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A b s t r a c t 

In tills study educators' resilience in teaching as a career was investigated 

The Experienced Teacher Survey (ETS) and Eysenck Personality Questionnaire 

(EPQ) were used to determine the relationship between educators' 

personalities and their resilience levels The findings indicated that educators 

differed significantly in the extent to which they were resilient in relation to 

teaching as a career The findings also indicated that educators' biographical 

variables, namely gender, teaching experience and teaching phase had no 

significant influence on educators' resilience in teaching as a career The 

findings further indicated that there was correlation between educators' 

resilience and the dimension of neurotic personality. Suggestion for further 

similar research so that more light can be shed on the findings was made. 

I N T R O D U C T I O N 

In s t ud i e s c a r r i ed ou t in s eve ra l coun t r i e s , res i l i ence a s a pe r sona l 

cha rac te r i s t i c t ha t e n ab l e s i nd i v idua l s t o ' s t ay the c o u r s e ' de sp i t e the 

d i f f i cu l t i es t ha t t h e y e n c o u n t e r h a s b e e n s t ud i ed ex t ens i v e l y a s it r e l a tes t o 

the e du ca t i o n o f a t - r i sk s t u den t s ( A r o n s on , 2 0 0 1 ; J o h n s o n , 1997 ; M a m p a n e & 

Bouwe r , 2 006 ; McM i l l an & R e a d , 1994 ; T h e r o n , 2 004 ; 2 006 ) . F e w e r s tud i e s 

h a v e f o c u s e d o n res i l i ence in t e a c h e r s (B rune t t i , 2 0 0 1 ; B rune t t i , 2 006 ; 

M a r s t o n , B rune t t i & Cou r t n e y , 2 0 0 5 ; Ma r s t on , C o u r t n e y & B rune t t i , 2 006 ; 

Pa t t e r s on , Co l l i n s & Abbo t t , 2 004 ; S t an f o r d , 2 001 ) . T h e impo r t a n c e of 

d e v e l o p i n g res i l i ence in t e a c he r s if t h e y a r e in tu rn to fos te r th i s t ra i t in 

s t u den t s is e m p h a s i s e d by o t h e r a u t h o r s (Bobek , 2 002 ; H e n d e r s o n & Mi l s te in , 

2 0 03 ) . Res i l i ence is o f impo r t a n c e in t e a c h i n g for t h r ee r ea son s . F irst ly, it is 

un rea l i s t i c to e x p e c t s t u den t s to b e res i l i en t if t he i r t e a che r s , w h o cons t i t u t e a 

p r ima r y s o u r c e o f t he i r ro le mode l s , do no t d e m o n s t r a t e res i l ient qua l i t i e s 

( H e n d e r s o n & M i l s t e in , 2 0 0 3 ) . S e cond l y , t e a ch i ng is a d e m a n d i n g j o b in an 

e m e r g i n g " a g e o f d i ve r s i t y a n d sus ta inab i l i t y " (Ha r g r e a v e s & F ink , 2 006 ) . 

Th i r d l y , res i l i ence is c l ose l y a l l i ed to a s t r o n g s e n s e o f v o ca t i on , se l f -e f f i cacy 

a n d mo t i v a t i o n to t e a c h (Gu & Day , 2 006 ) . 
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In his s t udy o f res i l i ence in t ea che r s , S t an f o r d ( 2 001 ) f o u n d t ha t t e a c he r s 
a t t r i bu ted the i r res i l i ence to the i r d e vo t i o n to s t uden t s a n d to t h e s uppo r t t ha t 
they r e ce i ved f r om co l l eagues , f am i l y , c h u r c h e s a n d f r o m the i r o w n sp i r i tua l 
va l ues . Va r i ou s s t ud i e s (B rune t t i , 2 0 0 1 ; B rune t t i , 2 0 0 6 ; Ma r s t o n et al., 2 0 0 5 ) 
f ound tha t t e a c h e r s ' l ove for w o r k i n g w i t h s t uden t s , p ro f e s s i ona l a n d p e r s ona l 
fu l f i lment a s we l l a s s uppo r t in the i r w o r k f r o m adm in i s t r a t o r s , f e l l ow 
teache r s , the o rgan i s a t i on a n d m a n a g e m e n t o f t h e s choo l w e r e c i t ed by 
t eache r s a s impo r t an t fac to r s t ha t kep t t h e m in t h e c l a s s r o o m . In the i r s t udy , 
Pa t te r son et al., ( 2004 ) iden t i f i ed a c t i ng f r o m a s e t o f v a l u e s in de c i s i on 
mak i ng , s e e k i ng p ro fe s s i ona l d e v e l o p m e n t , m e n t o r i n g o t h e r t e a c he r s a n d 
focus ing on s t uden t s a nd the i r l ea rn ing a s s t r a t eg i e s t ha t t e a c h e r s u s ed to 
bu i ld res i l i ence . 

