

by teachers with no background in Accounting. 

 

2.4.2 Lack of teacher training in Financial Literacy 
 

Teachers’ knowledge of Financial Literacy stipulates their understanding of the CAPS 

document to carry out teaching successfully. Therefore, teacher training is crucial for their 

development in the subject of EMS (Sibisi, 2019). According to a study conducted by 

Nzuza et al. (2022), there is lack of teacher training and staff development leading to 

limited content knowledge in a Financial Literacy. Furthermore, the findings from the study 

conducted by Moloi and Molise (2021) indicated that teachers realise and follow what 

works best for them during training, adopting good pedagogical practices, and information 

shared by other teachers. 

 

The successful delivery of content knowledge is shaped by teachers’ professional 

qualifications which includes Advanced Certificate in Teaching (ACT). ACT is a one-year 

qualification which encourages teacher development by ensuring teaching and learning 

pathway for teachers who wish to advance their careers and adding other subjects in their 
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qualifications (Aluko, 2009). Thus, underqualified EMS teachers can enrol for this course 

to advance their skills and acquire content knowledge for this subject, particularly 

Financial Literacy due to its complexity. The lack of teacher development in enrolling 

underqualified EMS teachers for the ACT results in their inability to convey concepts in a 

manner comprehensible to learners (Mabusela, 2018). 

 

2.4.3 Insufficient time allocation for the subject 
 

The effectiveness of each lesson hinges on the time assigned and the incorporation of 

teaching and learning materials (Nzuza et al., 2022). Given that EMS encompasses three 

interconnected topics, the time allotted should align with teaching all three. However, the 

allocated time for EMS is inadequate. According to policy, EMS is assigned two hours per 

week - one hour for Financial Literacy and another for Entrepreneurship and The 

Economy (DBE, 2011). Devoting just one hour weekly to Financial Literacy proves 

insufficient, considering the extensive content and numerous chapters involved. 

 

According to Ndlovu's study (2022), insufficient time allocation has a negative impact on 

the quality of education. This is primarily because teachers struggle to deliver lessons as 

intended; instead, their focus is often on completing the syllabus. Additionally, the design 

flaws in the composite timetable of schools pose challenges that hinder the effectiveness 

of teaching and learning Financial Literacy (Williams, 2019). It is not just the timetabling 

that renders the teaching and learning of Financial Literacy ineffective; complex issues 

related to time management are also identified. Teachers often find it challenging to 

organise activities within the allocated time considering that Financial Literacy is practical 

(Sentsho & Mudau, 2023). This can significantly affect the teaching and learning of 

Financial Literacy in secondary schools. 

 

Phakati (2018) reports that teachers expressed dissatisfaction with the allocated two 

hours per week for EMS, attributing this issue to inadequate timetabling. Their 

disagreement stems from instances where EMS classes are scheduled on both Monday 

and Friday in some schools, disrupting the smooth flow and continuity of learning. 
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Furthermore, teachers highlighted the challenge of covering all topics specified in the 

CAPS document within the given time (Nzuza et al., 2022). In a study conducted by 

Coetzee (2016), teachers raised a concern that if the allocated time provisions as set out 

in the CAPS document for EMS be followed in the teaching of Financial Literacy, it would 

have an undesirable effect on the transition to grade 10 Accounting.  

 

The time constraints imposed by CAPS limit the opportunity for teachers to employ varied 

approaches in teaching and learning Financial Literacy content, affecting the richness of 

their teaching practices (Agumba & Dasoo, 2024). Consequently, EMS teachers find 

themselves constrained to persist with conventional methods, dominating the 

implementation of the Financial Literacy curriculum through teaching and learning 

activities (Nzuza et al., 2022). Due to time constraints, an inadequate curriculum 

structure, and challenges in EMS timetabling, instructors are compelled to transition 

between teaching components such as The Economy, Financial Literacy, or 

Entrepreneurship. This is necessitated by the impracticality of consecutively teaching 

each of these components on successive days (Banda, 2023). This aligns with Fakude's 

(2022) research, which highlighted the abundance of Accounting content in Grade 9, 

demanding substantial time to maintain continuity in the teaching of EMS Financial 

Literacy and prevent disruptions caused by time constraints. 

 

Teaching Financial Literacy is a time-consuming process due to the intricate steps 

involved. Learners must read a transaction, interpret it, identify source documents, record 

entries in a relevant journal, and then transfer the totals to the general ledger. Following 

the completion of ledger accounts, they must post to the trial balance to verify the 

accuracy of transaction analysis (Fakude, 2022). The integration of the EMS subject, 

encompassing three major topics with extensive content and numerous chapters, creates 

congestion. To address this, Mabusela (2018) recommended that teachers collaborate 

with learners by offering extra classes. This approach enables EMS teachers to cover the 

syllabus comprehensively, potentially enhancing job satisfaction despite the limitations of 

allocated time. 
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2.4.4 Language barrier of learners 
 

In most schools, English serves as the language of instruction for EMS and various other 

learning areas (Mthiyane, 2016). However, as it is often not the mother tongue of many 

learners, it becomes a significant barrier that impedes effective learning for those enrolled 

in public schools. The use of English poses a notable challenge for learners, particularly 

in the analysis and interpretation of transactions in EMS. The study conducted by Siyaya 

et al.  (2022), learners’ under performance in EMS can be attributed to a lack of essential 

English language skills, including familiarity with relevant terminologies. Considering that 

learners possess varying levels of proficiency in English - ranging from fair to excellent 

(Siyaya et al., 2021) - the learning process in EMS involves a dynamic interplay of 

thinking, understanding concepts, and communication. Consequently, the competence 

and success of learners in the EMS subject hinge on their grasp of English as the 

language of instruction (Siyaya, 2019). 

 

Cummins (1979) introduced the distinction between Basic Interpersonal Communicative 

Skills (BICS) and Cognitive Academic Language Proficiency (CALP) to highlight the 

timelines and challenges faced by learners taught in their second or third language as 

they work to catch up with the academic demands of the school language. Typically, 

learners whose language of instruction is not their mother tongue possess informal, 

conversational language skills, often referred to as BICS, while lacking proficiency in 

CALP (Cummins, 2008). BICS encompasses the "visible" aspects of language, including 

pronunciation, basic vocabulary, and grammar, enabling learners to engage effectively in 

simple everyday conversations. In the context of CALP, learners should be able to 

demonstrate the ability to comprehend concepts, establish connections between ideas, 

and analyse, classify, store, and retrieve information (Cummins, 1980). 

 

Some of the schools introduced English as the home language programme. This is 

especially because, English is the primary language of teaching and learning of all the 

subjects including EMS (Williams, 2019). Learners who learn in English as their second 

language encounter challenges in grasping academic concepts, leading to a widening 
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gap in their academic performance. Despite appearing proficient and fluent in everyday 

communication in English, such learners may struggle when faced with the more intricate, 

formal, and contextual language found in textbooks, tests, and during teaching and 

learning in the classroom (Modise et al., 2021). Their apparent communicative skills may 

allow for casual interactions with teachers, reading straightforward narratives, or writing 

informal notes and letters, but they may falter when navigating the complexities of 

academic language (Mozayan, 2015). For academic success, a more sophisticated 

language mastery (CALP), becomes crucial. 

 

2.4.5 EMS terminology and concepts 
 
While the language of teaching and learning poses challenges to effective Financial 

Literacy and Accounting learning, the subject's distinctive language heightens these 

difficulties, significantly impacting the teaching and learning process (Ngwenya et al., 

2021). The language of Financial Literacy poses unfamiliarity for learners, and the 

terminology used in the subject prove challenging to master and comprehend. Due to its 

distinct language, learners often struggle to make sense of new knowledge in Financial 

Literacy, finding it difficult to comprehend the unique concepts of the subject (Phakathi, 

2018). The situation is exacerbated when the language of instruction is the learners' 

second language. Adu and Zondo (2023) mentioned that getting learners involved in the 

lesson maximise their level of understanding and improves learners’ thinking skills and 

cognitive growth in terms of understanding EMS concepts. 

 

The terminology language and complex concepts used in EMS hinders the learning of 

Financial Literacy. Siyaya et al. (2021) assert that learners struggle to understand 

accounting terminology and concepts. As a result, they misinterpret the questions when 

given an activity. In a study conducted by Dlamini (2020), teachers understand learners 

by responding to the concepts and terminologies that learners struggle with so that they 

can come to an understanding with those difficult concepts. 
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Accounting concepts introduced in grade 8 and 9 such as assets, owners’ equity, and 

liabilities which are the components of accounting equation prepare learners for grade 10 

Accounting. Leaners inability to understand these concepts DBEs not only affect their 

performance in EMS, but they enter grade 10 without having attained Accounting skills 

from the previous grade which may further affect their performance in the subject 

(Siyacela, 2019). When learners struggle with Financial Literacy concepts, they tend to 

develop negative attitude towards the subject leading to a continuous poor performance 

in EMS and lack of interest in Accounting (Jonda & Modise, 2022).  

 

An additional concern raised was that learners were not encouraged to present examples 

or scenarios demonstrating their understanding of concepts in connection with their 

everyday life experiences (Jonda & Modise, 2022). The study also revealed that the 

concept of a source document was taught in grade 8, and it was found that teachers 

remain reliant on textbooks for teaching terminology. If learners are not equipped to 

categorise and connect concepts, it will become challenging for them to efficiently solve 

problems using their conceptual knowledge (Nkabinde, 2021). This could lead to issues 

related to the content of the subject and negatively impact learners' attitudes (Nzuza et 

al., 2022). 

 

According to Sibisi (2019), learners are provided with dictionaries or requested to 

purchase them if they know that they cannot perform up to the standard of English 

proficiency in class when it comes to understanding terminologies used in Financial 

Literacy. In contrast, Dlamini (2020) mentions that teachers believe learners need to be 

taught accounting concepts and terminologies through practice rather than teaching them 

in theory. This is because the structure of Accounting is conventional. The conventional 

understanding of a discipline is the understanding of the rules, codes, or style that a 

discipline uses for expression, and which govern the way that interactions function in 

order to express themselves. 
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2.4.6 Curriculum changes in teaching EMS 
 

The teaching of EMS has been a challenge since the structuring of curriculum changed 

from National Curriculum Statement (NCS) to National Curriculum and Assessment 

Policy Statement (CAPS) in 2012 (Du Plessis & Marais, 2015). The study further indicated 

that teachers are having much potential to teach EMS regardless of the change 

implemented in the amended curriculum which modified the contents to be taught without 

providing effective teaching methods applicable to this change. Additionally, it was noted 

that teachers are unable to cover all the content in the EMS curriculum particularly 

Financial Literacy and complained that the content is too complex and broad for grade 8 

and 9 learners (Mabusela, 2018). Therefore, having Financial Literacy taught every week 

requires teachers to have adequate knowledge of pedagogy in Accounting. Molise (2021) 

suggests that some teachers appear to be resistant to change due to their lack of 

involvement in curriculum design, making it challenging for them to meet curriculum 

demands. Therefore, it is essential for teachers to embrace social change in their 

practices for the benefit of vulnerable learners. 

 

Teachers' perspectives and adjustments to the curriculum suggest that whenever there 

is a change in the curriculum, teachers are likely to experience an impact. This is because 

they must adapt their teaching methods to align with the requirements of the new 

curriculum. Consequently, teachers who have been accustomed to a particular system 

may encounter challenges when a new curriculum is introduced, necessitating 

adjustments to accommodate changes such as new content, teaching plans, and 

teaching strategies (Fakude, 2022).  

 

Maepa (2017) states that older teachers appear to encounter difficulties in adapting to 

curriculum adjustments in the field of EMS. They express discontent with the procedures 

implemented during national curriculum changes. A considerable number of these 

teachers find it challenging to stay abreast of these modifications, leading to a lack of 

skills and competence. This suggests that the effectiveness of teaching and learning is 

compromised, potentially serving as a significant factor in prompting South Africa to 
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reform its educational systems. Curriculum 2005, commonly referred to as the ‘Outcomes 

Based Education (OBE) curriculum,’ faced various challenges that hindered its 

effectiveness. As a result, the National Curriculum Statement 2002 (NCS) was 

implemented. The Ministerial Committee advised that the curriculum be streamlined and 

modified to make it more accessible to teachers. Consequently, amendments were made 

to the National Curriculum Statement (NCS) 2002, leading to the development of the 

Revised National Curriculum Statement. The NCS 2002 placed significant demands on 

teachers, who were expected to be the key drivers of educational transformation in 

schools. From the Revised National Curriculum Statement, the Curriculum Assessment 

Policy Statement (CAPS) was introduced in 2012 (Fakude, 2022). 

 

The foundation for the new knowledge that learners construct in the Accounting 

classroom from grade 10 onwards is built upon their prior knowledge and perceptions 

from EMS. In the context of Accounting, the significance of learners' background 

knowledge is paramount, given that each topic relies on the understanding of preceding 

concepts. Ngwenya et al. (2021) reveal concerns among teachers regarding learners' 

insufficient background knowledge from grades 8 and 9, particularly in grasping the 

fundamental Accounting principles. This deficiency in background knowledge may be 

attributed to the way Financial Literacy content is organised in Grades 8 and 9, where 

topics are not taught in a consecutive manner. In the broader framework of EMS, which 

comprises three components, Financial Literacy topics are dispersed and not covered 

within a single term. 

 

2.4.7 Inadequate and insufficient resources 
 

In light of the curriculum requirements, which emphasise the need for learners to acquire 

proficiency and essential skills in the context of EMS, the availability of resources 

becomes crucial. However, resources pose a significant challenge for both teachers and 

learners (Sibisi, 2019). The shortage of textbooks and other essential teaching and 

learning materials for EMS has compelled teachers to resort to making copies for their 

learners. The drawback of this approach lies in the copies' limited durability, coupled with 
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the tendency for them to be misplaced even before the commencement of the final 

examination. Furthermore, despite the expectation that EMS learners should possess 

textbooks and calculators, a deficiency in these resources persists among learners 

(Fakude, 2022). 

 

According to Mabusela (2018), most schools purchase more textbooks for the FET phase 

using the allocated funds while compromising the GET phase. This leaves teachers with 

the option of writing notes on the chalkboard and have to explain those notes in the next 

session, usually the following week due to timetable schedules. Therefore, it is crucial for 

learners to have textbooks covering important topics, such as the general ledger, 

accounting equation, and cash/credit journals. Furthermore, certain practical exercises 

found in the recommended textbooks are insufficient and outdated. According to Agumba 

and Dasoo (2024), there is a deficiency of practical activities aligned with Financial 

Literacy in learners' prescribed textbooks. Consequently, teachers are compelled to 

devise activities from external sources to ensure that the activities align with current 

knowledge and remain relevant. Nzuza (2019) also notes that despite textbooks being 

outdated, they remain widely utilised and preferred in many schools. Additionally, learners 

in grades 8 and 9 are mandated to be equipped with one Cash Journal exercise book, 

one General Ledger exercise book, and a regular exercise book, as stipulated by the 

Department of Basic Education (DBE, 2011). 

 

According to Siyaya (2019), teachers have expressed concerns that a textbook alone is 

insufficient to motivate a learner aspiring to excel in EMS. This is supported by Williams 

(2019) stating that teachers frequently combine textbooks with other resources, such as 

visual aids, during the learning process because these tools engage learners' minds. The 

educational goals of the EMS classroom cannot be fully achieved without the availability 

of supplementary tools (Sibisi, 2019). Sentsho and Mudau (2023) confirmed that the 

absence of instruments like calculators and other material resources negatively impacted 

the quality of effective teaching. However, Mkhasibe et al. (2020) point out that merely 

having access to materials DBEs not necessarily ensure the opportunity or ability to utilise 

them. 
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The absence of modelling resources in EMS lead teachers to create their own. However, 

Ndlovu (2022) indicated that individuals who create teaching and learning materials lack 

exposure to the real context of classrooms. This suggests that the produced materials do 

not effectively address the needs of learners, leading to their ineffectiveness and non-

utilisation by schools. Additionally, these materials may not be suitable for the learners' 

level and end up being stored unused in classrooms and cupboards (Ndlovu, 2022). For 

instance, textbooks featuring transactions and source documents that include payment 

using cheques instead of Electronic Funds Transfer (EFT). Consequently, Financial 

Literacy teachers are required to seek relevant activities from alternative sources. 

 

2.4.8 Overcrowded classrooms  
 

Many public schools in South Africa are considered to have overcrowded classrooms 

(Modise, 2016). The data revealed that classroom factors, such as size, were deemed 

the most significant influences on learners’ academic performance in Financial Literacy 

(Sentsho & Mudau, 2023). Overcrowding in classrooms was identified as one of these 

factors. Overcrowding can be defined as a situation where a classroom has more learners 

than the recommended educator-learner ratio of 1:30. In EMS, due to its nature, an 

overcrowded classroom can disrupt the educator’s lesson objectives, resulting in lower 

academic performance. Köhler (2022) argue that educational goals will be difficult to 

achieve if educational authorities disregard class sizes. EMS teachers find it challenging 

to give proper attention to overcrowded classes, especially when these classes are filled 

with learners from diverse backgrounds and varying levels of understanding, which often 

impacts the teachers' motivation (Mkhasibe, Maphale & Nzima, 2018). 

 

Overcrowded classrooms reduce the amount of time teachers can dedicate to individual 

learners and hinder their ability to monitor behaviours and activities effectively. Molise 

(2021) notes that overcrowded classrooms can be noisy, making it essential for teachers 

to establish rules to manage noise levels. Additionally, overcrowded classrooms can 

obstruct the teaching and learning process. Within the classroom, teachers aim to interact 

with each learner effectively, managing activities, and providing ample opportunities for 
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the development of skills and potential at the optimal level (Imtiaz, 2014). Consequently, 

classrooms are regarded as crucial environments for intellectual and individual 

development. 

 

Marais (2016) states that teaching in overcrowded classrooms presents a significant 

challenge in establishing productive learning environments where effective teaching and 

assessment strategies are essential. Teachers often struggle to implement a variety of 

methods, such as higher-order questioning and active learning techniques. Instead, they 

are largely restricted to the traditional 'chalk and talk' teaching method, a prevalent 

practice in South African schools. For instance, certain schools in South Africa experience 

classrooms with a minimum of 40 learners crammed into a single space, where teachers 

are required to conduct lessons with limited space, often standing with their backs against 

the blackboard (West & Meier, 2020). The detrimental and counterproductive impact of 

overcrowding is revealed where teachers lack the time to assess each paper and offer 

assistance to struggling learners. Instead, they simply mark off whether the learner 

completed the task, overlooking whether it was done correctly (Marais, 2016). These 

misconceptions likely persist in the learners' minds and are seldom corrected. 

 

Mustafa et al. (2014) emphasise that a high volume of learners in a single classroom 

poses a challenge to overall classroom management, particularly in terms of discipline. 

Larger classes tend to be noisier and more susceptible to incidents like pushing, 

crowding, and hitting, all of which can negatively impact classroom discipline. Managing 

such situations becomes difficult for a single teacher, resulting in the loss of valuable 

lesson time as they expend effort on controlling the learners, leaving minimal time for 

actual teaching (Imtiaz, 2014). Equally, classes with smaller numbers of learners are 

generally more manageable and productive. Smaller classes offer more opportunities for 

learners to receive personalised attention from the teacher, making them more attractive 

to parents. Parents are convinced that their children will achieve better results in classes 

with fewer learners. A study conducted by Muthusamy (2015) comparing the 

achievements of learners in large classes to those in small classes highlighted that class 
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size indeed affects learner performance, mainly due to misbehaviour and other 

disciplinary issues in larger classes. 

 

In general, learners in smaller classes achieved significantly higher scores compared to 

their counterparts in larger classes. According to the findings of researchers Muthusamy 

(2015) and Marais (2016), learners in smaller classes demonstrated enhanced learning 

outcomes, experiencing fewer disruptions during lessons. The active participation in 

learning activities and group work in smaller classes contributed to the higher scores and 

fostered a conducive learning environment, characterised by sound discipline. Learners 

in larger classes tended to achieve lower scores, and the prevalence of disruptive 

behaviour posed challenges for teachers in managing these classrooms.  The research 

mentioned above suggested that disruptive behaviour in one or more learners within a 

class had a noticeable impact on the learning activities of all learners in that class. As a 

result, teachers are compelled to work additional hours outside the classroom to assess 

a greater number of classroom and homework assignments, as well as tests and 

examination papers. Overcrowded classrooms evidently have a detrimental effect on 

teachers and, naturally, on learners as well. 

