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RBL STAFF QUESTIONNAIRE 

BACKGROUND SYNOPSIS OF THE STUDY 

No one closely involved in higher education can deny that the paradigm shift from an 
instruction-based towards a learning-based approach is having a profound impact on the 
whole higher education arena. Thus. this shift affects not only the functioning of higher 
education institutions. but also the practice of the teaching and learning process itself. One of 
the fundamental developments of the above-mentioned is the new approach to teaching and 
learning . namely Resource-based learning (RBL). Recently it has become increasingly popular. 
partly because it reflects new trends and developments in the use of new technology and also 
because it serves as an umbrella term for other terms found in literature. such as open learning. 
flexible learning. individualised learning . computer-aided learning. problem-based learning and 
student-centred learning. Thus. this study would like to identify staff development needs to 
support lecturers in the adaptation and modification of their practice and role as RBL facilitator. 

Thank you for taking the time to participate in this survey. It should 
take you no longer than 20 minutes to complete the questionnaire. 

The following issues are addressed in this questionnaire: 

Section A: 

Section B: 
Section C: 
Section D: 
Section E: 

Demographic /' and background information (this 
information is required for comparative purposes only). 
Competencies of RBL facilitators 
Different roles of RBL facilitators 
RBL Instructional Improvement Strategies 
Comments on future RBL courses 

These sections are to be completed by ALL respondents! 

Please bear the following in mind when completing this 
questionnaire: 

~ Please encircle the number in the block next to the appropriate 
alternative/s or fill in your response in the space provided in the case of 
open-ended questions. 
~ Please provide frank and honest answers. 

This questionnaire is anonymous to afford you absolute freedom 
in your answers. 

Copyright © S.M. Holtzhausen, 2002. 
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You are welcome to direct any queries about the content of this 
questionnaire to: 

Mrs Somarie Holtzhausen 
Tel : (051)4012441 
Fax: (051)4306714 
E-mail: holtzhsm@rs.uovs.ac.za 

IS Please return your questionnaire by contacting me. 
shall then personally collect it. 

~ Your response should reach me no later than 10 May 
2002. 

GLOSSARY 

Alternative instruction improvement strategies: 

Other ways of providing instruction than the traditional teaching/lecturing method. 

Facilitator: 

A facilitator could be defined as a neutral educator helping with the learning and 
educational process of an individual or a group in a less directive way. This facilitator's 
role can be grouped in six areas, namely the information provider, the role model on­
the-job, as mentor and learning facilitator, the student assessor and curriculum 
evaluator, curriculum and course planner, the resource material creator and study guide 
producer (National Extension College 1990; Harden & Crosby 2000; Le Roux 2000; 
Smith 2000). 

Non-traditional learner: 

The National Commision on Higher Education (1996) defined non-traditional students 
as those with characteristics such as out of school youth , out of work adults or 
neglected school pupils. Thus, the emphasis is on the exclusion of traditional high 
school pupils. South Africa is also unique in terms of absence of learning culture (for 
example where non-traditional students ' parents did not follow a tradition to continue 
studying in higher education). 

Resource-based Learning (RBL): 

Resource-based Learning can be defined as an integrated set of strategies to promote 
student-centred learning in a mass education context , through a combination of 
especially designed learning resources and interactive media and technologies - thus 
learning that actively engages learners using various sources to acquire knowledge 
(Mullan 1995; Cannon 1997; Holtzhausen 1999; Ryan, Scott Freeman & Patel 2000; 
Scase & Scott 2001) . 
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RBL STAFF QUESTIONNAIRE 

For office use I 
only 

I 
I I 2-4 

School: 5 ...... • ••. ••..•... ... ...•.• •••• . •.•. o. r-
Course: 6 ... ...................... . . ... ... .... 

SECTION A 
DEMOGRAPHICS 
1. What is your ~ender? 
Male 1 

Female 2 117 
2. To which population group do you belong? 
Asian 1 
Black 2 
Coloured 3 

118 White 4 
3. Your a~e ~roup cate~ory: 
29 and younger 1 
30-39 2 
40-49 3 

h9 50 and older 4 
4. Your post level: 
Junior Lecturer 1 
Lecturer 2 
Senior Lecturer 3 
Associate Professor 4 
Professor 5 
Director or above 6 1110 
5. YOl,lr job is: 
Permanent 1 
Part-time 2 
Contract 3 111 
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SECTION B 
COMPETENCIES 
We would like some information about your competencies as RBL fac ilitator 
Firstly , to rate the importance of the mentioned skills and knowledge to you by using 
the following applicable scale: 

1 Strongly Agree (SA) 
2 Agree (A) 
3 Disagree (D) 
4 Strongly Disagree (SO) 
5 Undecided (U) 

Secondly, to rate your current level within each Competency. For example, I rate my 
RBL facilitation skill at a medium level. 