Brunet t i ( 2006 ) po in t s ou t that , a l t h ough seve ra l s t ud i e s o n res i l i ence in 

s t uden t s a nd t e a che r s h a ve b e en c o n d u c t e d , less c l ea r is t h e e x t en t to w h i c h 

it is an i nhe ren t pe r sona l i t y cha rac te r i s t i c o r p r ed i spos i t i on . He f u r t he r a s s e r t s 

that fu r the r r e s ea r ch o n th i s que s t i o n c ou l d p r o ve v a l u ab l e n e w i n f o rma t i on 

for ident i fy ing t e a che r c a nd i d a t e s w h o a re no t ab l y res i l i en t o r w h o 

d emons t r a t e a s t r ong po ten t i a l fo r d e v e l o p i n g t ha t t ra i t . 

Kap lan ( 1999 ) a s se r t s t ha t res i l i ent i nd i v idua l s a re c o n s i d e r e d to h a v e a h a r d y 
persona l i t y , b e c a u s e ha r d y i nd i v idua l s a re l ikely t o e m p l o y adap t i v e c o p i n g 
s t ra teg ies a n d not ma l a dap t i v e r e s pon s e s l ike den i a l o r b ehav i ou r a l 
a vo i dance . T h i s s e e m s to s u g g e s t tha t t he r e is a r e l a t i onsh i p b e t w e e n one ' s 
persona l i t y cha rac te r i s t i c a n d res i l i ence . 

A f te r the n e w Sou t h A f r i c an g o v e r n m e n t c a m e into e x i s t e n c e In 1994 , t h e 
d e m a n d s f a c i ng e du c a t o r s h a v e c h a n g e d qu i t e d ras t i ca l l y . S o m e o f t h e s e 
d e m a n d s a re Cu r r i c u l um 2005 ; Rev i s ed Na t i ona l C u r r i c u l u m S t a t emen t ; 
O u t c o m e s - B a s e d Educa t i on ; C o n t i n u o u s a s s e s s m e n t ; abo l i t i on o f c o r po r a l 
pun i s hmen t ; s choo l g o v e r n a n c e po l i cy; i nc lus i ve e d u c a t i o n . S t ud i e s c o n d u c t e d 
du r i ng th is pe r i od ind i ca te t ha t a large p r opo r t i on o f e d u c a t o r s r epo r t a 
re lat ive ly h i gh level o f s t r e s s f r o m the i r w o r k (Ng id i , 1 998 ; Ng id i & S i b a y a , 
2002 ) . V i o l en ce in s choo l s a n d a b u s e o f d r u g s by l ea rne r s h a s a l s o a t t r a c t ed 
w i de m e d i a c o v e r age . Desp i t e al l t h e s e d e m a n d s a n d repo r t s , e d u c a t o r s 
r ema in in t h e c l a s s r o om . 

P R O B L E M S T A T E M E N T 

Desp i t e the d i f f i cu l t ies f a ced by e du c a t o r s in S o u t h A f r i c an s choo l s , ve r y f ew , 
if any , s tud i e s h a v e a t t e m p t e d to i nves t i ga te e du c a t o r s ' r e s i l i ence in re l a t i on 
to t e a ch i ng as we l l a s t h e r e l a t i onsh i p b e t w e e n e du c a t o r s ' r e s i l i ence a n d the i r 
persona l i t y d imen s i o n s . T h e p r e s en t s t udy i n t ends to d o tha t . T h i s p r e s en t 
s tudy a t t emp t s to exp l o r e the f o l l ow ing r e s ea r ch que s t i o n s : 

• T o w h a t e x t en t a r e e du c a t o r s in KwaZu l u -Na t a l res i l i en t in t e a c h i n g a s 
a c a r ee r ? 

• Do e du c a t o r s ' b i og raph i ca l v a r i ab l e s (gende r , t e a c h i n g e x p e r i e n c e a n d 
t ea ch i ng pha se ) h a ve an y In f luence o n the i r r e s i l i ence? 
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• Is t h e r e a n y r e l a t i on sh i p b e t w e e n e d u c a t o r s ' pe r sona l i t y d i m e n s i o n s 

a n d the i r r e s i l i ence l eve l s? 

C O N C E P T C L A R I F I C A T I O N 

Res i l i ence Is d e f i n ed a s u s i ng e n e r g y p r oduc t i v e l y t o a ch i e v e s choo l goa l s in 

t h e f a ce o f a d v e r s e c ond i t i o n s ( Pa t t e r son et al, 2 0 0 4 : 4 ) . Res i l i ence is a l so 

d e f i n ed a s a qua l i t y tha t e n a b l e s t e a c he r s t o ma in t a i n the i r c o m m i t m e n t to 

t e a c h i n g a n d the i r t e a c h i n g p rac t i ces de sp i t e c ha l l e ng i ng cond i t i on s a n d 

r e cu r r i ng s e t b a c k s (B rune t t i , 2 0 0 6 : 8 1 2 ) . In t h e p r e s en t s t udy , res i l i ence is 

d e f i n ed a s a d e t e r m i n a t i o n o f e d u c a t o r s to r e m a i n in t e a c h i n g de sp i t e t h e 

d i f f i cu l t ies t ha t t h e y en coun t e r . T h e t e r m edu ca t o r . In th i s s tudy , re fe rs to a n d 

u s e d i n t e r c hangeab l e w i t h a t e a che r . T h e S o u t h A f r i c an S choo l s A c t No . 84 of 