 

2.5 MECHANISMS TO MINIMISE THE DIFFICULTIES FACED IN EMS 
 

2.5.1 Use of various teaching and learning strategies 

 
Teachers strive to implement strategies to mitigate challenges associated with the 

effectiveness of teaching and learning Financial Literacy. Nzuza's (2019) study 

uncovered that, to address challenges in effectively teaching Financial Literacy, teachers 

need to facilitate learning by employing diverse strategies and utilise reinforcement to 

motivate learners. Mokgosi, De Jager, and White (2018) suggest that, in certain cases, 

learners' progress can be attributed to the techniques employed by teachers. There is a 

range of teaching and learning strategies available, encompassing both teacher and 

learner-centred methods. 
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2.5.1.1 Teacher-centred and learner-centred methods 
 

Some of the strategies that are teacher-centred include role playing, scaffolding, question 

and answer, presentation, lecture/instructor, demonstration and more (Nkabinde, 2021) 

These methods discourage active learner participation and promotes the notion that 

learners learn passively from the teacher. In a study conducted by Ndlovu (2022), it was 

revealed that teachers prefer the instructor role, since learners were unable to perform 

tasks independently. As Sibisi (2019) notes, most teachers support learner-centred 

teaching. Many teachers indicated that learner-centred methods are preferable to them, 

given South Africa's history with Outcomes Based Education, which promoted such an 

approach.  

 

Ndlovu (2022) shares this perspective, highlighting that teachers are accustomed to a 

learner-centred approach and incorporate it into their teaching. He also mentioned that 

techniques like dramatisations, group discussions, and simulations are effective and cost-

effective strategies for teaching Financial Literacy. Teachers stressed that their facilitation 

skills are crucial in the classroom, helping learners to gain knowledge and skills. Adu and 

Zondo (2023) explains the significance of learner-centred method through getting 

learners involved in the lesson to maximise their level of understanding while it avoids 

boredom. Learners’ active involvement was found to cultivate and improve learners’ 

thinking skills and cognitive growth in understanding EMS concepts. 

 

A learner-centred approach involves questioning learners during the lesson to assist them 

to stay focused, internalising the learning content, to think, interact and be participative in 

class discussions. Mabusela (2018) suggests that teachers must not limit their teaching 

to few teaching strategies appropriate for the teaching of Financial Literacy. Teachers 

need to ask follow-up questions to determine if learners understand why a transaction is 

classified as a payment or receipt. Consequently, learners should be encouraged to 

explain the reasons behind their answers. A teacher can only influence learners 

effectively by posing follow-up questions, which will foster meaningful interaction during 

the teaching and learning process. Similarly, the study carried out by Dlamini (2020) 
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affirmed that it is up to teachers to keep learners interested in EMS and ensuring that 

learners are interested in what they are doing, by delivering Financial Literacy content in 

way that will engage learners to be participative and take charge of their learning. Sentsho 

and Mudau (2023) affirmed that learners need to be actively involved and take ownership 

of their learning. This can be accomplished if they demonstrate interest and enthusiasm 

for the subject through learner-centred approaches. 

 

According to Jonda and Modise (2022), teachers select strategies that best fit the topic, 

drawing on both teacher-centred and learner-centred approaches. Mabusela (2018) 

similarly argues that teachers should choose the most appropriate strategy with care. For 

example, when teaching entrepreneurship with a focus on a business plan, a learner 

centred approach is appropriate because learners design their own plans, either in groups 

or individually. By contrast, in Financial Literacy the teacher may adopt a teacher centred 

approach for topics such as recording credit transactions. Here, the teacher must ensure 

that learners understand why enterprises sell on credit and the procedures for recording 

such transactions. This helps learners distinguish between cash and credit transactions, 

making the teacher centred approach suitable for teaching the recording of transactions 

(Fakude, 2022). 

 

According to Mabusela (2018), teachers use scaffolding, teamwork, and question and 

answer strategies to expose learners to a variety of learning approaches. However, 

Nzuza (2019) notes that methods used to teach Financial Literacy may vary from teacher 

to teacher, depending on the school context, the learners being taught, and the availability 

of resources. No single method can accommodate all learners’ abilities. Siyaya et al. 

(2021) argue that teachers employ both teacher centred and learner centred approaches 

to capture learners’ attention. These approaches serve the purpose of teaching and 

learning by supporting effective content delivery and achieving the learning objectives for 

a given Financial Literacy topic. This implies that the teaching methods used in Financial 

Literacy classrooms strongly influence how learners understand and apply the subject 

(Sibisi, 2019). It is therefore important to explore innovative approaches that enhance 

learning effectiveness, particularly for learners who hold negative attitudes towards EMS 

© Central University of Technology, Free State



36 
 

(Rossouw & Greeff, 2020). Consequently, there is a need for teacher training on 

strategies to convey knowledge effectively to learners. 

 

2.5.2 Financial Literacy as a stand-alone subject 
 

Teachers face difficulties in teaching EMS as an integrated subject. Williams (2019) found 

that merging the three learning areas and having a single educator teach all of them 

posed a challenge. The teacher may not effectively address the learning area they are 

unfamiliar with or lack expertise in. Therefore, Nzuza (2019) states that EMS must be 

separated into Financial Literacy as a stand-alone subject and The Economy and 

Entrepreneurship as a separate combined subject. In this way each component will be 

allocated enough time and attention because this cannot be possible through an 

integrated approach. Financial Literacy can be taught better if it is a stand-alone subject 

and separated from the other two components because it will give teachers enough time 

to facilitate teaching and learning (Nzuza et al., 2022).  
 

Fakude (2022) agrees and asserts that Financial Literacy, the Accounting component 

within EMS, should be regarded as a stand-alone, distinct from The Economy and 

Entrepreneurship. The amalgamation of these three subjects for grades 8 and 9 has been 

identified as a contributing factor to the consistent poor performance. The challenge 

arises because teachers find it challenging to teach EMS as an integrated subject. 

Teaching Financial Literacy as a stand-alone subject would mitigate the need to hire 

underqualified teachers who may only be equipped to teach other aspects of EMS. 

Instead, qualified teachers with a specialisation in Accounting could be recruited for this 

specific subject. 

 

2.5.3 Using differentiated activities 
 

According to Agumba and Dasoo (2024), teachers have stated that they employ various 

strategies in EMS to incorporate practical activities that enhance learners' comprehension 

of the lessons. The research findings also emphasised the importance of linking EMS 
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Financial Literacy to learners' real-life experiences. Teachers resort to additional activities 

and tasks beyond prescribed textbooks to ensure effective teaching and successful 

learning. Consequently, these types of activities foster learner engagement and active 

participation, aiming to eliminate passive teaching and learning practices (Ndlovu, 2022). 

 

The implementation of different activities is contingent upon the availability of resources 

in schools Nzuza (2019). These activities align with Bloom's taxonomy, encompassing 

actions such as defining, describing, classifying, explaining, etc. Bloom's taxonomy 

serves as a valuable tool for schools to craft meaningful and effective teaching, aiding in 

the development or revision of curricula, as well as assessing the relevance of topics and 

the attainment of lesson aims and objectives. This highlights the importance of teachers 

possessing an understanding of these activities and comprehending their primary 

purposes for effective teaching. Teaching activities should empower learners to construct 

their own knowledge, fostering a sense of responsibility for their learning journey. 

Furthermore, these activities should draw upon practical knowledge and skills linked to 

daily life experiences, thereby reinforcing the teaching process (Ndlovu, 2022). 

 

However, it has been observed that teachers sometimes deviate from the intended 

purpose of these activities, using them primarily to increase the volume of work completed 

each month (Nzuza et al., 2022). These activities are then reviewed by DHs to assess 

how learners were evaluated, the frequency of assessments, and the specific topics 

covered. The CAPS stipulates a minimum of 16 activities per month for learners (DBE, 

2011). Consequently, learners may end up with numerous activities that do not 

necessarily meet their learning needs, potentially having a negative impact on their 

educational experience. This highlights the importance of teachers consistently designing 

engaging activities that align with learners' interests (Ndlovu, 2022). 

 

Ndlovu (2022) further suggests that teachers can employ contextualised activities based 

on personal experiences to foster the development of 21st-century skills, including critical 

thinking, creativity, communication, and collaboration. These activities encourage group 

work, prompting learners to identify known information, ponder the unknown, determine 
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what needs to be done, and consider how and where to access new information to solve 

problems. According to Nzuza et al (2022), oral questions keep learners engaged during 

the lesson, facilitating connections between the current and previous lessons. In this 

manner, teachers gain valuable insights into learners' understanding of newly introduced 

knowledge from previous lessons. 

 

2.5.4 Technological resources 
 

Considering the lack of resources discussed earlier on this chapter, including shortage of 

textbooks and efficient learning materials for EMS. Teachers can utilise other resources 

to facilitate teaching and learning depending on their availability. There are software tools 

that enable teachers and learners to facilitate education in various environments, 

including discussion forums, WhatsApp, Facebook, YouTube, Zoom, Skype, Google, and 

Microsoft Teams, which are frequently used by teachers and learners in secondary 

schools (Ndlovu, 2022). Additionally, teachers can be highly inventive in integrating the 

Financial Literacy curriculum with technology by designing lessons and activities that 

require learners to search for information online using a search engine, such as Google. 

Williams (2019) notes that technological resources allow teachers to research syllabus 

topics and connect with other teachers. This can help schools uncover new information 

and teaching methods that could enhance a specific subject. 

 

In addition, teachers are aware of the tools and equipment used as resources in 

secondary schools, which are classified as hardware resources (Ndlovu, 2022). They 

recognise the differences between types of hardware used in education yet still favour 

textbooks because these are the most straightforward resources for teaching Financial 

Literacy in secondary schools. According to Khoza (2017), hardware resources are part 

of the technology used in teaching and learning inside and outside the classroom. These 

include data projectors, laptops, computers, video machines, mobile phones, 

smartboards, and other items. Hardware is typically used in face-to-face settings, where 

the teacher guides and directs the learning process. Computers and data projectors are 

used to present lesson plans. However, schools with limited resources continue to rely 
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on textbooks and exercise books for classroom activities. As Adu and Zondo (2023) 

indicate, the lack of ICT and web technologies in EMS teaching intensifies the perceived 

irrelevance of EMS. 

2.6 ASSESSMENT IN EMS 
 
In EMS, there are two categories of assessments, namely informal and formal 

assessments (DBE, 2011). These assessments are crucial components of the learning 

process. Informal assessment, referred to as assessment for learning, is developmental 

in nature. Its primary function is to assist learners in enhancing their skills and advancing 

by providing insights into their strengths and weaknesses. On the other hand, formal 

assessment, known as assessment of learning, typically occurs at the conclusion of a 

specific topic, term, or academic year. It is commonly employed for promotion purposes. 

The Department of Basic Education recommends the utilisation of both types of 

assessments throughout the school year (DBE, 2011). The type of assessment task 

assigned to learners, as well as the level at which it is set, depends on their active 

engagement and the amount of content they have absorbed during the teaching and 

learning process. The assessment programme includes tasks regarded as summative 

assessment of learning, as they are administered after specific topics have been 

completed (Ndlovu, 2022). 

 

According to Nzuza (2019), teachers tend to heavily rely on the use of tests, 

encompassing various assessment types such as formative and summative 

assessments. The overarching goal is to employ diverse assessments with the common 

aim of ensuring learners comprehend the content and are better positioned to succeed in 

summative assessments. Ntshangase (2017) recommends that teachers enhance 

learners' confidence in all topics by using short, informal formative tests. The 

effectiveness is increased when learners mark these tests themselves, offering 

immediate feedback and insight into how to earn marks for the simpler parts of an exam 

question. This method also promotes a sense of ownership over the learning process 

among learners. By contrast, Mabusela (2018) highlights a challenge in administering 
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both forms of assessment, largely due to large class sizes. As a result, many teachers 

either omit informal tasks or, when they do use them, choose easily scored questions that 

may not span all cognitive levels. Consequently, the emphasis tends to fall on formal 

assessments, since these are crucial for learners’ advancement and progression. 

 

Findings from a study conducted by Molebatsi (2019) highlight the benefits of formative 

assessment in enhancing learning by identifying learning barriers and subsequently 

improving the learning process. Effective formative assessment should indicate the extent 

to which a learner can achieve learning objectives. The study also emphasises the need 

for continuous formative assessment to assess learners' strengths and weaknesses, 

ultimately leading to improved results. Developing a strategy to enhance formative 

assessment of Financial Literacy in EMS is deemed essential. Formative assessment is 

intrinsically linked to teaching and learning (Aust et al., 2023), offering the flexibility to 

employ various assessment methods, even within a single concept, to gauge the 

understanding of taught concepts. 

 

2.7 THE IMPACT OF EMS ON THE FET PHASE 
 

Learners' underperformance in EMS has a detrimental impact on the Further Education 

and Training (FET) phase (Grade 10-12). As highlighted by Mabusela (2018), ineffective 

teaching of EMS contributes to a diminishing interest in commercial subjects, ultimately 

leading to the phasing out of these subjects in public secondary schools. In agreement 

with this, a study by Thaba-Nkadimene and Mmakola (2020) cemented that that learners' 

struggles in EMS result in a significant decline in the percentage of learners opting for the 

commercial stream when entering the FET phase, prompting the elimination of these 

subjects in many South African schools. 

 

Qoyi and Mpiti (2022) note that teachers often resort to teaching approaches they are 

familiar with due to inadequate training in EMS. This practice leads to learners failing in 

EMS, leaving them ill-prepared for subjects like Accounting, Economics, and Business 

Studies in the FET phase. Therefore, Williams (2019) recommends that it is crucial for 
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EMS to be taught by a single teacher who is proficient in Accounting, Business Studies, 

and Economics. The study conducted by Ntshangase (2017) found that effective teaching 

of the Accounting section in EMS would facilitate the teaching of Accounting in Grade 10. 

However, the poor foundation laid in EMS often discourages learners from pursuing 

Accounting in Grade 10, especially when taught by non-specialists, further exacerbating 

the issue (Nkabinde, 2021). 

 

It is essential for learners choosing Accounting in the FET phase to have a solid 

foundation in the subject, including an understanding of key concepts, the accounting 

cycle, and the bookkeeping process (Coetzee, 2016). This foundation should also 

encompass knowledge of source documents as evidence for transactions and the 

recording in subsidiary and primary journals (Ngwenya & Nzuza, 2022). Learners 

selecting Accounting in the FET phase should be able to conceptualise and articulate the 

five core elements of accounting: assets, liabilities, capital, income, and expenses. These 

elements are fundamental to current accounting principles. 

 

Grade 10 learners are also expected to grasp the interrelationships between these 

elements through a thorough understanding of the accounting equation. Mastery of this 

fundamental accounting equation is crucial as it underpins the double-entry system. 

Additionally, learners should enter Grade 10 with knowledge of how to gather information 

for financial statements and the ability to prepare these statements to support informed 

and financially sound decision-making (Letshwene & Du Plessis, 2021). This highlights 

the importance of effectively teaching Financial Literacy in EMS, as it aims to adequately 

prepare learners for more advanced subjects like Accounting in the FET phase. According 

to Sentsho and Mudau (2023), teaching Financial Literacy not only prepares learners for 

Accounting in Grade 10 but also equips them for their financial futures. The effective 

teaching of EMS also depends on the academic support teachers receive, which is 

discussed next. 
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2.8 ACADEMIC SUPPORT FOR TEACHERS  
 

2.8.1 Support from Departmental Heads  
 
Msimanga (2017) proposes that Departmental heads should provide training for teachers 

in both pedagogical content and subject content within EMS. Where a Departmental head 

encounters difficulties, support should be sought from the subject advisor. Newly 

appointed teachers are required to undergo induction, during which they are familiarised 

with EMS related matters, including the EMS CAPS document, the teacher’s file and its 

contents, teaching plans, planning techniques, assessment methods, and the 

documentation of evidence of learners’ work. According to Sentsho and Mudau (2023), 

Departmental heads monitor curriculum implementation, identify gaps in teaching and 

learning, and recommend interventions. Although EMS Departmental heads do their best 

to assist, resources are limited. Consequently, EMS teachers must find innovative ways 

to improve their practice, for example by building relationships with teachers at other 

schools for support (Williams, 2019). 

 

In contrast, Fakude (2022) notes that teachers lack subject development and sufficient 

training in the subjects encompassed by EMS. In some cases, appointed Departmental 

heads frequently fail to supervise teachers’ work within schools. The study also found a 

lack of moderation of teachers’ files by Departmental heads or senior school 

management. Senior phase teachers often receive insufficient attention in secondary 

schools, with the focus directed mainly towards the FET phase, where most 

developmental programmes are offered. Phakati (2018) highlights that individuals 

assigned the responsibilities of Departmental heads in EMS may not be qualified in all 

three subject areas, so the support they can offer is limited to knowledge acquired in 

previous years within EMS. Some Departmental heads play a limited role in achieving the 

objectives of EMS (Siyaya et al., 2021). This limitation includes a lack of exposure to 

commercial subjects, which makes it difficult for them to assist in areas where they 

themselves require support. Teachers have expressed uncertainty about the reliability of 

educational support from a Departmental head who is not well versed in the complexities 
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of EMS. The support offered by Departmental heads to their staff is contingent on the 

leader’s experience and level of understanding (Siyaya, 2019). 

 

2.8.2 Support from Department of Basic Education 
 
In addition to pre-service training of student teachers, in-service, teacher support, training, 

and development while at schools are also important. Numerous studies on the 

continuous professional development of teachers highlight the limited efforts made to 

enhance the effective teaching and learning of EMS in schools (Monyai, 2019; & Molise 

et al., 2023). These studies acknowledge that despite teachers participating in various 

teacher development programmes organised by the Department of Basic Education 

(DBE) through workshops, they still feel ill-equipped in terms of the specific content 

knowledge necessary for effective EMS teaching in their classrooms. This sentiment is 

supported by Mokgosi et al. (2018), who note that continuous professional development 

(CPD) programmes, intended to enhance teachers' teaching skills and subject knowledge 

to improve their practice and ultimately learner performance, have not significantly 

influenced classroom practices or academic outcomes in many schools. 

 

In addition to that, Sentsho and Mudau (2023) highlight that teachers are being supported 

outside the classroom setup through professional development activities, as arranged by 

the Professional Support Forum (PSF). Further research on teachers' professional 

development highlights that teachers face challenges related to content knowledge in 

their lessons. These challenges include difficulties in motivating and encouraging learners 

in inquiry-based learning, where they are expected to observe, think critically, solve 

problems, and engage in discussions with their peers to find solutions. The above authors 

suggest that teachers could make a positive impact if they were offered ongoing 

professional development opportunities to address gaps in their content knowledge for 

teaching EMS. 

 

Molise (2021) found that teachers in the Thabo Mofutsanyane education district did not 

receive support from the Department of Basic Education, which resulted in gaps in 
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content knowledge for some. Sibisi (2019) similarly reported that, in some Clermont 

Township schools, there were no staff development programmes for EMS teachers. 

Consequently, teachers relied on the CAPS document without assistance from district 

officials. The absence of development programmes leads teachers to approach EMS as 

they would Grades 10 to 12, without sufficient regard for learners’ developmental stages 

(Williams, 2023). Teachers also indicated that they had not received training beyond brief 

content workshops, which outline what should be taught each term, but do not provide 

guidance on how to teach the content in the ATP (Annual Teaching Plan) (Fakude, 2022). 

 

This suggests that workshops often fail to meet their intended purpose of addressing 

teachers’ diverse needs (Phakati, 2018). They tend to use a one size fits all approach, 

overlooking individual needs and focusing on a single problem that may not be universally 

relevant. In contrast, Rossouw and Greeff (2020) argue that workshops can improve 

outcomes and strengthen teachers’ knowledge of Financial Literacy content. Ntshangase 

(2017) notes that teachers participated in various workshops, some led by teachers and 

others by subject advisers, which were declared compulsory. These workshops focused 

mainly on analysing previous years’ results, planning for the current year, and 

implementing appropriate strategies for teaching Financial Literacy. 