1 Low (foundationat knowledge base and basic understanding ~~~SiC 
interpretation of operational symbols/procedures/techniques 0 RBL; basic 
information gathering, analysis and presentation skills in RBL practice, evaluation 
of RBL) 

2 Medium (solid knowledge base and informed understanding of RBL; effective 
selection and application ' of operational symbol/procedures/techniques of RBL, 
well-developed retrieval and presentation skills in RBL practice, self-evaluation of 
RBL practice) 

3 High (comprehensive and systematic knowledge based and informed, critical 
understanding of RBL; effective selection and application of RBL methods~1 
effective information retrieval and processing skills during RBL practice; effective

l 
presentation and communication of academic professional work based on RBL; 
accurate self-evaluation of RBL practice) 

l -

Knowledge and skills of the Importance for my job as RBL My current 
RBL l acilitator facilitator Level within 

- each 
A RBL facilitator should : Competency 

1 2 3 
1.1 Develop the ~ I 2 3 4 5 

facilitator role. 
1.2 Demonstrate understand- I 2 3 4 5 

ing of change theory and 
its strateQies. 

1.3 Demonstrate understand- I 2 3 4 5 
ing of learning theories. 

1.4 Demonstrate understand- I 2 3 4 5 
ing of learning needs of 
non-traditional/adult 
learners. 

1.5 Demonstrate understand- I 2 3 4 5 
ing of instructional design 
components. 

1.6 Actively apply appropriate I 2 3 4 5 
instructional strateqies. 

1.7 Communicate effectively. I 2 3 4 5 
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1.8 Listen with sensitivity by 1 2 3 4 5 
taking the culture of the 
learner into account. 

1.9 Development needs with reqard to any of the above-mentioned aspects? 

•• ...,. ,,,!'".,.,, ... ' 

O J Please tick if an extra information 
sheet is attached 

26-27 

28-29 

30-31 

32-33 

Firstly, to rate the importance of the mentioned skills and knowledge to you by using the following 
applicable scale: 

5 Strongly Agree (SA) 
6 Agree (A) 
7 Disagree (D) 
8 Strongly Disagree (SO) 
5 Undecided (U) 

Secondly, to rate your current level within each Competency. For example, I rate my RBL facilitation 
skill at a medium level. 

1 Low (begin to take responsibility for RBL, evaluate RBL) 
. 2 Medium (capacity to take responsibility for RBL; self-evaluation to identify 

own strengths and weaknesses in RBL) 
.3 High (personal responsibility and initiative in RBL; critical evaluation of 

own and others', RBL work with justification) 

Attitudes of the RBL facilitator Importance for my job as RBL My current -

facilitator Level within 
A RBL facilitator should: each 

Competency 

1 2 3 
2.1 Accept the shift towards a 1 2 3 4 5 34-35 

learner-centred approach. 
2.2 Believe in the modifying 1 2 3 4 5 36-37 

RBL facilitator role. 
2.3 Approve of the use of 1 2 3 4 5 38-39 

various sources. 
2.4 Welcome the shared 1 2 3 4 5 40-41 

responsibility relationship. 
2.5 Agree to the use of new 1 2 3 4 5 42-43 

technoloqies. 
2.6 Adapt communication for 1 2 3 4 5 44-45 

the non-English speaking 
learner. 

2.7 Development needs with reqard to any of the above-mentioned aspects? 
46-47 

48-49 

- 50-5 1 
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Please tick if an extra information 
sheet is attached 

Application (planning, Importance for my job as RBL 
implementing & facilitating) facilitator 

An RBL facilitator should: 
3.1 Plan the contact I 2 3 4 5 

session/class ahead. 
3.2 Manage discussions with 1 2 3 4 5 

direction 
3.3 RBL facilitator's I 2 3 4 5 

participation in discussion 
should be the minimum. 

3.4 Manage interaction with I 2 3 4 5 
direction 

3.5 Foster group learning I 2 3 4 5 
3.6 Utilise RBL resources 1 2 3 4 5 

3.7 Implement appropriate 1 2 3 4 5 
RBL strategies 

3.8 Produce RBL materials 1 2 3 4 5 

3.9 Implement the use of 1 2 3 4 5 
alternative strategies in 
own teaching/learning 
function 

My Level 

1 2 

3.1 ODevelopment needs with reQard to any of the above-mentioned aspects? 

, 

n Please tick if an extra information 

Problem-solving, synthesising Importance for my job as RBL My Level 
and evaluating facilitator 

An RBL facilitator should: 1 2 
4.1 Be able to self-evaluate 1 2 3 4 5 

the effectiveness of 
his/herr RBL facilitator 
role. 

4.2 Be able to self-evaluate 1 2 3 4 5 
the effectiveness of 
his/her chanQe strateqies. 

4.3 Be able to self-evaluate I 2 3 4 5 
the effectiveness of 
his/her RBL instructional 
strategies. 
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4.4 Adopt evaluation 1 2 3 ~ 5 
instruments to own 
situation based upon 
goals and objectives. 