1 996 (Repub l i c o f S o u t h A f r i c a , 1 996 : 2) a l s o re fe r s t o a t e a che r a s an 

educa t o r . Pe r sona l i t y is d e f i n ed a s a c o m p l e x pa t t e rn o f d e ep l y e m b e d d e d 

p s y cho l og i c a l cha ra c t e r i s t i c s tha t a re l a rge ly un con s c i ou s , c anno t be 

e r ad i c a t ed eas i l y , a n d e x p r e s s t h e m s e l v e s au toma t i c a l l y in a lmo s t e v e r y face t 

o f f un c t i o n i ng ( E d w a r d s , 1 9 9 5 : 6 24 ) . In the p r e s en t s t udy , t he t e rm 

pe r sona l i t y r e fe r s t o an u n c o n s c i o u s a n d a u t o m a t i c w a y o f re la t ing to o the r s 

o r d ea l i n g w i t h o r r eac t i ng to d i f f e ren t s i tua t i ons . Pe r sona l i t y d i m e n s i o n s a re 

d e f i n ed a s c o m b i n a t i o n s o f t ra i t s o r f a c t o r s w h i c h a re re la t ive ly p e r m a n e n t 

r eac t i on t e n d e n c i e s (Schu l t z & Schu l t z , 2 0 0 5 : 2 8 9 ) . 

M E T H O D 

A i m s a n d ob j e c t i v e s o f r e s e a r c h 

T h e p r e s en t r e s e a r c h a i m e d a t a c h i e v i n g the f o l l ow ing ob j e c t i v e s : 

• T o a s ce r t a i n t h e e x t e n t to w h i c h e d u c a t o r s in K w a Z u l u - N a t a l a r e 

res i l i en t in t e a c h i n g a s a ca ree r . 

• T o d e t e r m i n e w h e t h e r e du ca t o r s ' b i og raph i ca l v a r i ab l e s (gende r , 

t e a c h i n g e x p e r i e n c e a n d t e a c h i n g pha se ) h a ve any i n f l uence on 

e d u c a t o r s ' r e s i l i ence . 

• T o d e t e r m i n e w h e t h e r t he r e is a n y re l a t i onsh ip b e t w e e n e d u c a t o r s ' 

pe r sona l i t y d i m e n s i o n s , n a m e l y neu ro t i c i sm (N) a n d Ex t r ave r s i on (E) 

a n d e d u c a t o r s ' r e s i l i ence leve ls . 

H y p o t h e s e s 

T h e f o l l ow i ng t heo re t i c a l h y p o t h e s e s w e r e f o rmu l a t e d : 

• E du c a t o r s in K w a Z u l u - N a t a l d o no t d i f fer in t he e x t en t to w h i c h t h e y 

a re res i l i en t in t e a c h i n g a s a c a r ee r . 

• E du c a t o r s ' b i og raph i ca l v a r i ab l e s ( gende r , t e a ch i ng e xpe r i e n c e a n d 

t e a c h i n g pha se ) h a v e n o i n f l uence on e d u c a t o r s ' res i l i ence . 

• T h e r e is no re l a t i onsh ip b e t w e e n educa t o r s ' pe r sona l i t y d i m e n s i o n s a n d 

t he i r res i l i ence l eve l s . 
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Par t i c ipants 

KwaZu l u -Na t a l p r o v i n ce is abou t 9 2 180 s q u a r e k i l ome t r e s in s i ze . In the t ime 

o f i nves t iga t ion it c on s i s t ed of f ou r e du ca t i o na l r eg i ons . T h e s e r eg i on s in the i r 

a lphabe t i ca l o r de r a re : e T h e k w i n i ; P i e t e rma r i t z bu rg ; u K h a h l a m b a ; a n d 

Zu l u l and . A list o f s c hoo l s in e a c h r eg i on w a s ob t a i n ed . In o r d e r t o e n s u r e 

that t he resu l t s w e r e not b i a s ed , a s a m p l e w a s d r a w n f r o m e a c h r eg i on . 

St ra t i f ied r a n d o m s a m p l i n g w a s u s e d to se l ec t an equa l n u m b e r o f s c hoo l s 

f r om ea ch o f t he fou r r eg ions . T h e r e w e r e 6 1 3 5 s choo l s in K w a Z u l u - N a t a l a t 

the t ime o f i nves t i ga t i on . T h e n u m b e r o f s c hoo l s in e a c h r eg i on w a s : 

eThekw in i 1477 , P i e t ema r i t z bu rg 1 5 1 1 , u K h a h l a m b a 1180 a n d Z u l u l a n d 1 9 6 7 . 

Equa l n u m b e r o f s c hoo l s i n c l uded f r o m e a c h reg ion w a s t h r ee . T h e r e f o r e , 

the re w e r e 12 r andom l y s e l e c t ed s choo l s . T h e twe l v e s e l e c t ed s choo l s w e r e 

u sed for d r a w i n g a s a m p l e o f e d u c a t o r s fo r th i s s t udy (Tab l e 1) . 