 

According to Siyaya (2019), teachers felt that the time allocated to workshops was 

insufficient, limiting opportunities to address colleagues’ questions. They also reported a 

lack of responses to questions related to EMS, and the absence of reliable, timely 

educational support in this key learning area. Although workshops may be well 

intentioned, their scheduling often creates difficulties because they take place during 

school hours, reducing contact time for teaching and learning. Frequent requirements to 

attend workshops outside school further limit teachers’ capacity to use the available time 

effectively for EMS. 

 

Teachers are not always familiar with the different dimensions of knowledge to be taught, 

nor with the framework for sequencing and delivering concepts. As a result, content may 

be covered without using the appropriate techniques for each knowledge dimension. 
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Subject advisors should therefore ensure that teachers understand the different 

knowledge dimensions and the framework they should follow, so that all aspects are fully 

addressed when teaching Financial Literacy concepts (Nkabinde, 2021). 

2.9 THEORETICAL FRAMEWORK  
 
A theoretical framework is developed from one or more theories that researchers use to 

scaffold a study this is because it is developed logically and connect concepts with 

premises. To establish a theoretical framework, researchers must identify and outline the 

concepts and theories that form the foundation of the research, integrate them, and 

ensure logical connections are made. They must then relate these concepts to the study 

being conducted. Theoretical frameworks reflect the researcher’s efforts to apply a theory 

within their study (Varpio et al., 2020). 

 

The theoretical framework offers a structure for identifying what to observe in the data, 

how to interpret the relationships within the data, and aids in discussing your findings 

more clearly, considering existing theories. It enables you to link the abstract concepts 

with the concrete elements observed in your data. Additionally, the theoretical framework 

supports the argumentation in the study and helps to justify the conclusions and 

recommendations (Kivunja, 2018). 

 

This study draws support from theories pertaining to both learning and teaching. Theories 

related to teaching have provided a framework for this study. These teaching theories can 

aid teachers in planning and adjusting their teaching strategies. One such teaching theory 

employed in this study is Ecological Systems Theory. Additionally, theories related to 

learning offer insights into how learners acquire, retain, and process information. The 

learning theory utilised in this study is Cognitive Load Theory. 
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2.9.1 Ecological Systems Theory 
 
The research employed Ecological Systems Theory which was introduced by the 

renowned psychologist Urie Bronfenbrenner as its guiding framework (Bronfenbrenner, 

1979). This theory posits that there exist diverse environmental systems that exert 

influence on human development (Snyder & Duchschere, 2022). Ecological Systems 

Theory offers a scientific approach to studying the development of individuals, 

emphasising the interconnected nature of various developmental processes, including 

cognitive, social, and biological aspects. It is characterised by its focus on naturalistic 

observations and analyses. 

 

Within the context of teaching Financial Literacy, this framework acknowledges that 

teachers operate within a complex ecosystem of influences, including factors such as the 

school environment, community dynamics, political frameworks, and cultural contexts 

(Ettekal & Mahoney, 2017). The school environment significantly impacts teachers' 

preferred teaching methods. Consequently, teachers need a deep understanding of their 

learners to select teaching methods that effectively facilitate the process of teaching and 

learning to engage learners throughout. These teaching methods are also influenced by 

the size of the classroom. 

 

The framework also recognises that systemic factors can influence teacher development 

(Lane, 2022). This includes the hiring of inadequately qualified teachers who may be 

specialists in other subjects but are assigned to teach EMS and other commercial 

subjects. Additionally, inefficient allocation of funds for EMS can result in shortages of 

teaching and learning materials. This theoretical framework aligns with this study by 

emphasising the importance of the level of training teachers receive to successfully 

deliver Financial Literacy content in EMS. It also points out the relevance of EMS 

specialisation as a factor influencing teacher development.  

 

Teachers are likely to face challenges related to systemic issues, such as a lack of 

curriculum alignment and insufficient resources that match the school environment and 
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the characteristics of the learners they teach (El Zaatari & Maalouf, 2022). This can lead 

to a loss of relevance in Financial Literacy content, a lack of interest, and even a dislike 

for the subject, potentially resulting in inadequate or mismatched opportunities for 

professional development. Under-qualified EMS teachers may not see the purpose of 

advancing knowledge in a subject that was not their initial specialisation. Applying the 

Ecological Systems Theory aids in identifying and addressing the multifaceted challenges 

teachers encounter in teaching Financial Literacy by considering the interrelation of 

various ecological factors.  

 

2.9.2 Cognitive load theory 
 
This theory, developed by John Sweller in the 1980’s was employed in this study (Sweller, 

1988). The theory concentrates on how the cognitive load imposed on learners influences 

their capacity to process information and learn effectively, considering that our memory 

has limited storage capacity (Sweller, 2022). The theory's objective is to prevent 

overloading learners with more information than they can effectively store and process 

for long-term memory and future recall. In the context of this study, the Cognitive Load 

Theory is crucial, as one of its goals is to examine the challenges learners face in relation 

to Financial Literacy as a component of EMS. 

 

During the teaching of Financial Literacy, teachers may encounter specific challenges 

related to the cognitive load placed on learners when they encounter complex concepts 

and calculations inherent in various aspects of Financial Literacy. The content of Financial 

Literacy, particularly in grade 9, is dense with accounting concepts. As mentioned earlier 

in the study, learners are required to read a transaction, interpret it, identify source 

documents, record it in a relevant journal, and then transfer the total to the general ledger. 

Additionally, after completing the ledger accounts, they must post to the trial balance to 

ensure the accurate analysis of transactions (Fakude, 2022). 

 

The Cognitive Load Theory can assist teachers in selecting appropriate strategies for 

teaching complex topics to manage cognitive load. Since one of the study objectives is to 
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determine the teaching strategies currently employed for Financial Literacy as a 

component of EMS, choosing suitable strategies allows teachers to provide clear 

explanations and simplify complex concepts for learners. Consequently, learners are 

presented with diverse approaches to understanding intricate ideas. Furthermore, this 

approach offers teachers opportunities to practice and reflect on their teaching strategies. 

 

2.10 CONCLUSION 
 

This chapter presented how the academic performance of Economic and Management 

Sciences is affected by the Financial Literacy component. The literature also discussed 

the factors hindering effective teaching and learning of EMS and possible mechanisms to 

minimise those difficulties. The literature review was supported by two theoretical 

frameworks, namely: The Ecological Systems Theory and the Cognitive Load Theory. 

These two theories support the study and provide clear guidance on the collection and 

analysis of data. The Cognitive Load Theory gave direction on breaking down how the 

cognitive load placed on learners can hinder successful learning in EMS, while the 

Ecological Systems Theory outlined how different ecological factors affect teachers’ 

development and the way they respond to it. Thus, the next chapter presents the research 

methodology for the study. 
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CHAPTER 3: RESEARCH METHODOLOGY 
 

3.1 INTRODUCTION 
 
The previous chapter provided a comprehensive review of the literature on the challenges 

encountered in teaching and learning Financial Literacy within the Economics and 

Management Sciences (EMS) curriculum and possible strategies to address those 

challenges. This current chapter delves into the methodology and research design, which 

were briefly introduced in chapter one. The rationale for selecting a qualitative approach, 

case study, and paradigm is examined in greater depth here. Additionally, the chapter 

outlines the participants involved in the study and the instruments used for data collection. 

The data analysis method, specifically the thematic approach, is explained to illustrate 

how the data were analysed. The chapter concludes with ethical considerations and the 

study's trustworthiness. 

 

3.2 RESEARCH PARADIGM 
 
In selecting a research paradigm, researchers must ensure that their assumptions or 

beliefs align with the research methodology selected for the study (Alghamdi, 2015). 

Therefore, this study is located within the interpretivist paradigm to interpret the subjective 

world of teachers and learners on the challenges they face in the teaching and learning 

of Financial Literacy in the EMS curriculum. This paradigm was suitable for this study 

because there is no single reality or truth related to this study; reality needs to be 

constructed and interpreted (Kekeya, 2019). In this study, information on the challenges 

faced in teaching and learning of Financial Literacy was gathered and interpreted to 

explore the existence of those challenges with the aim of answering research questions.  

Adom et al. (2016) describe the interpretivist paradigm as an approach that suggests that 

individuals build their own understanding and knowledge of the world through their 

experiences and subsequent reflection on those experiences. 
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This exploration into exploring teachers and learners’ challenges was carried out by 

analysing teachers’ perspectives on EMS Financial Literacy challenges in the Capricorn 

South District. Consequently, the study adopted the interpretivist paradigm due to its 

capacity to enable researchers to explore and understand the meanings and 

interpretations of participants based on their lived experiences. Interpretivism is deemed 

the most appropriate paradigm for research aimed at understanding and interpreting 

human experiences (Pervin & Mokhtar, 2022). This suggests that the interpretivism 

paradigm may be limited in terms of data collection accuracy, relying on methods such 

as observations, document analysis, and interviews. It also implies that the researcher 

aims to comprehend the world through direct engagement with the context or the 

participants' lived experiences (Rehman & Alharthi, 2016). Thus, this paradigm was 

utilised to obtain actual information about the phenomenon under study through direct 

interaction with participants, while remaining open to the diverse meanings and 

interpretations they may derive from their experiences. 

 

3.3 RESEARCH DESIGN AND APPROACH 
 

3.3.1 Research design  
 

Once a research question has been formulated, the researcher needs to select a research 

design, which serves as a blueprint for addressing the research questions (Cresswell & 

Poth, 2017). The research design offers a comprehensive framework for the study, 

outlining the procedures by which the research will be carried out. According to Maree et 

al. (2016), a research design is the most significant part of research which helps the 

researcher with the guidelines on how to carry out a study, aiming to answer the research 

questions. Research design can also be described as the acceptable way to conduct the 

study, which may include answering questions like when, from whom and under what 

conditions the data will be obtained (Abutabenjeh & Jaradat, 2018).  
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Referring to research as a case study implies that its methodology is qualitative, often 

involving small-scale, ethnographic, clinical, participant-observation, or field-based 

approaches. It may also indicate that the research is focused on process-tracing, 

examining the characteristics of a single case and exploring a particular phenomenon 

(Butina, 2015). This approach is particularly useful for examining contextual conditions 

that are relevant to the phenomenon being studied (Mohajan, 2018). Heale and Twycross 

(2018) suggest that case studies are particularly valuable in situations where it is 

necessary to analyse contextual details, and the phenomenon cannot be separated from 

its context.  

 

Given the interpretive paradigm adopted in this study, a case study approach was 

deemed more appropriate. This design facilitates an in-depth exploration of the 

phenomenon within its context, utilising multiple sources for data collection. This is a case 

of teachers, DHs, and curriculum advisor within the Capricorn South District in the 

Moletlane Circuit in the rural areas. These participants are affected by the research 

phenomenon within the field of EMS Financial Literacy. Therefore, by using a case study 

design, data was collected from the participants with focus on challenges teachers and 

learners come across in EMS senior phase. Learners did not form part of the sample, but 

teachers’ perceptions of the problems experienced by learners were included. When this 

research design is used no assumptions are made by researchers, but rather an effort is 

made to understand participants who have lived through that experience in the selected 

areas (James & Bray, 2022). Hence, the above-mentioned stakeholders were interviewed 

to explore the research phenomenon based on their experiences. 

 

Case study design was beneficial for this study because of its ability to allow the 

researcher to obtain in-depth information of the case being studied. Yin (2018) argues 

that one of the defining features of case studies is their endeavour to gain a thorough 

understanding of how participants interact within a particular context, as well as how they 

interpret the research phenomenon. Bertram and Christiansen (2014) describe case 

studies as inherently descriptive, addressing research questions in line with the 

exploration of the study’s phenomenon.  
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According to Takahashi and Araujo (2020), a case study provides an understanding about 

the individual case being studied. Therefore, a case study aims to understand what 

research participants experience in a real context. This study explored the case of seven 

secondary schools in Capricorn South District. The case further explored strategies EMS 

teachers employ in Financial Literacy to minimise those challenges. However, it must be 

noted that case study is limited to the schools being studied. This study only provided 

findings based on a small sample of seven schools in Moletlane Circuit with the intention 

of generating information that is valuable and relevant rather than generalising the 

findings. 

 

3.3.2 Research approach  
 

The most common research approaches that researchers can choose from are 

qualitative, quantitative, and mixed methods approaches. A qualitative approach gives a 

comprehensive explanation about the events, situation, attitudes, and thoughts of the 

participants concerning the research phenomenon (Cresswell, 2021). This approach uses 

open-ended questions to collect data from participants. This illustrates that questions are 

not limited to YES and NO answers and can be expanded during interviews.  

 

Cresswell and Cresswell (2017) note that while the qualitative approach includes various 

sub-approaches, none of these rely on numerical data. Given that this study utilised 

document analysis and semi-structured face-to-face interviews, the qualitative approach 

was deemed more appropriate for this research. This aligns with Tarozzi (2022), who 

describes it as a method of collecting data through words, which allows for more detailed 

descriptions during the data collection process and provides opportunities for interpreting 

and clarifying phenomena. Bhandari (2022) asserts that qualitative research involves 

gathering and analysing data to understand concepts, opinions, or experiences within 

real-life contexts, while Aspers and Corte (2021) confirm that qualitative research entails 

engaging in verbal communication with individuals experienced in the phenomenon. 
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This study employed a qualitative approach, deemed the most fitting for the research 

phenomenon. This method was especially advantageous as it allowed the researcher to 

gather data through words and descriptions, unlike the quantitative approach, which 

generally collects numerical data (Lim, 2025). A qualitative approach is appropriate for 

this study as it enables an in-depth exploration of participants’ lived experiences, 

perceptions, and practices related to the teaching and learning of Financial Literacy within 

the EMS curriculum. This approach allows rich, contextualised understanding to be 

generated from interviews and document analysis, thereby capturing the complexity of 

challenges that cannot be adequately explained through numerical data alone. The 

qualitative approach was chosen for this study as it facilitated interviews with participants, 

specifically EMS grade 8 and 9 teachers, DHs, and CAs. Learners' and teachers' 

portfolios were analysed to further confirm the challenges encountered in Financial 

Literacy. 

 

3.4 POPULATION AND SAMPLING 
 

A research population is the large group of individuals that forms the focus of a study 

(Asiamah et al., 2017). Because it is not feasible to include everyone affected by the 

problem, researchers restrict selection to those participants who best represent the wider 

population (Mujere, 2016). In this study, the population comprised Departmental heads, 

teachers, and EMS curriculum advisors from rural schools in the Capricorn South District, 

Limpopo province. The emphasis on rural areas reflects the fact that these contexts are 

most affected by barriers to teaching and learning in EMS, particularly Financial Literacy. 

 

Sampling is the process of selecting participants for a study. It is a critical stage in 

research, defining the group from whom data are drawn. A sample is a segment of the 

target population selected to generate insights about the whole (Aspers & Corte, 2021). 

Sampling approaches are typically divided into probability and non-probability procedures 

(Rai & Thapa, 2015). In probability sampling, every individual has an equal chance of 
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selection. In contrast, non-probability methods, including theoretical and purposive 

sampling, are commonly used in qualitative research (Kumar, 2018). 

 

The aim of purposive sampling is to focus on characteristics within the population that are 

directly relevant to the research questions, thereby positioning the researcher to address 

those questions effectively (Rai & Thapa, 2015). In this study, individuals were selected 

because they are directly affected by challenges in teaching Financial Literacy in the 

senior phase EMS curriculum, and based on availability, accessibility, and proximity. This 

approach, also known as critical case sampling, is frequently employed in exploratory 

qualitative research to determine whether the phenomenon of interest exists (Rai & 

Thapa, 2015). Non-probability sampling was therefore judged appropriate, with purposive 

sampling used to select both the research site and participants. Purposive sampling 

entails recruiting participants who can offer in depth, detailed insights into the 

phenomenon under investigation (Ames et al., 2019). Seven rural secondary schools in 

the Capricorn South District, Limpopo province, were selected because of their proximity 

to the researcher, which necessitated limiting the study to nearby schools. The sample 

comprised 16 participants, namely ten EMS teachers, five Departmental heads, and one 

curriculum advisor. The sample was selected based on participants’ direct involvement in 

the teaching, supervision, and support of EMS Financial Literacy, ensuring that they 

possessed relevant knowledge and experience related to the phenomenon under 

investigation. EMS teachers were included to provide classroom level insights into 

instructional challenges and practices, while Departmental Heads and the curriculum 

advisor were selected to contribute academic management and district level perspectives 

on curriculum implementation, support, and oversight within rural secondary school 

contexts. 

3.5 DATA COLLECTION INSTRUMENTS 
 

Data collection instruments are a critical component of research, so selecting the correct 

instrument enables the researcher to gather information that addresses the research 

questions (Mwita, 2022). A range of instruments can be used when collecting data. 
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According to Mazhar et al. (2021), data collection is the process of assembling information 

relevant to a study, including the methods used to select and organise the data once 

gathered. Data may be collected as primary or secondary sources. Primary data refers to 

information collected for the first time, for example interviews, surveys, and observations 

(Flick, 2018). Secondary data refers to information previously collected and analysed in 

another study (Johnston, 2014). This study used semi structured interviews and 

document analysis as its data collection instruments. 

 

3.5.1 Semi-structured Interviews 
 

Interviews enrich data that cannot be easily observed, particularly feelings, thoughts, 

intentions, and behaviours that occurred before the study was conducted (Patton, 2023). 

Semi structured interviews are widely used in educational research and play a crucial role 

in qualitative data collection. Çakır (2016) suggests that they provide in depth interactions 

in which participants respond to open ended questions, sharing their opinions, views, and 

experiences, which makes them a popular choice among researchers. Husband (2020) 

argues that semi structured interviews can capture a blend of teachers’ and learners’ 

perspectives on their actual teaching and learning environments. In this study, 

participants were interviewed face to face using semi structured interviews in their natural 

settings to ensure comfort. Each interview lasted about 25 minutes. 

 

The interviews served as the primary data source for identifying challenges in the 

teaching and learning of Financial Literacy. The researcher sought to understand 

teachers’ and learners’ experiences of EMS Financial Literacy in the Capricorn South 

District. Teachers’ responses were structured to reflect learners’ experiences, since 

teachers directly observe the challenges that learners face in the classroom. Semi 

structured interviews were therefore used to obtain a holistic picture that could answer 

the research questions. Teachers, Departmental heads, and the curriculum advisor from 

the seven selected schools contributed valuable insights from their respective 

perspectives. The researcher prepared an interview schedule with open ended questions. 
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Interviews were transcribed non verbatim, which Hill et al. (2022) describe as transcription 

that includes only the necessary speech to make the transcript easy to read without 

altering meaning. With participants’ permission, an audio recorder was used during the 

interviews, and journal notes were kept for data storage purposes. 

 

3.5.2 Document analysis  
 

Document analysis is a data collection technique that involves the understanding and 

interpretation of physical hard copy and electronic documents (Morgan, 2022). Document 

analysis can also be defined as the process of adding in-depth knowledge to the study, 

specifically information that was excluded by interviews (Karppinen & Moe, 2019). 

Therefore, in this study, document analysis was done to collect physical data. The 

documents analysed include learner and teacher portfolios. Learner portfolios contain 

formal assessments, including paper one which covers Financial Literacy content and 

paper two contains the scope of The Economy and Entrepreneurship. Teacher portfolios 

contain marksheets which display paper one and two performance which may assist in 

analysing learners’ performance in Financial Literacy.  

 

Document analysis was beneficial for this study as it provided objective, naturally 

occurring evidence of how Financial Literacy is taught, assessed, and performed within 

the EMS curriculum, without relying solely on self-reported data from participants. 

Analysing learner and teacher portfolios enabled the researcher to identify patterns of 

learner performance and assessment emphasis across EMS components, thereby 

corroborating interview findings and deepening understanding of the challenges faced by 

both teachers and learners in Financial Literacy. 

