


































































































4.4 NUMBER OF STUDENTS IN CLASSES 

Figure 4.3 : Number of students in classes 

�~� Between 25-49 learners 

m 50 or more learners 

42 

All five respondents answered this question. Thirty eight (54.3%) classes 

enrolled 50 or more students, 32 (45.7%) enrolled between 25 and 49 students 

per classroom. 
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4.5 STEPS APPLIED FOR EFFECTIVE MANAGEMENT OF TIME IN CLASS 

Figure 4.4 : Steps applied for effective management of time in class 

liiJ Do management and administrative duties 

~ Prepare the lesson and use instructional time 
D Use allocated time for instruction 

43 

The respondents answered this question, only 5 (41. 7%) educators prepared the 

lesson and used instructional time thoroughly, 4 (25%) educators used allocated 

time for instruction and only 3 (33.3%) used to do management and 

administrative duties when entering the class. 

© Central University of Technology, Free State



44 

4.6 WHAT ROLE DO THE SCHOOL PRINCIPAL AND HODS PLAY AT SCHOOL 

TO IMPROVE THE RESULTS? 

Figure 4.5 : The principal and HOD's role 

~ Creating a positive learning climate 

Q Academic achievement and colligiality 

D Continuous monitoring of learners progress 

Responses to this question indicate that 5 (50%) respondents believe that the 

results can improve if the principals and HODs can put more emphasis on 

academic achievement and collegiality, 4 (25%) believe that they can improve if 

they frequently monitor students progress and the other 4 (25) o) assert that t~ey 

can improve if they create a positive learning climate. j . 
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4.7 MEASURES USED FOR IMPROVING ACADEMIC PERFORMANCE OF 

STUDENTS IN THE CLASSROOM 

Figure 4.6 : Measures used for improving academic performance of 

students in the classroom 

!HE1 Controlling 

ffm Planning 

D Organising and leading 

Responses to this question indicate that 5 (33,4%) respondents planned for 

learning before they could provide instruction. Three (33.3%) respondents 

ensured that their work was organised, activities delegated and guided by the 

leader and 3 (33.3%) respondents believe that academic performance can 

improve if delegated tasks were controlled. 
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4.8 ROLE OF EDUCATORS IN THE POOR ACADEMIC PERFORMANCE OF 

FORM E STUDENTS 

Figure 4. 7 : Role of educators n the poor academic performance of Form E 

students 

[] Teaching is not perceived affirmative 

[ill Do not viev.r learners as able 

0 Don't perceive learners valuable & responsible 

Out of the 5 respondents who replied to this question 2 (40%) did not view 

students as able, 1 (20%) respondent did not perceive students valuable and 

responsible and 2 (40%) respondents did not perceive teaching affirmative. 
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4.9 FACTORS CONTRIBUTING TOWARDS HIGH FAILURE RATE OF FORM E 

STUDENTS 

Figure 4.8 : Factors contributing towards high failure rate of Form E 

students 

~ English, poor planning & learners' perceptions 

E§;] Lack of learning materials 

D Learner-centred teaching, motivation 

The responses to this question indicate that 3(60%) respondents believe that 

high failure rate is contributed by English, poor planning and students' 

perceptions towards examinations, 1 (20%) mentioned lack of learning materials 

and educator expectations, and the other 1 (20%) stated that student centred 
l 

teaching, motivation, self-concept, time management, independent work and 

students educator ratio contribute towards high failure rate of Form E students. 
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4.10 MANAGEMENT STRATEGIES IMPLEMENTED TO IMPROVE THE RESULTS 

Figure 4.9 : Management strategies implemented to improve results 

~ Controlling 

D Organising 

g Planning 

II Leading 

Of the 5 educators who answered this question, 2(40%) replied that planning 

could be done by the principals as the educational managers. One (20%) 

mentioned that the principals could organise their work in order to enable staff 

members to do their work effectively, while 1 (20%) cited that they could lead in 

such a way that their staff could realise that it is possible for them to satisfy their 

own needs and develop their own potential while at the same time contributing to 

the realisation of the school's objectives and the other 1 (20%) replied that the 

principals could exercise control by examining all management activities to 

determine whether they still correspond with the goals of the school. 

4.10 CONCLUSION 

The researcher used the qualitative method of research, through structured 

interviews with Form E educators. The researcher conducted interviews with five 

educators teaching different subjects. 
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he findings confirm that English, poor planning and students' perceptions are the 

most important reasons why COSC 0' level (Form E) students fail. Form E 

students do not have the English language skills necessary for academic 

achievement. Most problematic is that the respondents cannot implement 

management strategies essential for academic performance successfully. The 

researcher came to the conclusion that the educators found it very impossible to 

assist Form E students on a regular basis in order to perform well academically. 