T A B L E 1 D I S T R I B U T I O N O F P A R T I C I P A N T S A C C O R D I N G T O 

B I O G R A P H I C A L V A R I A B L E S ( N = 2 7 0 ) 

GENDER TEACHING EXPERIENCE: 
IN YEARS 

TEACHING PHASE 

Male Female 1-5 6-10 11-15 16-20 21+ F I S 

54 216 85 56 60 26 43 147 74 49 

F = Foundation pliase I = Intermediate phase S = Senior phase 

Tab l e 1 i l lus t rates the d i s t r i bu t ion o f e du c a t o r s w h o v o l u n t e e r e d to pa r t i c i pa te 

in the s tudy a c c o r d i n g to the i r b i og raph i ca l va r i ab l e s , n ame l y , g ende r , 

t each i ng e xpe r i e n c e a n d t e a ch i ng pha se . Pa r t i c i pan t s i n c l uded 2 7 0 edu ca t o r s , 

exc lus i ve ly f r o m p rev i ou s b lack s choo l s . O u t o f 4 0 0 q u e s t i o n n a i r e s t ha t w e r e 

d i s t r i bu ted , 270 w e r e r e t u r ned , w h i c h is 6 8 % re tu rn ra te . 

Mea su r e s 

T h e r e sea r ch i n s t r umen t c on s i s t ed o f two sec t i ons , c o ve r i n g t h e a ims o f 

s tudy . T h e f i rs t s e c t i on c on s i s t e d o f t h e E x p e r i e n c e d T e a c h e r S u r v e y ( ETS ) . 

T h e s e c o n d se c t i on c on s i s t ed o f t h e E y s en c k Pe r sona l i t y Q u e s t i o n n a i r e ( E P Q ) . 

Experienced Teacher Survey (ETS) 

Expe r i en ced T e a c h e r S u r v e y ( ETS ) w a s d e v e l o p e d b y B rune t t i ( 2 0 0 1 ) to 

a s se s s t e a che r s ' sa t i s f ac t i on w i t h the i r j o b s ( f ou r i t ems ) a n d to e xp l o r e f a c to r s 

that mo t i v a t ed t h e m to pe rs i s t in t h e c l a s s r o om ( e i gh t e en i t ems ) . T h e p r e s en t 

s tudy mod i f i e d the o r ig ina l i n s t r umen t in t w o w a y s . F i rst , on l y b i og raph i ca l 
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i n f o rma t i on r e l e van t to t h e p r e s en t s t udy w/as a d a p t e d a n d n e w o n e a d d e d . 

S e c o n d , on l y i t ems o n f a c t o r s t ha t c on t r i bu t e to t e a che r pe r s i s t ence w e r e 

a d o p t e d . 

R e s p o n d e n t s w e r e a s k e d to ind i ca te the e x t e n t t o w h i c h the i r dec i s i on to 

c o n t i n u e w o r k i n g a s a c l a s s r o o m t e a che r b e en i n f l uenced by e a c h o f t h e 

e i g h t e en f a c t o r s l i s ted . T h e ra t i ngs w e r e : no t impo r t an t (1 ) , o f l itt le 

impo r t a n c e (2) , s o m e w h a t impo r t an t (3) , a n d v e r y impo r t an t (4) . T h e in te rna l 

c on s i s t e n c y re l iab i l i ty f o r t h e E T S i n s t r umen t in th i s s tudy , m e a s u r e d by 

C r o n b a c h ' s a l p h a w a s 0 .70 . Th i s is a n a c c ep t ab l e re l iab i l i ty (Mu i j s , 2 0 0 4 ; 

Nunna l l y & Be rn s t e i n , 1 994 ) . 

T h e E T S con s i s t s o f 18 i t ems . T h e l owes t po s s i b l e s c o r e o n th i s i n s t r umen t is 

1 8 x 1 = 1 8 a n d t h e h i ghe s t poss i b l e s co r e is 1 8 x 4 = 7 2 . T h i s c o n t i n u u m o f 18 -72 

w a s a rb i t ra r i l y d i v i d ed in to t h r ee ca tego r i e s , n ame l y : 18 -36 ind i ca t i ng a l ow 

res i l i ence leve l ( LRL ) ; 3 7 - 5 4 a m o d e r a t e res i l i ence leve l ( M R L ) ; a n d 55 - 72 

s h o w i n g a h i gh res i l i ence leve l (HRL ) . The r e f o r e , t he r e s ponden t ' s s u m m a t e d 

s co r e w a s c l a s s i f i ed a c co rd i ng l y into o n e o f t h e s e ca tego r i e s . T h i s p r o c edu r e 

y i e l d ed da t a to fu l f i l t h e f i rs t a i m . Da t a o b t a i n e d t h r ough th i s p r o c edu r e w e r e 

u s ed t o g e t h e r w i t h t h o s e o f t h e edu ca t o r s ' b i og raph i c a l d a t a in o r de r to m e e t 

t h e s e c o n d a i m o f t h e p r e s en t s t udy . 