 

3.5.2.1 Learner portfolios 
 

Learners’ formal written assessments were used to measure the level of performance in 

EMS Financial Literacy which is paper one (Financial Literacy) work and how it negatively 

affects learner overall performance in the subject. Formal assessments originated from 
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the Capricorn South District, while school-based assessments were internally devised, 

potentially offering the most effective means to assess learners' proficiency in Financial 

Literacy. The researcher ensured that all assessments scrutinised were sourced from 

learner portfolios, which encompass formal written assessments for a specific year. 

Learner portfolios were specifically chosen and evaluated for grade 8 and 9 learners 

within the seven designated schools. A template was used to scrutinise learner 

assessments retrieved from the final marks of various assessments (See Annexure I). Its 

purpose extended beyond merely evaluating learners' knowledge on the assessed 

aspects; it also aimed to assess cognitive levels and determine whether the task 

accommodated learners with diverse learning abilities.  

 

3.5.2.2 Teacher portfolios 
 

Teachers’ portfolios are compiled to keep track of learners’ performance in the subject 

and teachers’ compliance with the Annual Teaching Plan (ATP). They provide significant 

information in the teaching and learning process for each year for the past three years. 

At the end of each term, teachers are expected to submit their portfolios to the relevant 

education districts. Typical contents include the ATP, mark sheets for formal 

assessments, comparative analyses of learner results, analyses of performance levels 

for each written task, assignments with marking guidelines, and controlled tests with 

marking guideline memoranda. Mid-year examination question papers, Paper 1 and 

Paper 2, together with the marking guidelines, were also analysed. The analysis of 

teachers’ portfolios aimed to determine whether EMS teachers were ready to offer EMS 

by examining the contents of their files. Portfolios were also used because they reliably 

provide information for tracking teacher performance in Financial Literacy, guided by the 

ATP and the mark sheets included in the portfolios. A template was designed to check 

the information per school (See Annexure J). 
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3.6 DATA ANALYSIS 
 

The process of data analysis involves examining data through various formats pertinent 

to the study. Data analysis holds great importance in research as it enhances the 

precision of data interpretation. It enables researchers to directly scrutinise data without 

overlooking crucial information that could contribute to the understanding of their study 

(Aguas, 2022). This study utilised thematic data analysis for qualitative data analysis. 

Thematic analysis is suitable for studies aiming to derive insights through interpretive 

frameworks (Cohen et al., 2018). This approach suggests that the researcher sought to 

explore and present data that is rich in detail, reflecting participants' attitudes, feelings, 

emotions, experiences, opinions, and beliefs. 

 

Therefore, thematic analysis was considered suitable, user-friendly, adaptable, and 

allows the researcher to adjust theoretical principles to address emerging issues from the 

data. Consequently, the data was processed and analysed using thematic analysis. The 

researcher listened to the recordings and transcribed the interview data. Similar 

statements were grouped together to determine relevant categories. Subsequently, 

similarities between the document review and interviews were integrated (Flick, 2021). 

Inductive data analysis was employed to enhance the quality of the findings by comparing 

participants’ views and reasons with those from related studies. Inductive data analysis 

refers to the process of applying existing themes of literature to the data collected to test 

the relevance of the study and why further studies were needed (Azungah, 2018). After 

reviewing the participants’ responses, the researcher began categorising ideas into 

classifications based on the main research question and related queries. The analysis 

involved checking individual words, sentences, and utterances for recurring patterns and 

meanings. This process included repeatedly reading the descriptions to interpret the 

findings concerning the challenges faced in teaching and learning Financial Literacy 

within the EMS curriculum. 

 

Additionally, the units of analysis stem from both the theoretical frameworks (Ecological 

Systems Theory and Cognitive Load Theory) and the information from the literature. This 
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alignment facilitates the integration of findings with the themes identified during the data 

analysis process. Inductive data analysis was used in support of the thematic approach.  

 

3.7 MEASURES TO ENSURE TRUSTWORTHINESS 
 

It is very crucial to measure the trustworthiness of the study after data collection which 

may include verification of data collected. To ensure trustworthiness, multiple data 

collection methods were used (Shufutinsky, 2020). The measures of trustworthiness are 

discussed in terms of credibility, transferability, dependability, and conformability.  

 

3.7.1 Credibility 
 

Credibility concerns the truthfulness of the findings. Shufutinsky (2020) notes that 

researchers must be well informed about how to assess credibility to avoid inaccuracy in 

the data. To ensure credibility, the researcher used multiple data sources, including semi-

structured interviews and document analysis, and recorded the interviews. This enhanced 

the credibility and validated the findings.  

 

3.7.2 Transferability 
 

Transferability concerns whether a study’s findings can be applied to different contexts 

rather than a single setting (Kyngäs, Kääriäinen, & Elo, 2020). This may include external 

benefits where findings relate to real life situations or extend to other schools facing 

similar EMS Financial Literacy challenges within the same education district. In this study, 

transferability was supported by providing an informative literature review and by following 

correct data collection procedures diligently to ensure the study’s purpose was achieved 

(Korstjens & Moser, 2018). The findings can be applied in comparable contexts where 

Financial Literacy presents an obstacle to the teaching and learning of EMS. Mujere 

(2016) notes that, although a researcher cannot include every individual affected by the 

problem, selecting participants who best represent the population supports transferability 
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to similar settings, such as other schools in the Capricorn South District. In this study, 

transferability was assured by ensuring that the findings are relevant and applicable to 

other, similar contexts. 

 

3.7.3 Dependability 
 

Dependability can be defined as the degree to which the data accurately reflects reality 

(Elo et al., 2014). The dependability of the study was tested by ensuring that there is 

sufficient information that was provided in such a way that future researchers could 

emulate the same procedural steps and may come up with similar findings (Korstjens & 

Moser, 2018). This affirms that dependability counts on reality, which is why in this study, 

interviews were recorded so that the evidence of data collected can be achieved with the 

purpose of ensuring that the findings are accessible to readers. In addition, during data 

collection, participants’ responses were transcribed and after the transcription of data 

verbatim, participants were provided with final drafts so that they could verify their 

responses. To allow other researchers to reproduce the study, and thus guarantee the 

dependability of the findings, an audit trail was created and preserved, consisting of a 

comprehensive log of decisions made throughout the research process (Motulsky, 2021). 

 

3.7.4 Confirmability 
 

Confirmability is defined as the extent in which other researchers can confirm individual 

study (Ghafouri & Ofoghi, 2016). Confirmability relates to the principle of neutrality. It is 

essential to ensure the data's intersubjectivity. The interpretation should not be influenced 

by personal preferences or viewpoints but must be firmly rooted in the data. (Korstjens & 

Moser, 2018). To improve confirmability, in this study the researcher utilised member 

checking to authenticate interpretations and mitigate researcher bias. Through member 

checking, participants examined and validated the accuracy of the findings, thereby 

further enhancing confirmability. 
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3.8 ETHICAL CONSIDERATIONS 
 

Ethics can be described as the vigilance exercised by the researcher to honour and 

safeguard the rights of participants and all individuals involved in the study (Delport et al., 

2016). While the primary aim was to obtain information from the participants, the 

researcher took care to ensure that the constitutional rights of the study participants were 

upheld. The principles adhered to in this study included permission, voluntary 

participation, informed consent, anonymity, confidentiality, and safety of participants. 

 

3.8.1 Permission  
 

Hanekom (2018) notes that researchers must obtain ethical approval before accessing 

the premises where a study will be conducted. The proposal was approved by the Faculty 

Research and Innovation Committee, and the University Ethics Committee granted 

ethical clearance to conduct the study. The Department of Basic Education issued a letter 

authorising the research in the selected schools. The researcher also wrote to the school 

principals to request permission (See relevant Annexures). 

 

3.8.2 Voluntary participation and informed consent  
 

Participation in this study was voluntary. Participants were informed that they could 

withdraw from the study at any stage if they wished to do so (Walter et al., 2022). 

Participation proceeded only on the basis of informed consent. Teachers, DHs, and 

curriculum advisor received consent forms setting out the conditions of participation in the 

interviews. In line with the principle of informed consent, researchers provided sufficient 

information and assurances about participation to enable participants to understand the 

implications fully. This supported a well-informed, considered, and voluntary decision to 

participate, free from pressure or coercion (Bhandari, 2022). Participants were also given 

at least five minutes to read and understand the information before consenting. 
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3.8.3 Confidentiality and anonymity  
 

The privacy and anonymity of respondents were of paramount importance (Kang & 

Hwang, 2023). Participants were kept anonymous and were coded to ensure that their 

names are not revealed. Pseudonyms were assigned to participants in the transcriptions 

to ensure anonymity, and these are presented in bold. Teachers were coded as T (from 

TA to TJ, representing Teacher A to Teacher J), Departmental heads as DH (from DHA 

to DHE, representing Departmental head A to Departmental head E), and the Curriculum 

Advisor as CA. The schools were numbered from School 1 to School 7. Accordingly, 

participants were coded as follows: School 1 – TA, TB, and DHA; School 2 – TC; School 
3 – TD, TE, and DHB; School 4 – TF; School 5 – TG, TH, and DHC; School 6 – TI and 

DHD; School 7 – TJ and DHE; and CA. 

 

3.8.4 Safety of participants  
 

The researcher carefully considered and addressed any potential risks prior to data 

collection to ensure that no physical, psychological, or professional harm could occur to 

participants during the study. Participants were clearly informed about the measures in 

place to safeguard their wellbeing and were assured that their participation would take 

place in a safe and supportive environment. Throughout the research process, no 

incidents of physical injury or harm were reported among participants. In addition, the 

researcher made provision for participants who may have experienced emotional 

discomfort by ensuring access to appropriate psychological counselling services, should 

the need arise. 

 

3.9 CONCLUSION 
 

This chapter presented the research paradigm, design, and data collection tools used in 

a qualitative study, and began with an introduction outlining the chapter structure. The 

methodology was framed to answer the research questions and achieve the objectives 
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set out in Chapter One. An interpretivist paradigm was adopted to explore the challenges 

faced by teachers and learners in the EMS Financial Literacy curriculum, with a focus on 

Grades 8 and 9. This approach enabled the collection of rich and detailed data relating to 

the research problem, specifically the challenges experienced by EMS teachers and 

Grade 8 and 9 learners in the Financial Literacy component. 

 

The sample comprised 16 participants, ten EMS teachers, five Departmental heads, and 

one curriculum advisor, selected through purposive sampling, and a case study design 

was used. Data were gathered through semi structured interviews and document 

analysis, then examined using thematic analysis to identify themes that informed the 

study. Trustworthiness was ensured through the quality criteria of credibility, 

transferability, dependability, and confirmability. The final section addressed ethical 

considerations, setting out the protocols to be followed before, during, and after the 

research. The next chapter presents the data analysis and findings, derived from themes 

that emerged through semi structured interviews and document analysis, aligned to the 

research questions.  
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CHAPTER FOUR: DATA PRESENTATION, ANALYSIS, AND 
DISCUSSION 

 

4.1 INTRODUCTION  
 

The previous chapter outlined the research design and methodology employed in this 

study. This chapter presents the data generated through individual face-to-face semi-

structured interviews and document analysis, which served as the adopted data collection 

methods. The findings emerged from questions developed within the framework of 

Ecological Systems Theory and Cognitive Load Theory. Sixteen participants from seven 

schools, along with one curriculum advisor from the Capricorn South District, were 

purposively selected for data collection. In presenting the findings, direct quotations from 

participants are included verbatim to strengthen the interpretation of the results. The 

findings are subsequently discussed in relation to the relevant literature and theoretical 

frameworks explored in Chapter Two. 

 

The aim of this study was to explore the challenges faced by EMS teachers and learners 

in the teaching and learning of Financial Literacy in the Economic and Management 

Sciences curriculum, and to achieve this aim, the study sought to answer three key 

research sub-questions, namely: 

 

• What are the qualifications (both content and pedagogical) of EMS teachers 

participating in this study? 

• What are the challenges experienced by both teachers and learners regarding 

Financial Literacy as component of EMS? 

• Which strategies can be implemented to address the challenges experienced by 

teachers and learners in Financial Literacy? 

 

As was mentioned in Chapter 3, pseudonyms were assigned to participants in the 

transcriptions to ensure anonymity, and these are presented in bold. Teachers were 
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coded as T (from TA to TJ, representing Teacher A to Teacher J), Departmental heads 

as DH (from DHA to DHE, representing Departmental head A to Departmental head E), 

and the Curriculum Advisor as CA. The schools were numbered from School 1 to School 

7. Accordingly, participants were coded as follows: School 1 – TA, TB, and DHA; School 
2 – TC; School 3 – TD, TE, and DHB; School 4 – TF; School 5 – TG, TH, and DHC; 

School 6 – TI and DHD; School 7 – TJ and DHE; and CA. 

 

The table below provides the experience and qualifications of teachers assigned to teach 

EMS. The rural location of the schools indicates the challenges experienced in the 

teaching and learning of Financial Literacy, as a component of the EMS curriculum. In 

addition, the participants’ positions were compared with their professional experience to 

provide further context. 

 

Table 4.1: Biographical results from Teachers, DHs, Curriculum advisors 

Participants Qualifications Experience Location of 

the school 

Position 

TA BEd (Student Teacher) 1 week Rural Teacher 

TB PGCE (LS & NS) 1 Year Rural  Teacher 

TC STD 15 years Rural Teacher 

TD Bed 02 years Rural Teacher 

TE STD 20 years Rural Teacher 

TF BEd (Bus & Eco) 04 years Rural Teacher 

TG PGCE  25 years Rural Teacher 

TH Bed  1 year Rural Teacher 

TI PGCE (Agri & Eco) 01 years Rural Teacher 

TJ BEd (Bus & Eco) 03 years Rural Teacher 

DHA STD 06 months Rural Departmental Head 

DHB BEd-Hons 03 months Rural Departmental Head 
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Data were collected, presented, and analysed as outlined in Chapter Three of this study. 

The researcher reviewed the interview transcripts from all participants and identified three 

main themes, along with their corresponding sub-themes, within the collected data. These 

themes and sub-themes were consistent across all participant groups, namely teachers, 

Departmental heads, and the Curriculum Advisor. This approach helped to prevent 

unnecessary repetition in the presentation of the data. Table 4.2 provides a summary of 

the themes and sub-themes that emerged from the study. 

 

Table 4.2 Themes and sub-themes 

DHC STD 02 years Rural Departmental Head 

DHD BEd (Geo & Eng) 04 months Rural Departmental Head 

DHE BEd (Mathematics) 03 years Rural Departmental Head 

CA BEd & Hons 06 years Urban Curriculum Advisor 

THEMES  Sub-themes 
 

THEME 1:  PARTICIPANTS’ 

QUALIFICATIONS IN EMS 
Sub-theme 1.1 
Sub-theme 1.2 

Teacher’s area of specialisation in EMS 

Departmental heads’ area of specialisation in 

EMS 

THEME 2:  CHALLENGES FACED IN 

THE TEACHING AND 

LEARNING OF FINANCIAL 

LITERACY 

 

Sub-theme 2.1 
 
Sub theme 2.2 
Sub theme 2.3 
 
Sub-theme 2.4 
Sub-theme 2.5 
 
Sub-theme 2.6 
Sub-theme 2.7 
 
Sub-theme 2.8 

Inadequate Financial Literacy knowledge among 

teachers 

Excessive class size 

Access to technological resources in the teaching 

and learning of Financial Literacy 

Scarcity of educational support materials 

Impact of curriculum changes in the teaching of 

Financial Literacy 

Time constraints 

Difficult terminologies and concepts in Financial 

Literacy 

Deficiencies in the assessment approaches 
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4.2 THE FINDINGS OF THE STUDY  
 

The findings are presented according to the themes and sub-themes identified in the 

research. Direct quotations from participants are included to support the analysis, along 

with selected excerpts from relevant documents. A discussion section follows each sub-

theme rather than appearing as a separate section or chapter. This approach ensures 

that the discussion is directly linked to each specific sub-theme, thereby enhancing clarity, 

coherence, and overall readability. 

 

THEME 1: PARTICIPANTS’ QUALIFICATIONS IN EMS 

 

This theme focuses on the participants’ qualifications in the subject of EMS. The study 

revealed that some EMS teachers were still student teachers, while others were 

employed as Teacher Assistants. Additionally, some teachers held multiple qualifications, 

whereas others had only one. It also became evident that their areas of specialisation 

within EMS differed significantly. 

 

 

 

THEME 3:  
 

STRATEGIES TO CURB 

FINANCIAL LITERACY 

HINDRANCES 

Sub-theme 3.1 
 
Sub-theme 3.2 
Sub-theme 3.3 
 
Sub-theme 3.4 
Sub-theme 3.5 
 
Sub-theme 3.6 
 
Sub-theme 3.7 

Recruitment of General Education & Training 

teachers 

Reducing class size 

Modifications of the time allocated for Financial 

Literacy  

Introduction of content-focused workshops 

Sufficient supply of teaching and learning 

resources 

Simplifying complex concepts in Financial 

Literacy 

Professional growth and support for teachers 
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Sub-theme 1.1:  Teacher’s area of specialisation in EMS 
 

The responses from teachers indicated that most were qualified in only one or two areas 

of EMS. In several schools, the subject was allocated to teachers whose background was 

in the Sciences rather than in EMS. Nonetheless, a few teachers were qualified across 

all three EMS components, including Accounting. One participant from School 5 

explained that majoring in all three areas had enabled her to develop a more 

comprehensive understanding of the subject. School 5: TH “I have Economics, Business 

Studies, and Accounting specialist knowledge of EMS and it helps me because I have a 

broader knowledge of the subject”. In a similar vein, another participant stated that their 

areas of specialisation included Accounting, Economics, and Business Studies. School 
2: TC “I majored in Accounting, Economics, and Business studies”. Similarly, the 

participant from School 3 (TD) majored in all three subjects that make up the EMS 

curriculum. 

 

The study further revealed that some teachers had specialised in Accounting alongside 

either Business Studies or Economics. Participants reported that their specialisation 

included Accounting and one other subject, either Economics or Business Studies. A 

participant from School 2 explained that they had majored in Economics at tertiary level 

and subsequently completed an Accounting course but had not studied Business Studies. 
School 2: TC “I majored in Economics and EMS then later enrolled in a short course for 

Accounting. I did not major in Business Studies”. One teacher stated that they majored in 

EMS and Agriculture, School 6: TI “My majors are Economics and Agricultural Sciences”. 

Although a participant from School 1 majored in Economics and Accounting, she further 

indicated that she is currently enrolled in Bachelor of Education and still pursuing her 

studies. School 1: TA,” I have no EMS qualifications yet, I am still studying and did not 

choose Accounting as a major. My majors are Economics and Entrepreneurship”. 

 

The study found that some teachers had completed a PGCE with a specialisation solely 

in Accounting, without any additional subjects. This suggests that while they may have 

strong knowledge of Financial Literacy, the other components of EMS are likely to be 
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areas of relative weakness. A teacher from School 5: TG said, “I specialised in 

Accounting only because my qualification in education is PGCE. I only have Business 

Studies at secondary level.”  School 3: TE shared the same subject combinations with 

the above-mentioned participant. He indicated that: “I only majored in Accounting and did 

Economics and Business Studies at a secondary level, so I am able to teach EMS having 

the knowledge of the most complex component of EMS”. 

 

Although Accounting was included in the specialisation of most participants, the study 

showed that some had majored in Economics and Business Studies, others in only one 

of the two, and some had not specialised in either subject. School 1: TB asserted that, “I 

did PGCE and majored in Life Sciences and Natural Sciences. I only did Accounting in 

my qualification (BCom in Economics) not as a major”. With similar majors School 7: TJ 

said: “I only specialised in Economics and Business Studies. I did not choose Accounting 

as my major”. A participant from School 4 stated that her majors were Business Studies 

and Economics, and she added that she had studied Accounting at high school level. 

School 4: TF “I majored in Economics and Business Studies. However, I only majored in 

Accounting at a high school level and I am not having challenges relating to Financial 

Literacy”. 

 

The excerpts above indicate that teachers’ specialisations in EMS vary according to their 

university-level majors. Teachers who had majored in Accounting, Economics, and 

Business Studies expressed that having all three components as their major enabled 

them to deliver EMS content effectively, particularly Financial Literacy. However, the 

findings also revealed that some teachers assigned to teach EMS held only two majors, 

with Accounting not included among them. These teachers noted that they had studied 

Accounting at secondary school level, which could potentially equip them to teach 

Financial Literacy. 