Data has been analysed. The next chapter will furnish with the interpretations of 

the findings conclusions and recommendations of this research study. 
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CHAPTER FIVE 

CONCLUSION AND RECOMMENDATIONS 

5.1 INTRODUCTION 

A literature study, complemented by qualitative and quantitative research was 

performed by the researcher. Structured interviews with FormE educators were 

conducted to collect data. The aim of this chapter is to provide interpretation of 

findings form the literature study and to provide conclusions. 

' 5.2 FINDINGS FROM LITERATURE STUDY 

Interpretation of findings is discussed against the background of information 

obtained from the literature study. 

5.2.1 Leadership and management responsibilities of principals 

Most of the secondary school principals rarely focus on management 

responsibilities that lead to the attainment of high academic achievements. The 

reason is that the principals have no training in the management of the schools. 

The other reason is that, there are many management responsibilities that are 

carried out in the course of the day that make it impossible to pay maximum 

focus on such responsibilities, therefore Form E students are under-achievers 

(cf.2.1.1 ). 

The majority of principals are autocratic. They like to do things their way and 

use their position and power to get things done. The implication is that they 

seldom delegate and do not encourage teamwork. They focus more on the task 

than on individual development and motivation. They are less flexible and tend 

to resist change (cf.2 .2.2). 
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5.2.2 Aspects related to educators in the class 

Educators in teaching FormE classes plan their work, but they consider planning 

for the lessons as more work, due to the number of grades they are to teach and 

' the number of students in those grades. Therefore their planning is not effective 

and regular (cf. 2.3.1 ). 

For the majority of educators, it would be difficult to teach content at a level that 

ensures a high rate of success. The reason is that they are not punctual. 

Instead of using 40 minutes allocated for the period , they use 30 minutes. 

Having little instructional time, they are unable to monitor students' progress and 

involve them in learning activities to the maximum (cf. 2.3.2). 

Majority of educators do not have personal relationships with their students. 

Students are not treated as individuals. Educators do not chat with them about 

how well they understand the material and students in turn are afraid to ask them 

questions form the last session or from the readings (cf.2.3.3) . 

Many educators are not genuine, accepting and empathetic. They do not expose 

themselves and share how well they feel about certain issues. They do not 

admit when they do not know the answer. They favour one student from another 

and do not show warmth, empathy and a caring attitude toward all students. 

This may be caused by the limited number of in-service seminars held to remind 

them of the teaching techniques and their approach towards the students 

(c.f.2.3.4). 

5.2.3 Aspects related to teaching and learning 

Educators are trained to present subject content in a clear manner. The motive 

is that libraries are scarce and educators are only the source of information 

( f 2 THIS BOOK IS THE 
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Note-taking increases students' attention in class and reviewing them increases 

students performan~e on tests. This implies that educators give notes to 

students since there are no libraries where books could be found and read. 

Preparing notes may mean more work on the part of educators (cf. 2.4.2). 

Educators may not be able to provide opportunities for students to practice and 

apply. This is because most classrooms are over-crowded with students. Giving 

them work may be stressful as the educators may fail to finish marking their 

exercise books within given period (cf.2.4.3). 

Educators rarely engage students meaningful learning. The reason is that they 

are not punctual to class, as a result it becomes impossible to go over the ideas 

again and again, to ask questions and to provide necessary corrections 

(cf.2.4.4). 

Most students come from low socio-economic status. Parents are unable to buy 

adequate learning materials for them and are unable to provide sufficient food. 

Therefore in the class they are listless, bored and unable to perform well 

academically. To help them educators may prepare their work. The learn far 

more better from educators who plan their lessons in advance. The reason is 

that when they are prepared, they may be confident in presenting the lesson to 

the students which may improve classroom management which may finally 

enhance academic achievement (cf. 2.4.5) . 

Active teaching is a necessity The motive is that unemployment rate is high, as 

a result most parents do not have sufficient funds to buy enough school 

materials for their children and the environment at home does not allow students 

to learn (cf. 2.4.6). 
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5.2.4 Causes of poor performance 

Teaching is often ineffective because it is inadequately planned . The educators 

attempt to cover the subject rapidly. They ignore the fact that students come 

from different backgrounds and have different talents and interests. They 

attempt to teach every student the same material at the same rate in the same 

way (cf. 2.5.1 ). 

The curriculum is irrelevant because it is western, as a result it does not match 

the rural lifestyle of the community. Most of the secondary schools are in remote 

areas. Most of the secondary schools are in remote areas. Most of the students 

may perceive some subjects as having no bearing on their lives at all (cf.2.5.2). 

English as a medium of instruction is a problem. It is regarded as a failing 

subject, since without passing it, at credit level, a student cannot enter tertiary 

academic institutions. Students who do not speak English as a first language 

perform badly, the reason is, they may understand little of what is going on (cf. 