Eysenck Personality Questionnaire ( E P Q ) 

T h i s is a s t a nda r d i z e d In s t rumen t w h i c h m e a s u r e s f ou r sca les , n ame l y : 

Neu r o t i c i sm (N ) , Ex t r ave r s i on (N) , P s y cho t i c i sm (P) , a n d Lie ( L ) . Fo r t h e 

p u r p o s e s o f th i s i nves t i ga t i on , Neu ro t i c i sm (w i th 23 i t ems) a n d Ex t r ave r s i on 

(w i th 21 i t ems ) s ub s c a l e s w e r e s e l e c t ed . L i t e ra tu re s h o w s t ha t t h e s e two 

f a c to r s c on t r i b u t e m o r e t h an t h e o t h e r two , t o a des c r i p t i on o f pe r sona l i t y 

( E y s en c k & Ey senck , 1 975 ; 1985 ) . T h e u s e o f E P Q ha s b e en e x t e n d e d to the 

Repub l i c o f S o u t h A f r i ca (Adendo r f f , 1997 ; Ng id i , 1998 ) . A d e n d o r f f ( 1997 ) 

e s t a b l i s h ed in he r s a m p l e t ha t i n te rna l c on s i s t e n c y re l iabi l i ty, m e a s u r e d by 

C r o n b a c h ' s a l p h a , w a s 0 .80 f o r Neu ro t i s i cm a n d 0 .67 fo r Ex t r a ve r s i on . In h i s 

s t udy , Ng id i ( 1 9 8 8 ) e s t ab l i s hed an in te rna l c on s i s t e n c y re l iab i l i ty o f 0 .85 for 

Neu r o t i s i cm a n d 0 . 76 fo r Ex t r a ve r s i on . In t h e p r e s en t s tudy , t h e in te rna l 

c on s i s t e n c y re l iab i l i ty w a s 0 .73 fo r Neu r o t i c i sm a n d 0 .60 for Ex t r a ve r s i on . T h e 

E P Q w a s u s e d to m e e t t h e th i rd a i m o f t h e p r e s en t s t udy . 

P r o c e d u r e s 

T h e r e s e a r c h e r pe r sona l l y a dm i n i s t e r e d t h e r e s ea r ch i n s t r umen t s to the 

pa r t i c i pan t s . T h e adm in i s t r a t i on w a s p r e c e d e d by an e xp l a na t i o n o f t he na tu re 

o f t h e i n s t r umen t s a n d t h e pu r po s e o f t he i nves t i ga t i on . T h e pa r t i c i pan t s w e r e 

e n s u r e d o f t h e con f i den t i a l i t y o f t he i r i n f o rma t i on . 

In o r d e r t o a ch i e v e t h e a i m s o f th i s s tudy , v a r i ou s s ta t i s t i ca l p r o c e d u r e s w e r e 

f o l l owed . T h e c h i - s qua r e o n e s a m p l e tes t w a s u s ed to asce r t a i n t he e x t en t to 

w h i c h e d u c a t o r s in K w a Z u l u - N a t a l a r e res i l i ent in re la t ion t o t e a c h i n g as a 

c a r e e r ( a im n u m b e r o n e ) . T h e ch i - s qua r e tes t of i n d e p e n d e n c e w a s u s ed to 
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de t e rm ine w h e t h e r e du ca t o r s ' b i og r aph i c a l v a r i ab l e s ( gende r , t e a c h i n g 

e xpe r i en ce a n d t e a ch i ng pha se ) h ave a n y in f l uence o n e d u c a t o r s ' r e s i l i ence 

(a im n u m b e r two ) . T h e ch i - s qua re tes t is a pp r op r i a t e fo r c a t ego r i c a l d a t a . 

T h e Pea r son p r oduc t m o m e n t co r re l a t i on coe f f i c i en t (r) w a s u s e d to 

d e t e rm i ne w h e t h e r t he r e is a n y re l a t i onsh ip b e t w e e n e du c a t o r s ' pe r sona l i t y 

fac tors a n d the i r res i l i ence leve l s ( a im n u m b e r t h r e e ) . T h e P e a r s o n p r o d u c t 

m o m e n t co r re l a t i on coe f f i c i en t (r) is a n app r op r i a t e p a r a m e t r i c m e a s u r e o f 

a s soc i a t i on . 

In o rde r to u n d e r s t a n d h o w the edu c a t o r s r e s p o n d e d to e a c h f a c to r w h i c h 

has i n f l uenced the i r d e c i s i on s to c on t i n ue w o r k i n g a s c l a s s r o o m t ea che r s , 

desc r ip t i ve s ta t i s t i cs w e r e u s e d . T o th i s e n d , da ta w e r e s u m m a r i s e d by 

ave r ag i ng g r oup s c o r e s (Tab l e 7). W h e n t h e m e a n or a v e r a g e f o r t h e 

r e spon se s to e a c h i t em w a s c o n v e r t e d to t h e n o m i n a l c a t ego r i e s , it g a v e a n 

ind icat ion o f t he g r oup ' s r e s p o n s e s t o a pa r t i cu l a r i t em ( H e n e r s o n , Mo r r i s & 

F i t z -G ibbon , 1987; Or l i ch , 1978). 

R E S U L T S 

Tab l e 2 s h o w s tha t t h e r e w e r e no o b s e r v e d f r e quen c i e s f o r LRL g r o u p ce l l , 
the re fo re , it w a s adv i s ab l e to co l l ap se It. 