 

These observations are supported by Mabusela (2018), who noted that many appointed 

EMS teachers completed only two of the three disciplines in their qualifications, with 

Accounting frequently absent. Similarly, Fakude (2021) found that most EMS teachers 
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specialise in only one or two of the three disciplines, reflecting a limited qualification within 

the EMS framework. Participants who had majored in two subjects, including Accounting, 

expressed the view that EMS teachers should at least include Accounting in their majors, 

given the complexity and challenges of teaching Financial Literacy. This aligns with 

Nkabinde (2021), who emphasised that teachers should possess a strong command of 

teaching methodologies and be able to adapt them to engage learners effectively in 

Financial Literacy. 

 

Sub-theme 1.2: Departmental heads’ area of specialisation in EMS 

 

Departmental heads were asked to indicate their areas of specialisation in education, with 

a focus on EMS. Most participants reported that they had not specialised in any of the 

three EMS components - The Economy, Entrepreneurship, or Accounting - while a few 

indicated that they had majored in all three. A participant from School 3: DHB said: “I 

have all the three subjects contained in EMS, which are Economics, Business Studies 

and Accounting”. In addition, another Departmental head (DHC) from School 5 reported 

that he had majored in Accounting, Economics, and Business Studies. In his response, 

he stated: “I majored in all the three subjects contained in EMS”. 

 

Participants from the remaining schools reported that they had been appointed as 

Departmental heads, whereas some were serving in an acting capacity without having 

specialised in any of the commercial subjects. A Departmental head from School 7 (DHE) 
explained that he was acting in the role because his school did not offer any commercial 

subjects. In his response, he stated: “I specialised in Mathematics. I was appointed to be 

an DH for EMS because at our school we do not offer commerce stream”. Similarly, a 

participant from School 6 (DHD) stated that he had not majored in any of the commercial 

subjects. While a participant from School 1 (DHA) noted similarities with other 

participants in terms of their specialisations and their roles as acting Departmental heads 

in the commerce stream, he added that his own specialisation was in Physical Sciences 

and Mathematics. He indicated that: “I did not specialise in any of the three commercial 

subjects. My majors were in Physical Sciences and Mathematics”.  
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The findings above indicate that most appointed and acting Departmental heads (DHs) in 

EMS and commercial subjects did not have a specialisation in these areas. As a result, 

they are likely to be unable to provide adequate support to teachers and learners in terms 

of subject content knowledge and may lack the expertise to appoint suitably qualified EMS 

teachers. This is supported by Siyaya (2019), who noted that some DHs in EMS lacked 

qualifications in Accounting, Business Studies, and Economics, which led to the 

appointment of underqualified teachers in these subjects, thereby compromising the 

requisite knowledge of EMS. Similarly, Phakathi (2018) and Siyaya et al. (2021) 

emphasise that individuals assigned as DHs in EMS may not be qualified across all three 

subject areas. The study also found that fully appointed Departmental heads held majors 

in Economics, Business Studies, and Accounting. 

 

This finding is in line with the Ecological Systems Theory (Snyder & Duchschere, 2022) 

which addresses systemic factors as one of the contributors towards the selection of 

Departmental heads who happen to be at managerial positions for the commerce stream. 

Principals, recommend those Departmental heads for the positions they are not qualified 

overlooking the necessary requirements for those positions. Although, the Departmental 

heads under discussion are acting, the necessary procedure should be followed to benefit 

the department of commerce. Also, to ensure that the Departmental heads can provide 

relevant support to teachers who might need help with content related matters. In School 

1, School 6 and School 7 the Departmental heads are leading fully qualified teachers 

whereas their specialisation is not in line with the commercial stream. 

 

THEME 2: CHALLENGES FACED IN THE TEACHING AND LEARNING OF 
FINANCIAL LITERACY 
 

The study identified several challenges that hinder the effective teaching and learning of 

Financial Literacy. Participants highlighted that a key issue is the limited time allocated to 

Financial Literacy, as prescribed by the CAPS document and school timetables. In 

addition, the shortage of adequate teaching and learning resources, along with insufficient 

technological support, was noted as a significant barrier. The findings further revealed 
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that many EMS teachers lack sufficient knowledge in Financial Literacy due to their areas 

of specialisation. Another factor affecting learners’ performance in EMS is the complexity 

of the terminology and topics within Financial Literacy. Participants also observed that 

learners often enter secondary school with a weak foundation in Financial Literacy from 

primary education. 

 

Sub-theme 2.1: Inadequate Financial Literacy knowledge among teachers 

 

One of the challenges identified as hindering the teaching of Financial Literacy was the 

prioritisation of the FET phase, where teachers specialising in Accounting are assigned 

to teach Grades 10 to 12, particularly Grade 12, while Grades 8 and 9 are often neglected. 

Another participant noted that, although teachers with limited knowledge of Financial 

Literacy receive support through workshops and training, subsequent changes in teacher 

allocation by principals in the following year reduce the effectiveness of this training. The 

Curriculum Advisor (CA) highlighted that: “Schools change teacher and subject 

allocation every year leading to the teacher development and training not being effective, 

considering the amount of content in Financial Literacy which requires recurring training. 

 

Additionally, participants highlighted that insufficient subject knowledge among teachers 

poses a significant challenge, particularly in Financial Literacy. Many noted that teachers 

assigned to teach EMS often lack a strong understanding of Accounting, which results in 

a disproportionate focus on other areas of the curriculum while Financial Literacy is 

neglected. School 5: DHC “Majority of the teachers assigned to teach EMS mainly focus 

on their strong points that are Business and Economics related”.  

 

Another participant explained that teachers’ limited knowledge of Financial Literacy 

contributes to a lack of interest in the subject, which in turn leads to learners’ poor 

performance. School 3: DHB said, “There are teachers who did not major in Accounting 

and lack knowledge of the Financial Literacy session which affects learners’ 

performance”. This was corroborated by a participant from School 3 (TE), who admitted 

to struggling with complex Financial Literacy concepts. She said, “I come across 
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challenges with understanding complex Financial Literacy terminologies”. She noted that 

even teachers who had majored in Accounting often struggle to understand and explain 

certain terminologies. In contrast, another participant stated that he can teach Financial 

Literacy effectively, as he is confident with numbers, despite not having specialised in 

Accounting. School 3: TD “Accounting is not my specialisation, but I am able to teach the 

Financial Literacy since I am good with numbers”. 

 

The findings above indicate that poor learner performance in EMS is partly due to 

teachers’ limited content knowledge in Financial Literacy. EMS is often assigned to 

teachers who did not specialise in Accounting, one of the most critical components of the 

curriculum. Furthermore, teachers who do specialise in Accounting are typically allocated 

to teach Grade 12, leaving Grades 8 and 9 underserved. This observation aligns with 

Fakude (2021), who found that many EMS teachers struggle with topics such as the 

general ledger and accounting equation within Financial Literacy, particularly in the lower 

grades. It was also noted that EMS teachers tend to focus on areas in which they feel 

confident, such as The Economy and Entrepreneurship, while Financial Literacy, where 

they feel less secure, is largely neglected. This is supported by Nkabinde (2021), who 

observed that teachers often isolate the teaching of Financial Literacy. Importantly, the 

study revealed that even teachers specialised in Accounting encounter difficulties in 

explaining complex concepts to learners. 

 

This finding corresponds with the Ecological Systems Theory, which highlights systemic 

factors that can impede teacher development, such as a lack of curriculum alignment 

(Zaatari & Maalouf, 2022). Such misalignment can diminish the relevance of Financial 

Literacy content, reduce learner interest or even cause aversion to the subject, and can 

result in insufficient or poorly targeted opportunities for professional development. 

Departmental heads involved in this study reported that some teachers within their 

departments are not adequately equipped with the broader Accounting knowledge 

required for effective teaching of Financial Literacy. Additionally, some teachers isolate 

certain topics within Financial Literacy, while others omit the component entirely, 

preferring instead to focus on EMS areas in which they feel more confident. 
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Sub-theme 2.2: Excessive class size  
 

Most participants reported that large class sizes pose a significant challenge to the 

effective teaching and learning of Financial Literacy. One participant from School 2: TC 

shared that, “I can’t use different teaching and learning methods in an overcrowded 

classroom. I am forced to teach all the topics using the same strategy, making it difficult 

to achieve the good results”. As a result, the quality of teaching and learning is 

compromised. In contrast, another participant raised concerns about how overcrowding 

affects learners’ comprehension of Financial Literacy, emphasising that a standard class 

size should be considered. School 5: TG “My classroom contains more than the normal 

class size number. The department of basic education must follow the normal ratio for 

effective teaching and learning to take place”. Also, another participant explained how 

disruptive and unruly learners become in an overcrowded classroom. School 5: TH, 

“Learners become playful and disruptive, they even fight and lose focus. I am not always 

able to assist struggling learners”. Sharing the same sentiment, another participant 

commented on how it becomes difficult to assist learners who can possibly need special 

attention. School 3: TE “It becomes difficult to give all the learners attention especially 

the struggling ones”. 

 

A participant from School 1 stated that, despite the challenges of overcrowded 

classrooms, one-on-one sessions are not offered because he is the sole teacher for 

Grade 9. Consequently, learners are restricted to learning within the overcrowded 

classroom setting. School 1: TB, “All my classes are overcrowded. Class size ranges 

between 65 to 75, and I do no not do one on one sessions since I am teaching grade 9 

alone”. Another participant noted that it is difficult to move between desks to provide 

learners with the individual support they need during activities. 
 

Other participants emphasised that, regardless of having excess class sizes, time also 

plays a part in hindering effective teaching and learning. School 1: TA said, “Teaching 

Financial Literacy in an overcrowded classroom is the main problem, followed by not 

having enough time to access the learners, give feedback, and support the struggling 
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ones”. However, another participant confidently stated that overcrowding does not 

impede the teaching and learning process, if the learners are disciplined. School 3: TD, 

“I have never struggled teaching in an overcrowded classroom since I can manage the 

classroom regardless of the quantity of learners I have in each class” 

 

The findings above indicate that a conducive classroom environment can rarely be 

achieved when classrooms are overcrowded. This has a negative impact on learner 

performance and can result in poor academic outcomes in EMS, particularly in Financial 

Literacy, which is practical in nature and requires learners’ focused attention. When 

teachers are unable to move between desks to support learners during assessments and 

ensure that each learner is engaged, learners tend to become relaxed, playful, and noisy. 

This is supported by Imtiaz (2014), who emphasises that teachers aim to interact 

effectively with each learner, manage classroom activities, and provide opportunities for 

skill development and potential to be realised, all of which require a high level of 

classroom management. Financial Literacy lessons demand a conducive classroom with 

a manageable class size to be delivered successfully. In some schools, time allocated for 

EMS is limited to 30 minutes, which is intended to introduce the topic, maintain order, and 

allow learners to complete activities. Overcrowded classrooms hinder this process, 

whereas normal class sizes make it possible to achieve teaching and learning objectives. 

Muthusamy (2015) confirms that class size affects learner performance, with smaller 

classes leading to better outcomes. 

 

The findings further indicate that overcrowded classrooms create a negative learning 

environment. Marais (2016) states that teaching in such conditions presents considerable 

challenges to establishing productive learning spaces where effective teaching and 

assessment strategies are essential. Similarly, Mustafa et al. (2014) highlight that high 

learner numbers in a single classroom complicate overall classroom management, 

particularly regarding discipline. Participants expressed concerns about class sizes of 65 

to 75 learners, suggesting that a normal class ratio is necessary to achieve desirable 

results. This view aligns with Köhler (2022), who argues that educational goals are difficult 

to attain if class sizes are not considered. Additionally, overcrowded classrooms tend to 
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be noisy and disruptive, requiring strong classroom management skills. Molise (2021) 

notes that teachers need to establish rules to control noise levels in such settings. 

 

This finding aligns with the school environment component of Ecological Systems Theory, 

which considers the influence of the school environment on teaching. In this study, most 

schools reported overcrowded classrooms, which affect how teachers deliver lessons, 

potentially limiting the use of preferred teaching methods such as class discussions or 

direct instruction. Teachers must employ high levels of classroom management and adapt 

their strategies to suit the environment, which may conflict with their professional 

development or preferred teaching approaches. Consequently, teaching objectives may 

not be met in overcrowded classrooms, as teachers are constrained to methods 

compatible with the school’s environment rather than those best suited to the learners’ 

needs. 

 

Sub-theme 2.3: Access to technological resources in the teaching and learning of 
Financial Literacy 

 

When asked about the availability of technological resources for teaching and learning 

Financial Literacy, participants reported that there are not enough resources to sufficiently 

support learners. School 2: TC “Our school does not have enough technological 

resources to support the teaching and learning of Financial Literacy including overhead 

projectors”. Since the Capricorn South District that were sampled are located in the rural 

areas, some schools stressed that learners do not have devices to support their learning 

while others complain about not affording the data bundles. School 3: TD said that “our 

learners in the rural areas don’t have smartphones to help them in the learning of 

Financial Literacy. Even those who have the phones, do not always have data bundles”. 

The participant from School 3 mentioned that technological resources are available; 

however, those resources are not used in the teaching of Financial Literacy. School 3:TE 

“Our institution has overhead projectors that are only used in other subjects”. School 1: 
TB “The time allocated for Financial Literacy does not allow the utilisation of the overhead 
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projectors”. Notably, the availability of overhead projectors does not guarantee that 

teachers will utilise them in their classrooms because of time limitations in EMS.  

 

In addition to the lack of mobile devices, learners who do have devices cannot afford the 

data bundles needed to support their learning. As a result, learning is limited to the 

classroom. School 3: TD, “We do not have social media groups for learners because 

they complain about not having data bundles or airtime”. Despite the absence of overhead 

projectors, computers, and social media-based learning, participants emphasised the 

importance of these resources in supporting the teaching and learning of Financial 

Literacy. School 4: TF “Technology serves as a powerful tool for enhancing Financial 

Literacy by providing excessive diverse and interactive learners”. 

 

These findings indicate that teachers acknowledge the importance of supplementary 

resources in making the teaching and learning of Financial Literacy engaging and 

stimulating for learners. However, there is a notable shortage of hardware resources, 

such as projectors, computers, and other essential equipment. Khoza (2017) emphasises 

that hardware resources are a crucial component of the technology required for effective 

teaching and learning, including tools such as data projectors, laptops, computers, video 

machines, mobile phones, and smartboards. The study further revealed that teachers are 

aware of the potential of social media platforms to support teaching and learning in 

Financial Literacy. Nonetheless, many learners lack access to these devices, and even 

those who possess them often cannot afford the data bundles necessary for participation. 

This is supported by Ndlovu (2022), who highlighted that software resources, including 

platforms such as WhatsApp, Facebook, YouTube, Zoom, Skype, Google, and Microsoft 

Teams, are commonly used by teachers and learners in secondary schools to facilitate 

learning across different contexts. 

 

These findings correspond with the Ecological Systems Theory, particularly the elements 

that influence teacher development (Lane, 2022). Teachers in this study reported that 

they are not provided with technological resources such as overhead projectors and 

smartboards, and that the procurement of these resources is not included in school 
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budgets. Consequently, it becomes the responsibility of the Department of Basic 

Education to allocate sufficient funds for acquiring technological resources essential for 

teaching Financial Literacy. In the absence of such resources, teachers remain unskilled 

in utilising Information and Communication Technologies (ICT) to enhance teaching and 

learning. Additionally, inadequate funding for EMS may contribute to shortages of other 

critical teaching and learning materials. 

 

Sub-theme 2.4: Scarcity of educational support materials 
 

Most participants reported that they rely on learners’ prescribed textbooks to support 

teaching and learning. However, the supply of textbooks is insufficient, and some of the 

books lack relevant and up-to-date information. School 5: TG” I use the documents sent 

by the curriculum advisors which contain recent information especially with the Source 

documents”. A participant from School 2 (TC) emphasised that drawing up columns is 

time-consuming and suggested that learners should be provided with workbooks to save 

time, “There is a need for workbooks for ledgers and journals because learners take time 

to complete drawing up the journals and ledgers in their activity books”.  

 

Additionally, the rising learner enrolment was identified as a factor contributing to the 

shortage of textbooks in rural areas. To address this issue, teachers resort to making 

copies or printouts to supplement the limited resources. School 5: DHC said, “Often, the 

shortage in learners’ textbooks is caused by an increased number of learner enrolment 

that increases yearly of which the Department of Education don’t consider this increase 

when they allocate resources”. Sharing a different perspective, another participant 

reported having enough learner textbooks but emphasised that the main issue lies in the 

outdated content and the complexity of the language used in the textbooks. School 3: 
TE “Learner textbooks are available in good quantity. The language and level of difficulty 

is what poses as a challenge” 

 

A participant from school 6 declared that she uses charts to explain the relevant Financial 

Literacy formats omitted in learners’ prescribed textbooks. School 6: TI “Usually, we use 
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charts to explain the formats in the textbooks”. The participant further noted that public 

schools are disadvantaged in terms of resources when compared to private schools. 

 

A participant from School 4:TF, in agreement with one from School 6: TI, added that the 

lack of adequate textbooks forced him to purchase study guides from his own funds and 

make copies for learners to ensure practical teaching in Financial Literacy. He said, “To 

limit the challenge we have of inadequacy in Financial Literacy resources, I take money 

from my pocket to buy the study guides and share with learners. Another participant from 

the same school suggested that the shortage of resources may be a result of the phasing 

out of commercial subjects, possibly linked to the absence or reluctance of curriculum 

advisors to provide essential EMS resources, which form the foundation of the commerce 

stream. School 6: DHD “With the commercial subjects being faced out of schools, EMS 

as a foundational subject gets neglected resulting to less or no provision of relevant 

resources to support the teaching and learning of Financial Literacy. 

 

The findings above specify that both teachers and learners are constrained by the limited 

availability of resources necessary for the effective teaching and learning of Financial 

Literacy. Sibisi (2019) supports this, highlighting that a lack of resources poses a 

significant challenge for both teachers and learners. The study also revealed that textbook 

shortages, often exacerbated by increasing learner enrolments in some schools, further 

intensify the problem. Fakude (2021) confirms that, although EMS learners are expected 

to have access to textbooks, many still face a deficiency.  

 

Participants emphasised the need for updated resources, pointing out that existing 

textbooks are outdated, with some transactions still referencing obsolete source 

documents. This aligns with Agumba and Dasoo (2024), who observed that prescribed 

textbooks often lack practical activities aligned with Financial Literacy. Despite these 

shortcomings, textbooks remain widely used and preferred in many schools. The study 

also revealed that supplementary resources are increasingly employed to fill the gaps left 

by textbooks. Sibisi (2019) asserts that the educational objectives of EMS cannot be fully 

achieved without additional instructional materials. 
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These findings correspond with Bronfenbrenner's Ecological Systems Theory, which 

recognises that teachers operate within a complex ecosystem of influences, including the 

school environment. Inadequate resources that do not align with a school’s context 

present significant challenges for teachers (Zaatari & Maalouf, 2022). This study, 

conducted in rural areas under the Capricorn South District, found that many schools in 

the region face resource shortages, such as insufficient textbooks and workbooks. 

Participants also highlighted that overcrowded classrooms, common in rural schools, 

exacerbate the resource problem, potentially hindering teacher development as they 

adapt to the limited materials available for Financial Literacy. 

 

Furthermore, the findings align with Cognitive Load Theory, which emphasises how the 

cognitive burden on learners affects their ability to process and retain information, given 

the limited capacity of working memory (Sweller, 2022). Teachers reported using 

summarised notes provided by curriculum advisors to provide learners with concise, 

manageable information, as textbooks often contain an overwhelming amount of detail. 

According to Cognitive Load Theory, learners’ mental capacity is constrained by the 

volume of information they are required to absorb, making well-structured and focused 

resources essential for effective learning. 