2.5.3). 

Family problems may lead to students' poor academic performance. The 

students from such families may not feel good about themselves . They may be 

characterised by an inability to learn, an inability to maintain satisfactory 

relationship with peers and educators (cf. 2.5.4). 

Poverty makes it impossible for students to obtain good resu lts. The reason is, 

they may be listless inattentive in class. This may be caused by coming to 

school without receiving adequate nutrition. The student may sometimes miss 

school in order to do piece work o help supplement their income (cf.2 .5.5) . 
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Lack of revision may contribute to poor results. Educators are unable to revise 

with each student as an individual in the class because classes are large and 

-crowded and the time given for the lesson is very limited arid does not allow that 

(cf.2.5.7). 

Students become passive in classrooms if the curriculum offered is either not 

challenging enough or is too difficult for some of the students. Educators may 

also contribute to student's passivity by setting unreasonable and inflexible 

deadlines for assignments and having groups of favoured and disliked students 

(cf.2.5.8). 

Speech mannerism may cause poor performance. The use of vague terms, 

mazes and inconsistencies create a state ambiguity and uncertainty which 

detracts form effective learning. This terminology is hard to understand by 

students and causes confusion which leads to failure (cf. 2.5.9). 

Slow students are prone to failure. The reason is, they may be deficient in basic 

skills and have very poor work and study habits (cf. 2.5.1 0). 

5.2.5 Factors contributing to positive academic achievement 

Educators know the students and subject they teach. Most students find it 

satisfying to now that people as importa~t as educators know them by name. 

Knowing students as well as cognitive style and subject, enables educators to 

adopt their teaching approaches to match them (cf.2.6.1 ). 

Educators hold high -expectations of their students. This can be done by 

creating a warm classroom climate, believing that the students can do well if they 

try irrespective of their backgrounds (cf. 2.6.2). 

In the classroom educators use cooperative learning. The-reason is, it improves 
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social interaction, enhances language development, and improves positive 

relationships (cf. 2.6.3). 

It is essential to encourage students. This is because the curriculum might be 

irrelevant to one of the student's most important needs or is too difficult which is 

likely to cause frustration. Some students come from broken home where they 

are not encouraged to learn (cf. 2.6.4). 

The majority of educators prepare for examinations. The students progress is 

· not monitored and individual questions are not attended to as they work on the 

examination papers. The reason is educators have many activities to do other 

than teaching Form E class (cf.2.6.5). 

Time is not used wisely by most educators The motive is that they come to class 

unprepared and at times late (cf.2.6.6.). 

Many educators use there vernacular and English in the classroom. This is 

because students understand little of what is said in English. They use mother 

tongue in an attempt to make their presentations clear (cf.2.6.7). 

In many secondary schools, educators and students rarely draw up classroom 

policy. This implies that students are not aware of what is expected of them 

when in the classroom (cf.2.6.8). 

Majority of educators do not have question session. The reason is their teaching 

is inadequately planned and time is improperly used (cf. 2.6.9). 

Educators in secondary schools use educator centred method in most cases. 

Students rarely participate in their !earning , they rely on educators for motivation 

and feedback and have little understanding of the subjects they are (cf.2.6.1 0). 
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The findings confirm that educators give feedback to students, either verbally or 

in a written form. The problem is, this is given after a long time, as it takes a 

long time to mark and return exercise books to students, such feedback is 

considered ineffective (cf. 2.6.11 ). 

Educators in many secondary schools do not work as a team. They do not 

involve any advisor in their teaching. The reason is, they confuse that with 

having little knowledge with regard to subject content (cf. 2.6.12). 

The major of educators are authoritative in secondary schools. They do most of 

the classroom activities, their students do not feel involved in learning activities 

and are not create because of the content bound activities (cf. 2.6.13). 

5.3 SUMMARISED FINDINGS AND IMPLICATIONS OF THE INTERVIEW 

SCHEDULE 

5.3.1 Number of schools included 

The findings confirm that the majority of schools are included in this study 

(cf.4.2). 

5.3.2 Teaching experience 

The respondents are experienced educators. They are adequately trained and 

are in a position to assist Form E students (cf.4 .3). 

5.3.3 Number of students in classes 

Classes are overcrowded in secondary schools. This makes it difficult for 

educators to assist Form E students (cf.4.4). 
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5.3.4 Steps applied for effective management of time in class 

The majority of educators do not use time properly. They are not punctual to 

class, they attend classes unorganised. They spend most of the time on non­

productive learning activities such as administrative duties (cf.4.5). 

5.3.5 The principal and HOD's role 

There is no teamwork between the principals and HOD's. Th HOD's are also not 

aware of what is expected of them (cf.4.6). 