W i th r ega rd to the f i rst a im , t h e c h i - s qua r e t e s t (x̂  =227.793; d f = l ; p < 0 . 0 5 ) 

ind ica ted tha t s i gn i f i can t d i f f e r ence w a s f o und b e t w e e n m o d e r a t e res i l i ence 

level (MRL ) a n d h i gh res i l i ence leve l (HRL ) g r o u p s (Tab l e 2). T h i s f i n d i ng 

s h o w e d tha t e du ca t o r s d i f fe r in the e x t en t t o w h i c h t h e y a re res i l i ent in 

re lat ion to t e a ch i ng a s a ca ree r . T h e t w o g r o u p s o f res i l i ence leve l s d i f f e red 

b e t w e e n t h emse l v e s . Pu t d i f fe rent ly , t h e e x i s t en ce o f t h e s e t w o g r o u p s w a s 

not due to c h a n c e f a c t o r s bu t w a s s ta t i s t i ca l l y s ign i f i can t . 

T A B L E 2 R E S P O N D E N T S G R O U P E D A C C O R D I N G T O R E S I L I E N C E L E V E L S 

MRL (37-54) HRL (55-72) 

Frequencies n 259 

227.793 c l f = l p<0.05 

T h e resu l t s o f ana l y s i s for t h e s e c o n d a im r e v e a l e d tha t no s i gn i f i can t 

d i f fe rence w a s f o und b e t w e e n m a l e s a n d f e m a l e s w i t h r e ga r d t o r e p o r t e d 

res i l i ence leve l s (Tab l e 3 ) . Th i s f i nd i ng s h o w e d tha t g e n d e r h a s no i n f l uence 

on edu ca t o r s ' res i l i ence in re la t ion to t e a ch i ng a s a ca r ee r . A n y g e n d e r 

d i f f e rences pe r t a i n i ng to the t w o res i l i ence leve l s w e r e d u e to c h a n c e f ac to r s , 

a n d not s ta t i s t i ca l l y s ign i f i can t . 
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T A B L E 3 G E N D E R A N D R E S I L I E N C E L E V E L S 

GENDER MRL (37-54) HRL (55-72) 

Male 2 52 

Female 9 207 

x' = 0.024 df = 1 p>0.05 

T a b l e 4 a l so Ind ica tes t ha t no s i gn i f i c an t d i f f e r ence w a s f o u n d a m o n g 

d i f f e r en t y e a r s o f t e a c h i n g e xpe r i e n c e (1 -5 , 6 -10 , 11 -15 , 16 - 20 , a n d 21 a n d 

a b o v e ) w i t h r e ga r d t o res i l i ence leve ls r e po r t e d . T h i s f i nd ing s h o w e d tha t 

t e a c h i n g e x p e r i e n c e h a d no i n f l uence o n e d u c a t o r s ' r es i l i ence in re la t ion to 

t e a c h i n g a s a c a r ee r . A n y t e a c h i n g e xpe r i e n ce - r e l a t ed d i f f e r ence s pe r t a i n i ng 

to t h e t w o res i l i ence leve ls w e r e d u e to c h a n c e fac to rs , a n d no t s ta t i s t i ca l l y 

s i gn i f i can t . 

T A B L E 4 T E A C H I N G E X P E R I E N C E A N D R E S I L I E N C E L E V E L S 

TEACHING EXPERIENCE; MRL (37-54) HRL (55-72) 

IN YEARS 

I- 5 3 82 
6-10 1 55 
I I - 15 6 54 
16-20 0 26 
20+ 1 42 

X^= 7.647 df = 4 p>0.05 

T a b l e 5 a l so s h o w s t h a t no s i gn i f i c an t d i f f e r ence w a s f o u n d a m o n g 

F o u n d a t i o n p h a s e . I n t e rmed i a t e p ha s e a n d Sen io r p h a s e w i t h r ega rd to 

res i l i ence l eve l s r epo r t ed . T h i s f i nd i ng s h o w e d tha t t e a ch i ng pha s e had no 

i n f l uence o n e d u c a t o r s ' r es i l i ence in re la t ion to t e a c h i n g a s a ca ree r . A n y 

t e a c h i n g pha s e - r e l a t e d d i f f e r en ce s pe r t a i n i ng to the t w o res i l i ence leve ls w e r e 

d u e to c h a n c e fac to r s , a n d no t s ta t i s t i ca l l y s ign i f i can t . 

T A B L E 5 T E A C H I N G P H A S E A N D R E S I L I E N C E L E V E L S 

TEACHING PHASE MRL (37-54) HRL (55-72) 

Foundation 8 139 
Intermediate 1 73 
Senior 2 47 

x ' = 2.108 d f = 2 p>0.05 

T a b l e 6 i l l us t ra tes the resu l t s o f ana l y s i s f o r t h e th i rd a i m . It s h o w s the 

co r r e l a t i on coe f f i c i en t s o f pe r sona l i t y d i m e n s i o n s a n d res i l i ence f ac to r s re la ted 
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to t each i ng a s a ca ree r . A c c o r d i n g to T a b l e 6, t h e co r r e l a t i on b e t w e e n t h e 

d imens i on o f neu ro t i c pe r sona l i t y a n d res i l i ence r e l a t ed to t e a c h i n g a s a 

ca r ee r ( r=0 . 75 , p < 0 . 0 5 ) is r e a sonab l y s t r ong , pos i t i ve a n d s i gn i f i can t . T h i s 

m e a n s that e d u c a t o r s w h o man i f e s t neu ro t i c pe r sona l i t y a re p r one to 

res i l i ence re la ted to t ea ch i ng a s a c a r ee r . T h e co r r e l a t i on b e t w e e n 

ex t r ave r s i on pe r sona l i t y d i m e n s i o n a n d res i l i ence re l a ted to t e a c h i n g a s a 

ca r ee r ( r=0 . 13 , p>0 . 05 ) is ve r y weak , pos i t i ve bu t no t s ign i f i can t . 