 

Sub-theme 2.5: Impact of curriculum changes in the teaching of Financial Literacy 
 

In this sub-theme, the curriculum advisor shared insights and experiences regarding 

curriculum changes in South Africa. Specifically, the South African curriculum transitioned 

from the National Curriculum Statement (NCS) to the Curriculum and Assessment Policy 

Statement (CAPS) in 2012. The curriculum advisor expressed the view that teachers are 

resistant to the curriculum transition due to a mismatch in content knowledge and an 

increased workload. Additionally, the language used in the new curriculum poses 

challenges for learners. The CA said, “Teachers resist to change along with the 

curriculum while learners find it hard to comprehend the language used in the new 

curriculum. There is also additional topics in the new curriculum”. Furthermore, it was 
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emphasised that teachers capable of meeting the requirements of the new curriculum are 

scarce, and there is a significant lack of resources to support its effective implementation. 

 

The findings above indicate that teachers experience challenges with the new curriculum 

due to the introduction of additional topics. Many teachers possess only the pedagogical 

and content knowledge acquired under the previous curriculum. This aligns with the 

findings of Du Plessis and Marais (2015), who note that teaching EMS has become 

increasingly challenging since the transition from the National Curriculum Statement 

(NCS) to the Curriculum and Assessment Policy Statement (CAPS) in 2012. Teachers 

have demonstrated reluctance to engage with the new topics, particularly given the limited 

resources available, and many lack the motivation to develop the skills required to meet 

the demands of the revised curriculum. Molise (2021) reinforces this view, suggesting that 

some teachers resist change due to their exclusion from the curriculum design process, 

making it difficult for long-serving teachers to adapt to new expectations. Similarly, Maepa 

(2017) observed that older teachers often struggle to adjust to curriculum changes within 

EMS. 

 

These findings correspond with the Ecological Systems Theory, which highlights 

systematic factors that can impede human development. Curriculum advisors noted that 

teachers with long-standing experience in the Department of Basic Education often 

hesitate to embrace change and lack the confidence to enhance their content knowledge 

to meet curriculum requirements. This can lead to a curriculum mismatch, particularly in 

Financial Literacy, where the addition of new topics further complicates teaching and 

learning. 

 

Sub- theme 2.6: Time constraints 
 

Participants were asked about the impact of time allocation on the teaching and learning 

of EMS. Some participants emphasised that EMS encompasses three subjects, which 

are divided into two papers, and therefore, the time allocated should reflect the breadth 

of the content. School 6: DHD “Economic and Management Sciences consists of paper 

© Central University of Technology, Free State



82 
 

one and two. The allocation needs to be adjusted to three hours to match the workload”. 

Although a participant from School 5 shares the same sentiment, they added that the 

other content subjects are allocated more time. School 5: TH said, “Financial Literacy 

need more time allocation like it is with the other subjects like Natural Sciences and Social 

Sciences”. Furthermore, some participants suggested that sufficient time should be 

provided to allow learners to analyse, interpret, and record transactions, rather than 

merely adhering to the allocated time to complete the syllabus as prescribed in the Annual 

Teaching Plan (ATP). School 1: TB “The allocated time denies learners to effectively 

interpret all the transactions, leading them to finish late while some never finish. Instead 

of learning to understand the focus is only on coving the Financial Literacy Scope”.  

 

In addition, several participants reported that a considerable amount of time is spent 

breaking down difficult concepts and transactions, which prevents teaching objectives 

from being fully achieved. This also limits the time available for learners to revise 

adequately before examinations. School 1: TA, “We do not have sufficient time to go 

through all the contents while interpreting complex transactions”. In agreement, School 
1: DHA emphasised on the significance of revision and alluded on the increase of the 

allocated time. He said: “The quantity of periods should be increased to 8 per week to 

enable teachers to finish the syllabus”. The participant from School 7: DHE emphasised 

that Financial Literacy should be allocated more time, drawing a comparison with 

Mathematical Literacy, and stated that: “In Mathematical Literacy, there is a topic of 

Financial Literacy which learners find challenging, when they don’t understand Financial 

Literacy in EMS, they also struggle in Mathematical Literacy. More time is needed”. 

 

Another participant from School 5: DHC expressed the view that the only way to help 

learners catch up was by providing extra classes. He stated that: “When a task has too 

many transactions, they cannot all be completed in one period. I create extra lessons to 

meet cover the remaining transactions”. He further stressed that the design of the 

timetable does not allow continuous teaching and learning of Financial Literacy. “The way 

my timetable is designed, one period is on Tuesday while the other is on Friday”. In 

contrast, some participants noted that even though EMS is allocated three hours per week 
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in their schools, this is still insufficient to teach effectively in an overcrowded classroom. 

School 2: TC said that” We have only three hours per week with over 70 learners in a 

classroom. This limits the number of assessments that can be given to learners.” 

 

From these findings, participants reported that EMS is allocated only two hours per week, 

as prescribed in the CAPS document. According to DBE (2011), these two hours are 

divided equally, with one hour for Financial Literacy and another for Entrepreneurship and 

The Economy. Participants suggested that the Department of Basic Education should 

consider that EMS comprises three subjects and that each subject should be adequately 

accounted for when allocating time. They further emphasised that Financial Literacy 

should receive additional time due to its complexity. These observations align with 

Fakude (2021), who notes that the extensive Financial Literacy content requires 

substantial time to ensure continuity in teaching and to prevent disruptions caused by 

limited time. Teachers also expressed dissatisfaction with school timetables, which do not 

support continuous teaching of EMS, a concern echoed by Phakathi (2018), who 

highlighted that teachers struggle with the allocated two hours per week. 

 

Participants further highlighted that the limited time allocation for EMS, combined with the 

extensive curriculum content, prevents them from completing the syllabus or conducting 

adequate revision before examinations. Covering all CAPS-specified topics within the 

allotted time poses a significant challenge (Nzuza et al., 2022), potentially affecting 

learner performance. Ndlovu (2022) asserts that insufficient time allocation negatively 

impacts the quality of education. To mitigate this, some teachers conduct extra classes 

to ensure the syllabus is completed and learners have sufficient time for revision. 

Mabusela (2018) supports this approach, recommending that teachers collaborate with 

learners through additional classes. One participant noted that these extra sessions also 

allow learners to complete transactions in their books and post them into ledger accounts 

to prepare a trial balance, as advocated by Fakude (2021), ensuring accurate transaction 

analysis. 
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This finding corresponds with the Ecological Systems Theory (Lane, 2022), which 

recognises that teachers operate within a complex ecosystem influenced by national time 

allocations. The DBE mandates two hours per week for EMS, split between Financial 

Literacy and The Economy and Entrepreneurship (DBE, 2011). Consequently, teachers 

must adhere to this time allocation, even when it is insufficient. Teachers with limited 

knowledge in Financial Literacy or who are not fully trained for the curriculum face 

additional challenges in delivering the content effectively within one hour per week, 

potentially hindering learners’ development of essential Financial Literacy skills. 

 

Sub-theme: 2.7 Difficult terminologies and concepts in Financial Literacy 
 

Participants highlighted challenges arising from the complex terminologies in the 

Financial Literacy component of EMS. Many participants reported similar difficulties, 

particularly with terms, concepts, and topics such as the Accounting equation. Learners 

often struggle to interpret transactions, especially when determining whether assets, 

owners’ equity, or liabilities are increasing (+) or decreasing (–). School 2: TC said that 

“Learners often confuse the debiting and crediting in the Accounting Equation”. Likewise, 

a participant from School 5: TH reported a similar experience, noting that learners not 

only struggle with interpreting and recording transactions but also face difficulties when 

transferring these transactions into the General Ledger, “Usually learners who often get 

the transactions right, they fail to record the transactions in General Ledger.  

 

Another challenge identified was the complexity of Financial Literacy concepts and 

terminologies, which contributes to a decline in learners’ interest in EMS. School 6: TI 
said that “Learners lack interest to learn Financial Literacy because it is very difficult”. 

Participants further highlighted that the complexity of Financial Literacy concepts and 

terminologies also impacts teachers’ ability to effectively deliver the content, regardless 

of their experience or qualifications. School 4: TF “Teachers find it challenging to deliver 

the Financial Literacy content even when they majored in Accounting”.                      
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The findings above indicate that learners experience significant challenges with Financial 

Literacy terminology, particularly when interpreting and accurately recording transactions 

in the relevant accounts. This is corroborated by Ngwenya et al. (2021) and Siyaya et al. 

(2021), who found that learners often encounter unfamiliar language in Financial Literacy, 

making the terminology difficult to grasp. Consequently, learners may lose interest in the 

subject and develop negative attitudes towards it, a point supported by Jonda and Modise 

(2022), who noted that difficulties with Financial Literacy concepts can contribute to 

ongoing poor performance in EMS. Learners also face practical challenges, such as 

drawing up columns in activity books due to a lack of provided workbooks. Furthermore, 

while some EMS teachers possess knowledge of Financial Literacy, they often struggle 

to explain concepts effectively, which impedes learners’ achievement of the intended 

learning objectives. 

 

These findings are reinforced by Cognitive Load Theory, which posits that the volume 

and complexity of content can adversely affect learning (Sweller, 2022). In Financial 

Literacy, learners are required to memorise numerous accounting concepts and follow 

the six steps of the accounting cycle when recording transactions and calculations. The 

extensive nature of these processes can overwhelm learners, making it difficult to 

accurately recall and apply the required steps. 

 

Additionally, the Ecological Systems Theory contextualises these challenges, highlighting 

cognitive development as a factor influencing learner outcomes (Snyder & Duchschere, 

2022). The study further revealed that some teachers assigned to teach Financial Literacy 

also struggle to explain difficult concepts due to curriculum misalignment, compounding 

learners’ difficulties and hindering effective teaching and learning. 

 

Sub-theme 2.8: Deficiencies in the assessment approaches 
 

Assessment plays a pivotal role in monitoring learner performance and evaluating the 

effectiveness of both teaching and learning objectives. Participants described similar 

approaches to assessing learners in Financial Literacy. Most participants indicated that 
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they primarily rely on class activities and homework tasks, often drawing on examples 

from previous examination papers. School 5: TG, “I assess learners by giving them 

classworks and homeworks that I take out from previous question papers”. Additionally, 

one participant noted that she prefers using diagnostic assessments to determine the 

most appropriate method of assessment for each topic or session. School 3: TD” Before 

I introduce a topic, I use diagnostic assessment. This helps me to identify which 

assessment I should use during the session”. The participant further highlighted the 

difficulty of monitoring learners during assessments to ensure full engagement in 

activities. Providing immediate feedback also presents a challenge, as learners often fail 

to complete tasks within the allocated time.  

 

Another participant noted that while class activities and homework are widely used and 

preferred as assessment methods, in her experience they do not substantially improve 

academic performance, as learners continue to perform poorly. School 3: TE: “Learners 

struggle to get the answers right even when I use classworks and homework”. In addition, 

another participant mentioned using workbooks sourced from the internet and even going 

so far as to use their own funds to ensure that all learners have access to these materials. 

School 1: TA “I download and print out workbooks to improve learner performance. 

Sometimes I use my own money when the school run out of Typek”. 

 

The findings reveal that teachers frequently extract activities from previous formal and 

informal assessments in Financial Literacy. This practice aligns with the Department of 

Basic Education (DoE, 2011), which distinguishes between informal and formal 

assessments in EMS. Furthermore, the study shows that teachers often develop their 

own materials due to the unavailability of EMS workbooks. Sibisi (2019) emphasises that 

resource shortages pose significant challenges for both teachers and learners. The 

reliance on previous assessments suggests that teachers’ evaluations of learners’ 

performance, strengths, and weaknesses are largely based on these limited materials, 

potentially affecting the overall quality of assessment. Mabusela (2018) similarly identified 

challenges in administering both informal and formal assessments. 
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From the perspective of Ecological Systems Theory, these findings illustrate how 

environmental and systemic factors influence teachers’ assessment practices in Financial 

Literacy. While teachers report using informal assessments, the limited number of 

activities is constrained by the time allocated for EMS by the Department of Basic 

Education. Additionally, the resources available for conducting these assessments are 

often insufficient, particularly in rural schools, demonstrating how environmental factors 

can shape and limit human development. 

 

THEME 3: STRATEGIES TO CURB FINANCIAL LITERACY HINDRANCES 
 

In this theme, participants explored strategies to address the challenges impeding 

effective teaching of Financial Literacy in EMS. They highlighted the importance of 

increasing the time allocation for Financial Literacy, providing sufficient teaching and 

learning resources, reducing classroom overcrowding, offering content-focused 

workshops, improving motivation in EMS, and recruiting additional General Education and 

Training (GET) teachers. 

 
Sub-theme 3.1: Recruitment of General Education and Training teachers 
 

Earlier in this chapter, participants highlighted that EMS teachers who also teach in the 

FET phase tend to prioritise the higher grades, particularly grade 12. To mitigate this 

issue, one participant proposed employing teachers specifically to focus on and specialise 

in teaching EMS to grades 8 and 9 only. School 7: DH “The Department of Education 

should consider hiring teachers who will only focus on EMS grade 8 and 9”. The 

participant further explained that teachers assigned to both the FET and GET phases 

often teach grades 8 and 9 using the same methods applied in grades 10 to 12, assuming 

that learners’ cognitive levels are similar across all grades. Recruiting teachers 

specifically for EMS in the GET phase could enhance learner performance, potentially 

leading to higher enrolment in commercial subjects when learners reach grade 10. The 

curriculum advisor believed that recruiting teachers who specialise exclusively in EMS 

could improve learner performance in grades 8 and 9, which may also help prevent the 
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phasing out of commercial subjects. The CA stated: “When learners don’t choose the 

commercial stream, schools phase the stream out which sometimes is resulting from 

teachers who can’t teach EMS, especially the Financial Literacy component” 

 

Based on the above suggestions and comments, it is evident that grades 8 and 9 are not 

prioritised in schools within the Capricorn South District. In several schools offering the 

commercial stream, FET commerce teachers are also assigned to teach EMS in grades 

8 and 9. Consequently, these teachers tend to apply the same teaching methods and 

language across both the GET and FET phases, overlooking the differences in learners’ 

cognitive levels. To address this, participants proposed that teachers should specialise 

according to the subjects and grades they teach: FET teachers should focus exclusively 

on the FET phase, while GET teachers should concentrate on EMS for grades 8 and 9. 

This approach could potentially enhance learner performance in EMS, particularly in 

Financial Literacy, which demands a higher level of content and pedagogical knowledge. 

It would also require hiring EMS teachers who are proficient across all EMS components, 

including The Economy, Entrepreneurship, and Accounting. 

 

These comments align with the Ecological Systems Theory, particularly in relation to 

systematic factors that affect teacher development. The system responsible for 

appointing EMS teachers must adhere to the minimum requirements for teaching EMS, 

including specialisation in subjects such as Economics, Accounting, and Business 

Studies. Likewise, principals should follow this framework when assigning GET teachers 

to EMS, ensuring that these teachers focus solely on grades 8 and 9. Such an approach 

would prevent the FET phase, which is often prioritised, from overshadowing the GET 

phase. 

 

Sub-theme 3.2: Reducing class-size 

 

Participants highlighted that large class sizes hinder effective teaching and learning. They 

suggested that reducing overcrowding and strictly regulating the learner-to-teacher ratio 

in each classroom would create a more conducive environment for learning. School 7: 
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TJ “Overcrowding in the classrooms should be resolved to stick to the prescribed 

learner/teacher ratio of 1 is to 30”. Overcrowding results in inadequate distribution of 

resources for a standard class size. Echoing this concern, another participant 

recommended that the Department of Basic Education establish manageable class sizes 

to enable teachers to effectively supervise and support learners. School 5: TG 
“Overcrowding of classroom should have a limit number to be at 40, which is manageable 

than 65 and above” 
 

As noted above, several schools in the Capricorn South District report having 

overcrowded classrooms. This observation links with Modise (2016), who highlighted that 

overcrowding is a common feature in many South African public schools. The findings 

indicate that resources, such as textbooks, should be allocated proportionally to class 

size to ensure that all learners are adequately supported. The Department of Basic 

Education should prioritise reducing overcrowding, as it presents a significant barrier to 

teaching and learning Financial Literacy. Smaller classes allow for more effective 

classroom management, enabling teachers to achieve learning objectives. Köhler (2022) 

similarly emphasises that educational goals are difficult to achieve when class sizes are 

ignored. 

 

This finding is consistent with the Ecological Systems Theory, which recognises 

environmental constraints as factors that can hinder human development (Ettekal & 

Mahoney, 2017). Overcrowding can result in classroom mismanagement, making it 

challenging to maintain discipline. Since Financial Literacy involves practical application 

within EMS, teachers trained for normal class sizes may struggle to cope, which can 

impede effective teaching and limit their ability to identify learners’ difficulties. Therefore, 

maintaining appropriate teacher-learner ratios is essential to support both teaching 

effectiveness and learner progress. 
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Sub-theme 3.3: Modification of the time allocated for Financial Literacy 
 

One of the challenges affecting the teaching and learning of Financial Literacy was 

identified as insufficient time allocation. Participants suggested that adjusting the 

allocated time could address this issue. Such an adjustment would enable teachers to 

cover the syllabus effectively and provide learners with adequate opportunities for 

revision before formal assessments. School 3: TE, “The Department needs to allocate 

more time for EMS, particularly Financial Literacy since we have a lot of topics under this 

component. Learners will also get enough to revise before they write the exams”. In 

agreement, a participant from School 5 suggested that the allocated time should be 

revised, adding that the allocation need to correspond with the nature and the number of 

topics offered in Financial Literacy. School 5: TH, “The two hours allocated is not enough 

to teach all the components of EMS as indicated in the ATP. Financial Literacy has many 

topics and the standard is high” 

 

The above discussion indicates that teachers need sufficient time to cover all topics within 

the Financial Literacy component. This is supported by Nzuza et al. (2022), who highlight 

that teachers often struggle to address all topics outlined in the CAPS document within 

the limited time available. The CAPS framework includes additional Financial Literacy 

topics for both grades 8 and 9. Learners require adequate time for revision to prepare 

effectively for examinations. Familiarity with the structure of question papers and the 

types of questions, ideally drawn from previous papers, is essential for their success. 

 

This finding on time allocation corresponds with the principles of Ecological Systems 

Theory, particularly the systematic factors influencing human development (Ettekal & 

Mahoney, 2017). EMS teachers are bound by the time constraints imposed by the 

Department of Basic Education, which can impede their development, especially given 

the extensive Financial Literacy content that must be covered within the one hour per 

week stipulated in the CAPS document and Annual Teaching Plan (ATP). As a result, 

teachers are compelled to follow the ATP strictly to complete the content within the limited 

timeframe, potentially leaving teaching and learning objectives unmet. Participants 
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suggested that the Department of Basic Education should review and adjust the time 

allocated for EMS to better support effective teaching and learning. 

 

Sub-theme 3.4: Introduction of content-focused workshops 
 

One strategy proposed to address teachers’ challenges with content knowledge was the 

implementation of content-focused workshops. These workshops aim to support teachers 

who are underqualified or less confident in teaching the Financial Literacy component. 

School 6: DHD “I suggest the introduction of workshops that will only focus on the 

Financial Literacy component”. In a similar vein, a participant from School 1 supported 

the introduction of content-focused workshops. They further emphasised that grade 7 

primary school teachers should also participate, as many of them may lack sufficient 

knowledge of the Financial Literacy content. School 1: TB “There has to be content-

based workshops which include the primary school teachers. It seems that teachers 

teaching EMS at primary schools do not have an understanding of the subject”. In 

contrast, a participant from School 3 rejected the idea of content-based workshops, 

suggesting that teachers lacking sufficient knowledge of Financial Literacy should seek 

assistance from qualified Accounting teachers and independently enhance their 

understanding through online research. School 3: DHB “It will be best if teachers who 

struggle with Financial Literacy can ask for help from other teachers, especially nearby 

schools or search what they need on Google”. 

 

The findings above indicate that where workshops are conducted, they should have 

clearly defined objectives aimed at enhancing teachers’ content knowledge to improve 

learner outcomes. This is supported by Mokgosi et al. (2018) and Msimanga (2017), who 

observed that ongoing professional development programmes, although intended to 

improve teaching practices and learner performance, have had limited impact on 

classroom practices and academic results in many schools. Therefore, both Curriculum 

Advisors and Departmental heads need to adopt a strategic approach when implementing 

workshops to address the specific needs of teachers. The findings also emphasised that 

the foundation of EMS begins in primary schools, particularly at grade 7, highlighting the 
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need for primary school teachers to possess essential skills and knowledge to teach the 

subject effectively. Teachers are also encouraged to independently enhance their 

professional development through digital platforms. 