5.3.6 The role of educators in the poor academic performance of Form E 

students 

Many educators do not perceive teaching affirmative and students are not 

viewed able, valuable and responsible. The students from the secondary 

schools may not feel confident to succeed. They may be characterised by an 

inability to learn and an inability to maintain good relationships with educators 

(cf.4.8). 

5.3.7 Factors contributing towards high failure rate of Form E students 

Lack of teamwork in the teaching of English , shortage of enough textbooks and 

students perceptions towards examinations may lead to high fa ilure rate of Form 

E students. Student centred teaching, motivation and poor planning may also 

lead to high failure rate. The motive is , the lesson may not be presented in a 

manner that the students interest is aroused and educators may fail to convert 

from educator centred to student centred teaching (cf.4.9). 
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5.3.8 Management strategies implemented to improve results 

Majority of principals rarely implement management strategies that lead to good 

results. The motive is that, there is no follow up to confirm what is disseminated 

at workshops is being implemented in schools and they have to taken a degree 

course in the management of the schools (cf. 4.1 0). 

5.4 RECOMMENDATIONS 

5.4.1 Improving leadership and management skills of principals 

In-service training need to be held for principals to" enable them to improve their 

leadership skills so that they can manage their schools effectively. 

5.4.2 Helping educators to master lesson planning and presentation 

Educators are expected to plan their classes effectively and present their 

lessons in a clear and logical manner. 

5.4.3 Training educators to teach effectively 

Educators should make content of the subject clear, give notes to students, 

monitor their progress, involve all of them in learning activities, assist them with 

the study skills, show a great interest in them, foster meaningful learning and 

should review their work to ensure that active teaching is effective. Some 

training or in-service training is required for this purpose. 

5.4.4 Equipping schools with learning materials 

All schools need to be well equipped with relevant and interesting instructional 

materials. Library and science buildings need to be established in all schools. 
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All library buildings need to be equipped with relevant books and all science 

laboratories need to be equipped with relevant learning science equipment. 

5.4.5 Educators regulating positive academic achievement 

Educators are expected to use cooperative learning methods. It could be best 

for diverse groups of students. 

5.5 SHORTCOMINGS OF THE STUDY 

This study has the following shortcomings: 

• the failure to involve all Form E educators in Hlotse; 

• the failure to involve Form E students; and 

• the failure to reach rural schools that have Form E classes in Hlotse. 

5.6 SUGGESTIONS FOR FUTURE RESEARCH 

The research opportunities in this field are numerous. The research highlights 

the following: 

• the role of principals in the academic performance of Form E students; 

• the role of HODs in the poor academic performance of students ; 

• the restructuring of education system that is relevant to the Basotho 

lifestyle. 

5. 7 CONCLUSION 

The number of students completing their COSC 0' level is very small compared 

to the number of students who are unsuccessful. It is correct to conclude that 

education at case 0 ' level has tendered to be elitist in the sense that it benefits 
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only a few students . Quality education can be provided to all students. One way 

this can be realised is by seeing that educators are effective in their work. Their 

effectiveness leads to effective learning on the part of students. 

Finally, the steps that can be applied for effective management of time, the role 

played by the school principals and HOD's to improve the results , factors that 

contribute to successful teaching and learning, the role of educators in the poor 

academic performance of students, and factors that contribute towards high 

failure rate of students are discussed. This study also .revealed that Form E 

students are academically low achievers. To enable them to get good results, 

educators are expected to implement management strategies purported to be 

typical of effective educators. 
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APPENDIX A 

INTERVIEW SCHEDULE 

1 How long have you been teaching? 

2 How many students are in your Form E class? 

3 What are the steps that you apply for effective management of time? 

4 What role do the school principal and HOD play at school to improve the results? 

5 What do you do in the classroom du~ing teaching and learning to ensure that 

academic performance of students improves? 

6 What is the role of educators in the poor academic performance of Form E 

students? 

7 Which factors contribute towards high failure rate of Form E students? 

8 What management strategies can be implemented to improve the results? 
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The Principal 

LERIBE 
300 

Dear Sir 

APPENDIX 8 

REQUEST TO CONDUCT A RESEARCH AT THE SCHOOL 

P 0 Box 493 
LERIBE 
200 

22 August 2005 

I am an M.Ed student currently registered at Central University of Technology, Free 
State (Welkom Campus). One of the requirements for the study is to conduct a 
research . I humbly request one Form E educator at your school to participate in my 
research . I am researching the effectiveness of Form E educators in academic 
performance of students. 

I promise that the information gathered will be treated strictly confidential. Your 
cooperation in this regard will be highly appreciated. 

Yours faithfully 
MR M MASEKO 
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