T A B L E 6 C O R R E L A T I O N B E T W E E N R E S I L I E N C E A N D 
E X T R A V E R S I O N / N E U R O T I C I S M 

Personality Correlation Probability 

Extraversion 0.13 0,09 

Neuroticism 0.75 0.02* 

*P<0.05 

Tab l e 7 s h o w s tha t f a c to r s re l a ted to e d u c a t o r s ' l ove fo r w o r k i n g w i t h 

learners , pe r sona l a n d p ro fe s s i ona l f u l f i lmen t d e r i v ed f r o m t e a ch i n g a s we l l a s 

suppo r t f r om co l l e ague s w e r e r a n k e d h i gh . I t a l so r evea l s t ha t f a c to r s r e l a t ed 

to no o r less e n g a g e m e n t in t e a ch i ng w e r e r anked t h e l owes t . T h i s g i v e s a n 

ind icat ion t ha t e d u c a t o r s a re c o m m i t t e d to t e a c h i n g a s a ca ree r . 

T A B L E 7 R A N K O R D E R O F G R O U P R E S P O N S E S T O I T E M S 1-18 ( N = 2 7 0 ) 

Rank Factor Mean SD 
Order 

1 Satisfaction at seeing young people learn and grow 3.91 0.315 
2 Joy in teaching your subject 3.86 0.363 
3 Satisfaction in being successful at something you 

enjoy (teaching) 
3.85 0.399 

4 Satisfaction in fulfilling a professional commitment 3.79 0.497 
4 Satisfaction in working with young people 3.79 0.468 
5 Good teacher colleagues 3.75 0.555 
7 Salary and benefits 3.69 0.699 
8 The opportunity to be creative (e.g. in designing 3.67 0.604 

curriculum and lessons) 
9 

10 
Satisfaction in serving society 3.56 0.541 9 

10 Enjoyment of school as an institution 3.65 0.637 
11 

12 

12 

Supportive parents, community 3.64 0.823 11 

12 

12 
A good principal 3.62 0.726 

11 

12 

12 Freedom and flexibility in the classroom 3.62 0.633 
14 

15 

15 

Job security 3.59 0.803 14 

15 

15 
The intellectual challenges involved in teaching 3.53 0.613 

14 

15 

15 Advantages of a teaching schedule for someone raising 3.32 0.768 

17 

18 

a family 
17 

18 
The holidays 3.04 1.027 

17 

18 No where to go 2.50 1.146 
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D I S C U S S I O N 

T h e f i nd i ng s r e vea l ed t ha t e du c a t o r s d i f f e r ed s ign i f i can t l y in t h e e x t en t to 

w h i c h t h e y w e r e res i l i ent in re la t ion to t e a c h i n g a s a ca ree r . A ve r y h igh 

p e r c e n t a g e ( 9 5 . 9 % ) o f t h e m r epo r t ed a h i gh level o f res i l i ence c o m p a r e d to 

t h o s e w h o r epo r t ed a m o d e r a t e leve l ( 4 . 1 % ) (Tab l e 2 ) . N o n e o f t h e edu ca t o r s 

r e po r t e d a l ow res i l i ence l eve l . T h i s m e a n s tha t t h e ma jo r i t y o f e du c a t o r s 

w e r e res i l i en t in t e a c h i n g a s a c a r ee r . 

T h e f i nd i ng s a l so r e vea l ed t ha t t h e b i og raph i ca l va r i ab l e s , n a m e l y g ende r , 

t e a c h i n g e xpe r i e n c e , a n d t e a ch i n g p h a s e , ( Tab l e s 3, 4 a n d 5) , h a d no 

i n f l uence on the i r res i l i ence . T h i s m e a n s t ha t g ende r , t e a ch i ng e xpe r i e n ce a n d 

t e a c h i n g p h a s e w e r e no t s ign i f i can t f a c t o r s t ha t i n f l uence e du c a t o r s ' res i l i ence 

in t e a c h i n g . 

T h e f i nd i ngs a l so i nd i ca t ed tha t the co r re l a t i on b e t w e e n t h e d i m e n s i o n o f 

neu ro t i c pe r sona l i t y a n d e d u c a t o r s ' res i l i ence w a s r e a sonab l y s t r ong , pos i t i ve 

a n d s i gn i f i can t ( Tab l e 6 ) . T h e s e f i nd i ngs c on f i rm tha t t he r e is a r e l a t i onsh ip 

b e t w e e n res i l i ence a n d pe r sona l i t y ( K ap l a n , 1999 ; G u & Day , 2 006 ) . No 

ma t t e r w h a t e xp l a na t i o n is g i v e n , it is no t c l ea r w h y t he r e is r e l a t i onsh ip 

b e t w e e n emo t i o na l l y un s t ab l e e du c a t o r s a n d res i l i ence in t e a ch i n g . M a y be , 

s u c h r e l a t i onsh i p c a n b e e xp l a i n ed in t e r m s o f t h e cha rac te r i s t i c s of emo t i ona l 

s t ab i l i t y - emo t i ona l ins tab i l i ty d i m e n s i o n s ( E y s en c k & Eysenck , 1985 ) . A 

neu ro t i c ( emo t i ona l l y un s t ab l e ) e d u c a t o r is a n x i o u s a n d wo r r i e d . T h e oppos i t e 

h o l d s f o r a s t ab l e e du c a t o r . Neu ro t i c , r a the r t h an s tab l e e du c a t o r s m a y be 

m o r e c o n c e r n e d a b o u t the s u c c e s s o f t he i r l ea rners , h e n c e d e v e l o p res i l i ence . 