 

This finding aligns with the Ecological Systems Theory, which highlights how systemic 

factors imposed by the Department of Basic Education can constrain the development of 

teachers’ content knowledge in EMS, especially in Financial Literacy. Workshops 

conducted by curriculum advisors are largely mandated by higher authorities, with a focus 

on monitoring teachers’ adherence to the Annual Teaching Plan (ATP). Consequently, 

the emphasis is often on keeping pace with the ATP, leaving EMS teachers without a 

specialisation in Accounting struggling to address content-related challenges. 

Participants therefore recommended the implementation of content-focused workshops 

to support teachers more effectively. 

 

Sub-theme 3.5: Sufficient supply of teaching and learning resources 
 

Building on the earlier discussion of resource shortages as a key factor affecting learners’ 

performance in EMS, participants in this sub-theme emphasised that adequate provision 

of Learning and Teaching Support Materials (LTSM) is essential to support effective 

teaching and learning. School 6: TI “There should be enough supply of resources to 

support the teaching and learning of Financial Literacy”. Participants highlighted that 

funding for these materials should be drawn from the National Norms and Standards for 

School Funding (NNSF). One participant further recommended that textbooks and 

worksheets be supplied in sufficient quantities to ensure that learning objectives are fully 

met. School 1: TA “Workbooks and textbooks are important in Financial Literacy and 

should be supplied sufficiently, maybe from Norms and Standards funding”. 

 

The above suggestions indicate that schools in the Capricorn South District face a 

significant shortage of adequate resources. This aligns with Fakude (2021), who 

observed that, despite the expectation for EMS learners to have textbooks, many still lack 

access to these essential materials. However, textbooks alone are insufficient, particularly 
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for Financial Literacy, where source documents listed in the textbooks are often outdated. 

Workbooks should therefore complement textbooks, as they provide pre-drawn columns 

for learners and include transactions updated in line with current source documents. 

Resource shortages may result from misallocation or poor utilisation of funds under the 

National Norms and Standards for School Funding (NNSF). Furthermore, schools must 

replenish textbooks to accommodate increases in learner enrolment. 

 

This finding resonates with Cognitive Load Theory, which emphasises how the cognitive 

burden placed on learners affects their capacity to process and retain information 

(Sweller, 2022). Workbooks with pre-drawn columns can alleviate this burden, enabling 

learners to interpret transactions without overloading their memory with formulas and 

structures that do not carry marks. Participants therefore recommended that the 

Department of Basic Education provide workbooks or worksheets to reduce learners’ 

cognitive load. 

 

Ecological Systems Theory is also relevant to this finding, particularly concerning the 

insufficient provision of teaching resources. Bronfenbrenner’s theory identifies the 

environment as a critical factor influencing human development (Ettekal & Mahoney, 

2017). In the context of EMS, the lack of teaching and learning resources is heavily 

shaped by school location, with rural schools disproportionately affected. Additionally, 

overcrowded classrooms in many schools within the Capricorn South District further 

exacerbate these challenges. To address these issues, the Department of Basic 

Education should ensure annual replenishment of textbooks in line with learner 

enrolment. 

 

Sub-theme 3.6: Simplifying complex concepts in Financial Literacy 
 

Earlier in this chapter, participants highlighted the complexity of concepts within Financial 

Literacy as a significant challenge for learners. This sub-theme explores the strategies 

teachers use to address these challenges in their teaching. Participants shared a variety 

of approaches for facilitating the learning of Financial Literacy. Several noted that the 
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most effective way to tackle complex concepts is to allow learners to engage with and 

familiarise themselves with the material gradually, rather than through rote memorisation. 

This can be achieved by introducing concepts during lessons and prompting learners to 

explain them in their own words. School B: T1 “Giving learners concepts to describe 

during the session works for me, they get to understand those concepts with cramming”. 

 

A participant from School 5 proposed that, to enhance learners’ understanding of 

challenging concepts, practical activities should be incorporated, allowing learners to 

learn through hands-on experience. School 5: TH “I identify the difficult concepts and 

give learners a piece of paper to describe the concepts and provide immediate feedback”. 

Offering a different perspective, another participant stated that the most effective 

approach is code-switching, moving from English to Sepedi (learners’ mother tongue) to 

explain challenging concepts and provide relevant examples. School 3: TD “After 

explaining the concepts to learners, I also explain in Sepedi to make them understand 

better. Giving practical examples also works”. 

 

Drawing from the above, learners experience difficulties in grasping and memorising 

certain Financial Literacy concepts. This aligns with Siyaya et al. (2021), who noted that 

learners struggle with understanding accounting terminology and concepts. To address 

this, teachers employ various strategies, including active learning, where learners engage 

practically rather than passively absorbing information. Performance improves when 

learners can relate lessons to real-life contexts, a point reinforced by Jonda and Modise 

(2022), who observed that learners were seldom encouraged to provide examples or 

scenarios demonstrating their understanding in relation to everyday experiences. 

Randomly selecting concepts for learners to explain helps familiarise them with 

articulating these ideas. Similarly, Nkabinde (2021) highlighted that without enabling 

learners to classify and connect concepts, applying knowledge in problem-solving 

becomes challenging. English has been identified as a barrier in some schools where it 

is not the learners’ home language, prompting teachers to employ code-switching to 

enhance comprehension. 
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This finding is further supported by Cognitive Load Theory, which warns against 

overwhelming learners with excessive information. Financial Literacy’s complex concepts 

demand higher order thinking skills, and learners in grades 8 and 9 often struggle to 

process the necessary information to apply financial transactions effectively. Cognitive 

Load Theory can guide teachers in selecting suitable teaching strategies, simplifying 

complex concepts and providing clearer explanations. Additionally, Ecological Systems 

Theory illustrates those social and environmental factors, such as the language learners 

encounter daily, can hinder development, particularly when Financial Literacy is 

presented in English, which is often a second or third language for learners. 

 

Sub-theme 3.7: Professional growth and support for teachers 
 

Professional growth and support emerged as a potential strategy to address the 

challenges encountered in teaching Financial Literacy. Participants emphasised that, 

within the Capricorn South District, no structured professional development initiatives 

have been implemented to enhance their expertise in the Financial Literacy component. 

School 3: TD “The workshops organised by the curriculum facilitator only focused on the 

discussion of the Annual Teaching Plan”. In contrast, some participants argued that 

additional teacher development is unnecessary, as they believe that the teachers 

currently assigned are sufficiently qualified to teach all EMS components, including 

Financial Literacy. School 3: TE “Teachers don’t need professional development, 

particularly those who majored in Accounting at University level”. Although workshops are 

organised for teacher development, they primarily target less experienced teachers who 

lack a specialisation in Accounting, and normally not all EMS teachers. School 6: TI “In 

the past, the workshops that I attended targeted new teachers who did the commercial 

stream, without Accounting as a major, some did Accounting only at a high school level”. 

 

Departmental heads across the schools were asked about their role in supporting 

teachers within their departments. Their responses indicated that the level of support 

provided varies. While some teachers reported not receiving adequate support from their 

Departmental heads, others highlighted that support is provided effectively through 
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teamwork. School 5: DHC “I always advise my department to work as a team to support 

each other on topics they find challenging”. Confirming this view, another participant 

explained that they support teachers during departmental meetings by encouraging those 

proficient in Financial Literacy to assist colleagues who are struggling. This approach was 

implemented in response to an initiative by the Department of Basic Education intended 

to develop teachers, although the initiative did not fully achieve its objectives. School 3: 
DHB “I usually organise departmental meetings asking teachers with expertise and 

knowledge of Financial Literacy to educate other teachers. 

 

Contrasting with the previous findings, one participant admitted that they have never 

provided support to EMS teachers, citing a lack of experience in the commercial stream 

as the reason. School 1: DHA “I am new in the department and haven’t discovered ways 

on how best I can support EMS teachers”. Another participant explained that he requests 

teachers in his department to submit a plan outlining strategies to enhance both learner 

and teacher performance in Financial Literacy. School 6: DHD, “Sometimes in the 

departmental meetings, I ask teachers to disclose their strategic plan on how they can 

improve learner performance and how best they can perform their role”. Sharing a 

different approach, a participant from School 7 preferred doing class visits and advise 

teachers on where they can improve. School 7: DHE “I prefer class-visits and comment 

on the teacher teaching approach and how learners react to it”. The EMS curriculum 

advisor in the Capricorn South District declared their availability for professional 

development of EMS teachers in Financial Literacy. CA “I usually visit the schools within 

the Capricorn South District as many times as possible to support teachers who struggle 

with Financial Literacy” 

 

The findings indicate that EMS teachers in the Capricorn South District are not receiving 

sufficient professional development to meet the curriculum requirements for Financial 

Literacy. In contrast, Ntshangase (2017) notes that teachers participated in various 

mandatory workshops, some facilitated by fellow teachers and others by subject advisers. 

Several participants highlighted that such training predominantly targets primary schools, 

whereas in other districts, workshops aim to enhance teachers’ content knowledge and 
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pedagogical skills in Financial Literacy. This observation aligns with Sibisi (2019) and 

Nzuza et al. (2022), who emphasise that the lack of teacher training and staff 

development results in limited content knowledge in Financial Literacy. 

 

Furthermore, the findings revealed that some teachers who previously attended 

workshops did not perceive their value, supporting Phakathi’s (2018) assertion that 

workshops often fail to meet the diverse needs of teachers. Departmental heads mainly 

rely on teachers within the same department to support one another rather than providing 

targeted content knowledge. Msimanga (2017) argues that Departmental heads should 

deliver training in both pedagogical content and subject matter within EMS. Despite this, 

teachers in this study frequently collaborate as a team, sharing topics and utilising online 

resources for self-development. 

 

Departmental heads reported conducting classroom visits to support teachers and 

provide suggestions tailored to their weaknesses. However, Fakude (2021) notes that in 

some cases, appointed Departmental heads neglect teacher supervision. Additionally, 

Departmental heads without commerce specialisation are unable to support struggling 

teachers effectively, consistent with Phakathi (2018) and Siyaya et al. (2021), which 

highlight that Departmental heads in EMS may lack qualifications across all three subject 

areas. 

 

The findings also indicated that curriculum advisors in the Capricorn South District 

attempt to develop teachers but cannot visit all schools due to the large number of 

institutions. Workshops offered by curriculum advisors, however, do not effectively 

develop teachers in Financial Literacy. Monyai (2019) and Molise et al. (2023) support 

this, indicating that despite participation in Department of Basic Education (DBE) 

development programmes, teachers remain inadequately equipped with the specific 

content knowledge required for effective EMS teaching. Curriculum advisors primarily 

focus on ensuring adherence to the Annual Teaching Plan (ATP), while Fakude (2021) 

emphasises that teachers have not received training beyond content workshops, which 

often fail to explain how to teach the content outlined in the ATP. 
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These findings are reinforced by the Ecological Systems Theory, which illustrates how 

systemic factors influence teacher development. The appointment of Departmental heads 

who do not meet the minimum commerce qualifications reflects a systemic decision that 

can misalign Financial Literacy development with curriculum needs. Such mismatches at 

the senior level hinder Departmental heads from offering content-related professional 

development for teachers, leaving them inadequately prepared to teach Financial Literacy 

effectively. 

 

The theoretical framework highlights the importance of specialised training for EMS 

teachers to deliver Financial Literacy content competently. The workshops provided are 

insufficient, contributing to poor curriculum alignment and limiting teacher development. 

Some teachers in the Capricorn South District have never received any training, while 

systemic directives from curriculum advisors focus primarily on compliance with the ATP 

rather than addressing content-specific challenges. Consequently, EMS teachers remain 

underqualified, potentially contributing to poor learner outcomes in Financial Literacy 

(Zaatari & Maalouf, 2022). 

 

4.3 DOCUMENT ANALYSIS 
 
4.3.2 EMS Teacher portfolios 
 

The table below was designed to illustrate the availability of items in teachers’ portfolios. 

The portfolio results below show both the grade 8 and 9 findings. Only the following 

components were reviewed: Annual Teaching Plan (ATP), marksheets, comparative 

analysis of results, formal assessment question papers, and assessment marking 

guidelines. The table presents the presence of these items for grades 8 and 9 across 

Schools 1 to 7. 
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Table 4.3 Teacher Portfolio Results 
Contents School 1 School 2 School 3 School 4 School 5 School 6 School 7 

ATP X √ √ √ X √ √ 

Marksheets √ √ √ √ √ √ √ 

Item analysis X √ √ √ X X X 

Comparative 

analysis of 

results 

X X X √ X X X 

Formal 

assessments 

question 

papers 

X √ √ √ X X X 

Assessment 

marking 

guidelines 

X √ √ √ X X X 

 

The teacher portfolios were scrutinised to evaluate both teacher preparedness in 

delivering EMS and learners’ performance. School 1 only had marksheets available, and 

similarly, School 5 presented the same limited items. No other portfolio documents were 

provided by these schools. School 2 submitted the Annual Teaching Plan (ATP), formal 

assessments, and assessment marking guidelines; however, it lacked the comparative 

analysis of results, which tracks yearly learner progress by comparing the previous year’s 

average performance in EMS with the current year. School 3 provided the same portfolio 

items as School 2. In contrast, School 4 had a complete and up-to-date portfolio with all 

required documents. Schools 6 and 7 submitted only marksheets and the ATP. 

 

Analysis of the marksheets for grades 8 and 9 in term one across Schools 1 to 7 showed 

that learners were assessed through an assignment covering The Economy component, 
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with a total mark of 50. The second assessment, as indicated in the ATP and Programme 

of Assessment, included Financial Literacy as a controlled test for grade 9 (50 marks). 

For grade 8, the controlled test covered both The Economy and Financial Literacy, as 

outlined in the ATP and Programme of Assessment. 

 

In term two, marksheets and the Programme of Assessment revealed that learners 

completed two assessments during the mid-year examinations, divided into paper 1 and 

paper 2, each worth 50 marks for both grades. The ATP indicated that more topics were 

covered in term two compared to term one. Term one marksheets showed that grade 8 

learners generally outperformed grade 9 learners in paper 1 across all sampled schools, 

and a similar trend was observed in paper 2. However, a noticeable decline in grade 8 

learners’ performance was observed in term two, which is discussed further under the 

learner portfolio in Section 4.3.2. 

 

This finding aligns with Cognitive Load Theory, which posits that the cognitive burden 

placed on learners affects their ability to process and retain information effectively 

(Sweller, 2022). The observed decline in term two performance may be attributed to the 

increased content volume learners are required to memorise, challenging the limited 

capacity of human working memory. Additionally, preparation for both paper 1 and paper 

2 in the second term necessitates extensive revision for multiple assessments, potentially 

overloading learners. Cognitive Load Theory highlights the importance of managing 

information presented to learners to avoid overwhelming their memory and to support 

effective long-term retention and recall. 

 

4.3.2 EMS Learner portfolios 
 

The table below summarises learner performance in assessments for Term 1 and Term 

2. Assessments are categorised as follows: Term 1 Assignment covering The Economy 

and Entrepreneurship for both grades (8 and 9); Term 1 Controlled Test, which includes 

components of Financial Literacy along with part of The Economy and Entrepreneurship 

for Grade 8 and Financial Literacy for Grade 9; Mid-year Examination Paper 1 focusing 
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on Financial Literacy; and Paper 2, which involves The Economy and Entrepreneurship 

content for both grades. Performance was analysed using three representative learners: 

the top learner (L1), the average learner (L2), and the lowest learner (L3) for grades 8 

and 9 across Schools 1 to 7. Marks were recorded out of 50. 

 

Table 4.4 Learners’ Portfolio Results 
Contents Grade School 1 School 2 School 3 School 4 School 5 School 6 School 7 

Learner  L1 L2 L3 L1 L2 L3 L
1 

L2 L3 L1 L2 L3 L1 L2 L3 L1 L2 L3 L1 L2 L3 

Term 1 

Assignm

ent 

8 32 31 18 34 34 21 45 40 35 01 13 34 36 13 08 50 26 08 46 43 41 

9 40 38 25 38 33 30 41 40 37 43 23 07 35 34 30 46 19 18 43 38 33 

Term 1 

Controlle

d test 

8 30 28 08 44 48 10 46 31 07 14 15 34 30 14 10 38 18 01 40 38 18 

9 30 25 05 37 34 15 14 35 20 49 29 15 31 24 00 33 25 01 38 33 27 

Term 2 

paper 

one 

examinati

on 

8 21 18 01 29 19 03 25 20 04 05 17 29 19 20 07 25 15 03 30 21 13 

9 18 15 00 27 19 05 25 21 08 05 22 34 20 09 06 26 19 06 29 22 18 

Term 2 

paper two 

examinati

on 

8 30 22 05 35 28 13 28 20 08 08 18 30 24 14 16 40 23 07 35 22 15 

9 24 23 08 33 30 11 30 26 13 09 25 43 34 13 12 38 25 09 33 24 20 

 

Learners’ formal written assessments were used to evaluate and compare performance 

in EMS for grades 8 and 9 within the Capricorn South District. Two examination papers - 

Paper 1 (Financial Literacy) and Paper 2 (Entrepreneurship and The Economy) - were 

© Central University of Technology, Free State



102 
 

analysed against each other to determine the influence of Financial Literacy on overall 

EMS performance. 

 

Grade 8 Analysis 
Term 1 assignments and controlled tests for Grade 8 reflected a mixed performance 

pattern. In School 1, L1 dropped from 32 to 30, L2 from 31 to 28, and L3 from 18 to 8. In 

School 2, L1 and L2 improved from 34 to 44 and 34 to 48, respectively, while L3 

decreased from 21 to 10. School 3 showed slight improvement for L1 (45 to 46), a drop 

for L2 (40 to 31), and a sharp decline for L3 (35 to 7). In School 4, L1 increased from 1 

to 14, L2 from 13 to 15, and L3 remained at 34. School 5 recorded a decrease for L1 (36 

to 30), slight improvement for L2 (13 to 14), and L3 improved from 8 to 10. Schools 6 
and 7 also demonstrated varied performance, with notable declines among L3 learners. 

Overall, while some learners improved (notably in Schools 2 and 4), most, especially L3, 

showed a decline in controlled test scores across several schools. 

 

For Term 2, comparisons between Paper 1 and Paper 2 were more positive. Across 

Schools 1-7, most learners demonstrated improvements in Paper 2, which covered The 

Economy and Entrepreneurship, compared to Paper 1 (Financial Literacy). For instance, 

in School 1, L1 improved from 21 to 30, L2 from 18 to 22, and L3 from 1 to 5. School 6 

recorded substantial gains: L1 from 25 to 40, L2 from 15 to 23, and L3 from 3 to 7. Overall, 

these results indicate that learners performed better in Paper 2, suggesting that Financial 

Literacy (Paper 1) presents greater challenges. 

 

Grade 9 Analysis 
Term 1 comparisons between assignments and controlled tests show a consistent decline 

in scores across most schools. In School 1, L1 dropped from 40 to 30, L2 from 38 to 25, 

and L3 from 25 to 5. Similar trends were observed in Schools 2, 3, 5, 6, and 7, with only 

School 4 showing improvement across all learners. Term 2 comparisons between Paper 

1 and Paper 2 demonstrated a more encouraging trend. Across all schools, learners 

generally performed better in Paper 2 (The Economy and Entrepreneurship) than Paper 

1 (Financial Literacy). For example, in School 2, L1 increased from 27 to 33, L2 from 19 
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to 30, and L3 from 5 to 11. This indicates that Financial Literacy remains a challenging 

component for Grade 9 learners. 

 
The analysis of Grade 8 and Grade 9 results highlights persistent challenges in the 

teaching and learning of Financial Literacy within the EMS curriculum, as evidenced by 

the consistent decline in learner performance in Paper 1 when compared to Paper 2. The 

weaker performance, particularly among L3 learners, suggests difficulties in 

understanding and applying Financial Literacy concepts, which may be linked to factors 

such as language demands, abstract financial terminology, and limited contextual 

relevance. The improved performance in The Economy and Entrepreneurship indicates 

that learners engage more effectively with content that is more descriptive and contextual, 

reinforcing the view that Financial Literacy poses greater cognitive and conceptual 

challenges for learners across both grades. 