W i t h r e ga r d to the o r d e r o f f a c t o r s w h i c h h a v e i n f l u enced e du c a t o r s ' d e c i s i on s 

to c on t i n ue w o r k i n g a s c l a s s r o o m t ea che r s , f a c to r s re la ted to the i r love fo r 

w o r k i n g w i t h l ea rne r s , p e r s ona l a nd p ro f e s s i ona l f u l f i lmen t de r i v ed f r o m 

t e a c h i n g a s we l l a s s u ppo r t f r o m c o l l e a gue s w e r e r a n k ed h igh (Tab l e 7 ) . 

T h e s e f i nd i ng s a c c o r d s w i t h t h o s e r epo r t ed in t h e Un i t ed S t a t e s of A m e r i c a 

( (B rune t t i , 2 0 0 1 ; B rune t t i , 2 0 0 6 ; Ma r s t o n etal., 2 0 05 ) . 

T h e f a c to r s t ha t w e r e r a n k e d the l owes t , t h e last t h ree , w e r e t h o s e a s soc i a t ed 

w i t h less e n g a g e m e n t in t e a ch i n g . T h e s e f i nd i ngs c on cu r w i t h t h o s e o f 

B rune t t i ( 2 0 01 ) ; B rune t t i , ( 2 006 ) ; Ma r s t o n et al., ( 2005 ) . T h i s i nd i ca ted t ha t 

t e a c he r s w e r e c o m m i t t e d to t e a ch i ng a s a c a r ee r . 

It is e n c o u r a g i n g to f i nd tha t a l t h ough a l a rge p r opo r t i on o f e du c a t o r s 

e x p e r i e n c e d a re la t i ve l y h i gh leve l o f s t r e s s f r o m the i r w o r k (Ng id i , 1998 ; 

Ng id i & S i b a ya , 2 0 0 2 ) bu t in t h e p r e sen t s t udy a v e r y h igh pe r c en t age o f 

t h e m r epo r t ed a h igh leve l o f res i l i ence in t e a ch i ng a s a ca ree r . 
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C O N C L U S I O N 

Res i l i ence is a mu l t i - f a ce t ( O s w a l d , J o h n s o n & H o w a r d , 2 0 0 3 ) a n d un s t ab l e 
cons t ruc t a nd its man i f e s t a t i o n v a r y f r o m pe r s on to p e r s on (Gu & Day , 2 0 0 6 ) . 
G i ven the f i nd ings o f th i s s tudy , w h i c h r e vea l ed t ha t the ma jo r i t y o f e d u c a t o r s 
are res i l ient in t e a ch i ng a s a c a r ee r a n d tha t t h e r e is a s t r ong , pos i t i ve a n d 
s ign i f i cant co r re l a t i on b e t w e e n neu ro t i c pe r sona l i t y d i m e n s i o n a n d e d u c a t o r s ' 
res i l ience in t e a ch i ng a s a ca ree r , f u r t he r s im i l a r r e s e a r c h is p r o p o s e d so t ha t 
more l ight c an be s h e d o n the f i nd i ngs . 
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A b s t r a c t 

This article explores the voice of learners in the democratic governance of 

schools in South Africa, comparing it internationally with Britain to the 

benefits of involving learners on issues of school governance and the need for 

democracy in school governance in terms of learner involvement This article 

discusses democratic reform of school structures in South Africa in the 

context of evidence of democratic education internationally. It also looks at 

democracy and issues of social justice following the South African Schools Act 

84 of 1996 (SASA). The study reported in the paper explored learners' 

involvement in democratic governance of schools in South Africa, comparing it 

to Britain, in terms of the actual functions of School Governing Bodies (SGBs), 

the role of learners in SGBs, the role of learner governors in decision-making, 

the involvement of learner governors in curriculum issues, and the role of 

learner governors in promoting democracy in the school. The findings suggest 

that learner governors play an important role of being the voice of learners, 

allowing the needs and concerns of learners to be effectively met There are 

benefits of involving learners in school governance matters like, improved 

communications and friendlier relationship between staff and learners, 

improved responsibility and accountability and ownership of the school, better 

functioning of the SGB, the needs of learners are better met by the school, 

effective communication of the needs of learners by their peers. However, 

there are indications that learners in South Africa in most schools are solely 

used for decoration and as tokenism (learners took part in the liberation 

struggle against apartheid education in South Africa). In addition, together 

with parents learners tend to be excluded when the code of conduct for 

learners is formulated by only the teaching staff, which is contrary to the 

findings by Harber (1993) that rules are better kept when mutually agreed by 

3l parties involved. Finally the study suggests that the involvement of 

earners in SGBs can contribute to democracy in the school and in wider 

South African society. 
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