 

Learner Portfolio Observations 
Grade 8 portfolios indicated strong performance in Term 1 controlled assessments, which 

focused primarily on Financial Literacy topics such as accounting concepts and source 

documents. Fewer marks were allocated to Financial Literacy compared to The Economy. 

Term 2 mid-year examinations, consisting of Paper 1 and Paper 2, revealed a decline in 

performance, particularly in Paper 1, which covered a broader and more complex range 

of Financial Literacy topics, including the accounting cycle, accounting equation, and 

Cash Receipt Journal (CRJ). 

 

In Grade 9, Term 1 portfolios showed strong performance in Financial Literacy controlled 

tests, while assignments focused on The Economy. Learners who underperformed in 

Financial Literacy assignments were able to compensate with stronger results in other 

components. However, Term 2 examinations reflected a decline in performance across 

both papers, with slightly better outcomes in Paper 2. These challenges can be attributed 

to learners’ difficulties in interpreting and analysing financial transactions accurately, as 

supported by Siyaya et al. (2021), who note that unfamiliarity with accounting terminology 

often leads to misinterpretation of questions. 
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Theoretical Implications 
These findings align with Cognitive Load Theory, which highlights the negative effects of 

excessive cognitive demand on learning. Teachers must manage the cognitive load 

placed on learners, particularly when teaching complex Financial Literacy content 

alongside Entrepreneurship and The Economy. The EMS curriculum requires learners to 

interpret multiple transactions and apply the six-step accounting cycle, increasing 

cognitive complexity. Cognitive Load Theory underlines the importance of reducing 

cognitive overload to enable learners to retain and apply knowledge effectively. 

 

4.4 CONCLUSION 

 

This chapter presented the data, analysis, and discussion in response to the three key 

research questions that guided the study. The participants comprised twelve teachers, 

five Departmental heads, and one curriculum advisor from rural secondary schools in the 

Capricorn South District. The findings were analysed using thematic analysis, with 

themes generated from participants’ responses to the interview questions. Document 

analysis findings were triangulated with the interview data to provide a comprehensive 

understanding. The study revealed several challenges associated with teaching Financial 

Literacy, as well as strategies to address these challenges. These findings were 

interpreted within the theoretical frameworks underpinning the study, namely Ecological 

Systems Theory and Cognitive Load Theory. The subsequent chapter presents a 

summary and conclusion of the findings, as well as recommendations for further research. 
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CHAPTER 5: SUMMARY, RECOMMENDATIONS, AND 
CONCLUSIONS 

 
5.1 INTRODUCTION 

 

This chapter commences by revisiting the previous chapters, offering a concise overview 

of the main issues explored to provide context for the discussion that follows. It identifies 

areas where further research could be pursued by teachers or scholars to curb the 

challenges in the teaching and learning of Financial Literacy These possibilities are 

considered through the lenses of Ecological Systems Theory and Cognitive Load Theory. 

The chapter also summarises the key findings, acknowledges the study’s limitations, and 

puts forward practical recommendations. Finally, it outlines directions for future research. 

 

5.1.1 Research aim  
 

The aim of this study is to explore the challenges faced by EMS teachers and learners in 

the teaching and learning of Financial Literacy in the Economic and Management 

Sciences curriculum. 

 

5.1.2 Objectives 
 

This study addressed the following objectives:  

 

• To determine the qualifications (both content and pedagogical) of EMS teachers 

participating in this study. 

• To explore the challenges experienced by both teachers and learners regarding 

Financial Literacy as a component of EMS.  

• To establish which strategies can be implemented to address the challenges 

experienced by teachers and learners in Financial Literacy. 
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5.2 SUMMARY OF CHAPTERS  

 
5.2.1 Chapter 1: Introduction to the dissertation 
 

In Chapter 1, this study provided a brief overview of the goals and purpose that motivated 

the need for research: to address the challenges faced by teachers and learners in EMS, 

which is influenced by the Financial Literacy component in Capricorn South District 

schools. This chapter also established the primary research question and sub-questions. 

The theoretical foundation of the study was outlined, specifically Ecological Systems 

Theory and Cognitive Load Theory. The study’s objectives were drawn, and the three key 

research questions were clearly defined. 

 

5.2.2 Chapter 2: Theoretical framework and literature review 
 

This chapter presented various studies related to the research phenomenon as part of 

the literature review, ensuring the study is situated within the existing body of knowledge. 

Two theories, namely Ecological Systems Theory by Bronfenbrenner (2000) and 

Cognitive Load Theory by Sweller (2022), were briefly discussed to underpin the study as 

they relate to its phenomenon. Ecological Systems Theory explained that multiple factors 

can influence the effective teaching of Financial Literacy, while Cognitive Load Theory 

demonstrated how the cognitive burden on learners can negatively impact their 

performance in Financial Literacy. Both theories played a key role in addressing the 

research questions and supporting the findings. 

 

5.2.3 Chapter 3: Methodology 
 

This chapter outlined the research design and methodology adopted for the study. A 

qualitative research approach was employed within the interpretivist paradigm. Purposive 

sampling was used, with the rationale for its selection clearly justified. Data were collected 

through two instruments - document analysis and semi-structured interviews - 

administered to nineteen participants. The chapter also discussed measures taken to 
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ensure the study’s trustworthiness, focusing on the four key criteria of transferability, 

dependability, confirmability, and credibility. Ethical considerations were observed 

through the necessary approvals obtained from the University Ethics Committee, the 

Limpopo Department of Basic Education, participating school principals, and the 16 

participants. 

 

5.2.4 Chapter 4: Presentation of the data and analysis 
 

This chapter centred on the presentation, interpretation, and discussion of the research 

findings. The data responded to the three research questions, thereby meeting the study’s 

objectives. The findings were organised thematically by identifying and grouping recurring 

patterns within the data. Participants’ interview responses were quoted verbatim and 

interpreted to derive meaning. The analysis was conducted inductively and supported by 

relevant literature, alongside the two theoretical frameworks underpinning the study. The 

data collected and analysed offered valuable insights and strategies for the effective 

implementation of the Financial Literacy component. 

 

5.2.5 Limitations of this study 
 

As with any research, this study is subject to certain limitations. Future researchers may 

wish to broaden their focus to include other learning areas that influence learner 

performance, thereby providing a more comprehensive understanding of the challenges 

learners encounter beyond a single subject. Another limitation lies in the study’s focus on 

only one component of Economic and Management Sciences (EMS) - Financial Literacy 

- which leaves scope for future studies to investigate the remaining components. 

Furthermore, the findings were drawn from the Capricorn South District and may not 

accurately represent conditions in other districts within Limpopo or across South Africa. 

Consequently, the results of this study cannot be generalised.  
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5.3 SUMMARY OF FINDINGS 

 
In this section, the conclusions of the study are presented, based on the key research 

questions and the findings drawn from the themes and sub-themes that emerged during 

the data analysis. It is important to note that this section does not re-engage with the 

literature, as the relevant links to the literature were already established in the previous 

chapter. The summary of findings provided below addresses the following sub-research 

questions: 

• What are the qualifications (both content and pedagogical) of EMS teachers 

participating in this study? 

• What are the challenges experienced by both teachers and learners regarding 

financial literacy as component of EMS? 

• Which strategies can be implemented to address the challenges faced by teachers 

and learners in Financial Literacy? 

 
5.3.1 Research question one 
 

The main finding responding to the first research question is presented below along with 

the sub-themes that emerged from it.  

 
5.3.1.1 Participants’ qualifications in EMS 
 

The findings indicated that some acting Departmental heads are not qualified in the 

Commercial stream, with some having majored in Mathematics and Physical Sciences. 

This lack of qualification limits their ability to provide effective support to teachers. 

Conversely, Departmental heads who have majored in all three commercial subjects - 

Accounting, Economics, and Business Studies - are better equipped to support both 

teachers and learners in Financial Literacy. The study also revealed that some teachers 

assigned to teach EMS possess only two majors, with Accounting not among them. These 

teachers reported having studied Accounting at secondary level, which may allow them 

to teach Financial Literacy. Additionally, some schools deploy student teachers and 
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teaching assistants who are not fully prepared to teach EMS, particularly Financial 

Literacy, which is regarded as a complex and demanding component. 

 

5.3.2 Research question two 
 

The main finding responding to the second research question is presented below along 

with the sub-themes that emerged from it.  

 
5.3.2.1 Challenges faced in the teaching and learning of Financial Literacy 
 

The study identified inadequate Financial Literacy knowledge among teachers as a 

significant challenge in the teaching and learning of this component. Teachers are often 

allocated to teach EMS without possessing the relevant qualifications or sufficient 

knowledge. Those who have majored only in Business Studies and Economics tend to 

focus on The Economy and Entrepreneurship components, frequently neglecting 

Financial Literacy due to a lack of background in Accounting. The findings further 

revealed that even teachers who have majored in Accounting sometimes struggle to 

explain certain concepts, particularly when faced with curriculum changes, which some 

teachers resist. 

 

Excessive class size was also highlighted as a major impediment to the effective teaching 

and learning of Financial Literacy. Many schools in the Capricorn South District 

experience overcrowded classrooms, which makes it difficult for teachers to meet their 

teaching objectives. The time allocation of two hours per week, as prescribed in the CAPS 

document, is insufficient for large classes. Overcrowding also increases the challenge of 

maintaining classroom discipline and limits the range of teaching strategies that can be 

employed. Consequently, teachers often rely on direct instruction and question-and-

answer methods, which may not be effective for all topics. The study further revealed that 

when teachers are unable to move around the classroom to support learners during 

assessments, some learners become distracted, playful, and noisy, highlighting the need 

for advanced classroom management skills. 
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Another challenge identified was the limited access to technological resources to support 

the teaching of Financial Literacy. Most schools reported lacking projectors, computers, 

or other tools to engage learners during lessons. Additionally, many learners in rural areas 

come from disadvantaged backgrounds and cannot afford smartphones, while those who 

do often struggle to purchase data bundles. There is also a scarcity of educational support 

materials in the Capricorn South District. Teachers reported that large class sizes 

contribute to a shortage of resources, including textbooks, many of which contain 

outdated content and irrelevant activities. As a result, teachers supplement these 

materials with online resources, previous examination papers, and workbooks sourced 

from the internet. The absence of the Annual Teaching Plan (ATP) for EMS grades 8 and 

9 poses a challenge, as teachers lack structured guidance for lesson planning and 

delivery. 

 

In 2012, the curriculum shifted to the Curriculum and Assessment Policy Statement 

(CAPS). The study found that teachers, particularly those who began teaching during the 

previous OBE era, are often reluctant to embrace this change. This reluctance is 

exacerbated by the absence of content-focused workshops to support teachers in 

adapting to the new curriculum. Participants noted that the CAPS curriculum contains 

more topics with reduced allocated time, making teachers hesitant to cover all content 

given the limited resources. Additionally, teachers, especially those with extensive 

experience, often lack motivation to develop the skills required to meet the demands of 

the new curriculum. 

 

Time constraints in Financial Literacy were identified as another significant challenge. 

EMS encompasses three components designed to prepare learners for the FET phase 

commercial stream. Participants emphasised that adequate time must be allocated to 

cover all topics in accordance with the ATP and CAPS guidelines. Financial Literacy 

contains more topics than the other two components, while subjects such as Natural 

Sciences and Social Sciences are allocated more teaching time. The current EMS time 

allocation does not allow teachers to complete the curriculum and conduct revision before 
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examinations. Consequently, teachers frequently provide additional lessons to cover 

outstanding topics and activities. 

 

Participants also highlighted difficulties with the terminology and concepts within Financial 

Literacy. Learners often misinterpret transactions and fail to analyse them due to the 

complexity of the concepts, which results in poor performance and reduced interest in the 

subject. Teachers themselves sometimes struggle to guide learners effectively due to 

gaps in their own subject knowledge. The study further revealed that teachers often rely 

on activities extracted from previous formal and informal examination papers for 

classroom and homework tasks. In many cases, teachers develop their own materials to 

ensure learners have adequate resources, as workbooks for EMS are not consistently 

provided. Some teachers go to considerable lengths, using personal resources, to ensure 

all learners are equipped for learning. 

 

5.3.3 Research question three 
 

The main finding responding to the third research question is presented below along with 

the sub-themes that emerged from it.  

 
5.3.3.1 Strategies to curb Financial Literacy hindrances 
 

To address the misallocation of EMS teachers, one strategy identified was the hiring of 

teachers specifically to focus on teaching EMS in grades 8 and 9, with Accounting 

included as one of their majors. Teachers assigned to FET commercial subjects should 

specialise solely in those subjects to ensure greater productivity and improved learner 

performance. This approach could particularly enhance learner outcomes in Financial 

Literacy, which requires a higher level of content knowledge and pedagogical expertise. 

It would also necessitate employing EMS teachers proficient across all components, 

including The Economy, Entrepreneurship, and Accounting. 
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Excessive class sizes were highlighted as a major barrier to teaching and learning 

Financial Literacy in the Capricorn South District. To address this, participants 

recommended that the Department of Basic Education enforce standard class sizes to 

facilitate effective classroom management and the achievement of teaching and learning 

objectives. Additionally, the Department should ensure that resource allocation aligns with 

learner enrolment when NNSSF funds are distributed to schools. 

 

Time constraints were also identified as a challenge. Participants suggested adjusting the 

allocated teaching time to allow coverage of all topics listed in the ATP. They emphasised 

that it is unfair for learners to sit examinations without prior revision or informal 

assessments that familiarise them with the structure of the question papers. Content-

based workshops were recommended, particularly to support under-equipped teachers, 

such as primary school teachers in the Capricorn South District. Curriculum Advisors and 

departmental heads are encouraged to adopt a strategic approach in implementing these 

workshops to address the specific needs of teachers. 

 

Regarding the shortage of resources, participants recommended that schools make more 

effective use of NNSSF (National Norms and Standards for School Funding), which may 

be mismanaged or inappropriately allocated. To supplement outdated textbooks, they 

suggested the provision of workbooks, with the quantity of textbooks and supplementary 

materials aligned with learner enrolment numbers. 

 

5.3.4 Document analysis 
 

These findings suggest that inconsistencies in teachers’ CASS file completion may have 

implications for the consistency and quality of assessment practices across schools, 

which in turn presents challenges for Financial Literacy teachers who are required to 

comply with strict assessment and moderation requirements. Missing or incomplete 

portfolio items point to possible gaps in assessment planning, moderation, and record 

keeping, reflecting challenges teachers face in managing extensive administrative 

demands alongside complex Financial Literacy content. Such gaps can affect how 
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learners are prepared for formal assessments, particularly in Financial Literacy where 

cumulative understanding and accuracy are essential. The Term 1 assessment structure, 

which separated The Economy and Financial Literacy into distinct tasks, appears to have 

supported learner performance by limiting content coverage and cognitive demand, 

thereby easing some of the conceptual challenges experienced by learners. In particular, 

the combined controlled test for Grade 8 allowed learners to demonstrate understanding 

across components within a more manageable scope, reducing pressure on both 

teachers and learners. 

 

The stronger performance of Grade 8 learners in Term 1 may reflect their ability to cope 

with foundational Financial Literacy topics, especially when supported by focused 

assessment tasks and structured teacher guidance. However, the lower mark allocation 

for Financial Literacy suggests that this component may not have received sustained 

emphasis, which poses a challenge for teachers attempting to develop deeper conceptual 

understanding among learners. This limited emphasis may have contributed to weaker 

consolidation of Financial Literacy concepts over time. The expanded content coverage 

in Term 2, as guided by the ATP, significantly increased the complexity of Financial 

Literacy assessments, intensifying the instructional challenges faced by teachers. This 

shift appears to have contributed to the observed decline in performance, particularly in 

Paper 1, which required higher levels of procedural accuracy and conceptual 

understanding from learners. 

 

For Grade 8 learners, the introduction of advanced accounting concepts such as the 

accounting cycle and ledger entries placed additional demands on learners’ analytical 

and application skills, highlighting difficulties in transferring theoretical knowledge to 

practical financial tasks. These demands also present challenges for teachers, who must 

support learners with diverse levels of prior knowledge and language proficiency. Similar 

patterns emerged in Grade 9, where initial success in controlled tests did not translate 

into improved examination performance, suggesting gaps in sustained understanding of 

Financial Literacy concepts. The ability of some learners to compensate for weaker 

Financial Literacy results through stronger performance in The Economy highlights an 
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imbalance in learner competence across EMS components, which may stem from 

teachers’ stronger content knowledge or confidence in non-accounting topics. The 

consistently better outcomes in Paper 2 suggest that learners find The Economy and 

Entrepreneurship more accessible than Financial Literacy, reinforcing the view that 

Financial Literacy remains a challenging component within the EMS curriculum for both 

teachers and learners. Overall, the findings indicate that assessment design, content 

progression, and uneven emphasis across EMS components contribute to the ongoing 

challenges experienced in the teaching and learning of Financial Literacy. 

 

5.4 RECOMMENDATIONS OF THE STUDY 

 

First Recommendation 
Schools should employ teachers who focus exclusively on the GET phase. These 

teachers must be fully qualified in Accounting, Economics, and Business Studies, with 

expertise in Accounting, given its direct relevance to Financial Literacy. 

 

Second Recommendation 
To reduce classroom overcrowding, the Department of Basic Education should strictly 

enforce the learner–teacher ratio of 1:30. 

 
Third Recommendation 
The Department of Basic Education should revise the current time allocation of two hours 

per week for EMS to adequately cover all three components, particularly Financial 

Literacy, which has a greater number of topics. Extra classes should not be limited to the 

FET phase; school principals in the Capricorn South District are encouraged to support 

the implementation of additional lessons for the GET phase as well. 

 

Fourth Recommendation 
Workshops should prioritise the development of teachers’ content knowledge in EMS, 

with a focus on Financial Literacy. These workshops should particularly support new 
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teachers, those without Accounting as a major, and teachers transitioning from the OBE 

to CAPS curriculum. 

 

Fifth Recommendation 
The Department of Basic Education must provide updated textbooks in quantities 

sufficient for all learners. Workbooks should be supplied to supplement outdated 

textbooks and provide additional learning support. 

 

Sixth Recommendation 
Teachers are encouraged to employ practical teaching strategies when explaining 

complex concepts. This includes using real-life examples, promoting active learning, 

linking concepts to learners’ everyday experiences, and using code-switching to clarify 

concepts in learners’ home languages. 

 

5.5 FUTURE RESEARCH 

 
The following topics could be explored in other studies: 

 

• Learner engagement and achievement in Financial Literacy within EMS education. 

The selection of learner engagement and achievement in Financial Literacy is 

justified by the persistent underperformance observed in this EMS component, 

indicating a need to better understand how learners interact with Financial Literacy 

content. 

• Resource availability and its influence on Financial Literacy teaching in EMS 

education.  

Resource availability was identified as a critical area for further research, as 

limitations in teaching and learning materials may constrain teachers’ ability to 

present Financial Literacy concepts effectively and support learner understanding. 

• Teacher perceptions of Financial Literacy challenges in EMS education. 
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Exploring teacher perceptions of Financial Literacy challenges is equally 

important, as teachers’ experiences, confidence, and content knowledge directly 

shape instructional practices and approaches within EMS education. 

 

5.6 CONCLUSION 

 

This study successfully identified the challenges associated with the teaching and 

learning of Financial Literacy within the EMS curriculum. Sixteen participants from seven 

schools in the Capricorn South District provided insights based on their experiences. 

Financial Literacy was confirmed as a component that has a significant impact on learner 

performance within EMS, which comprises three integrated components. The importance 

of EMS lies in preparing learners for the commercial stream and equipping them with 

essential skills in Financial Management and Entrepreneurship. 

 

Several challenges were identified, including inadequate Financial Literacy knowledge 

among teachers, excessive class sizes, limited access to technological resources, 

scarcity of educational support materials, the impact of curriculum changes, time 

constraints, and the complexity of terminologies and concepts in Financial Literacy. 

Participants suggested various strategies and recommendations to address these 

challenges and enhance the effective teaching and learning of Financial Literacy. Overall, 

the findings effectively addressed the three key research questions guiding this study. 
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