4.5 Provide the learner with 1 2 3 4 5 
clear gradinq criteria. 

4.6 Return assignments 1 2 3 4 5 
promptly with detailed 
notes. 

4.7 Development needs with regard to any of the above-mentioned aspects? 

RBL ROLES 

Please tick if an extra information 
~hp.p.t i~ Att;1r:hp.rl 

SECTION C 

Next we would like to gain your perspective about your role as RBL 
facilitator 
6. Reflecting on your experience as an RBL facilitator, how would you 

describe your role in the beginning? 

7. How do you find your job as RBL facilitator? 
Extremely stressful Not at ali stressful 

1 2 3 4 
7.1 I 
8. Do you have enough time to do your job properly? 
Yes I I 

No 12 
9. Please encircle your rate of satisfaction with the following aspects of your 

RBL facilitator's role: 
SATISFACTION 

Very dissatisfied Very satisfie 
1 2 3 4 5 

9.1 I nformation provider I 2 3 4 5 
9.2 Role model in the learning I 2 3 4 5 
setting 
9.3 Mentor, personal advisor or tutor 1 2 3 4 5 
9.4 Learning facilitator I 2 3 4 5 
9.5 Planning assessment I 2 3 4 5 
9.6 Curriculum planner 1 2 3 4 5 
9.7 Curriculum evaluator 1 2 3 4 5 
9.8 Course organiser 1 2 3 4 5 
9.9 Resource developer 1 2 3 4 5 
9.10 Study guide developer I 2 3 4 5 
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82-83 

84-85 

86-87 

88-89 
90-91 
92-93 

94-95 
96-97 
98-99 

o 

101 

10 

10 

10 

10 

10 

10 

10 

10 

II 

2 
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4 

5 
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7 

8 

9 
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percentage me spent on aspects of 
The total amount must not exceed 100% 

l~tj~~~~i~~:~~~tt~:::::::::J::l~l~ 112-113 

114-1 15 
116-11 7 
118-119 
120-121 
122-123 

1-7~;-~~':':':=;=-C:-'.L=-;.:..:.:c;--'----------------+---f:;-++-l 124-125 

r-:t~tB!~~~~~~~================t==~t=!j 126-127 f- 128-129 

ether you agree or the 

~~~~~~~~~~~~~~~;;~~~~~~~~~~~;;~~~i=j 130 I I need to be equipped to fulfil my responsibility towards my 

134-135 
r-------------------------------+-+---l 136-\37 

"T:l[)ira-theS11TfttciWardS:RBL:-atamvStaa;~:on:iDTICai~VOtirirDiE!ast-'--1 138-139 I . at any stage com~II"""'" your as 

~~=1G~~~~~~lliL~~~~~=============~~t=~140 
141-142 
143-144 
145-146 

to establish if and how RBL has influenced your personal 
lent 

your feelings towards each of the following 

231 

147-148 
149-150 
151-152 

© Central University of Technology, Free State



14.1 Facilitating a RBL course has resulted in a change in my instruction 
methods 

Yes [ I 
No [ 2 153 
14.2 I found my relationship wi th the students was enhanced because of RBL 
Yes I I 
No I 2 15~ 

14.3 My RBL involvement has not affected any aspect of my instruction methods 
Yes I I I 
No 12 155 
15. Please encircle your rate of satisfaction with the following aspects of 

your RBL facilitator's role : 
SATISFACTION 

Very dissatisfied Very 
satisfied 

15.1 Availability of information about I 2 3 4 5 156 
RBL traininq courses 

15.2 Opportunities to attend RBL I 2 3 4 5 157 
traininR courses 

15.3 Relevance of RBL training I 2 3 4 5 158 
courses 

15.4 Amount of work time allowed for 1 2 3 4 5 159 
RBL traininq 

16. Please encircle whether you are satisfied or dissatisfied regarding the 
use of some of the following instructional improvement strategies: 

16.1 Feedback regarding effectiveness of teaching/learning function . 
Satisfied [ I J 
Dissatisfied [2 [ 160 
16.2 Instructional problem-solving 
Satisfied IL- 1 
Dissatisfied 12 I 161 
16.3 Readinq about RBL instructio"-practices 
Satisfied [ I I 
Dissatisfied [ 2 I 162 
16.4 Selecting workshops/seminars on RBL instruction practices 
Satisfied I I I 
Dissatisfied 12 163 
16.5 Structuring constructive conversations with colleagues regarding RBL 

instruction practices 
Satisfied [ I 
Dissatisfied [ 2 164 
16.6 Consulting RBL experts 
Satisfied I I 
Dissatisfied I 2 165 
16.7 Compiling own RBL portfolio 
Satisfied I I 
Dissatisfied [ 2 166 
The next set of questions relates to the academic environment in which you 
have practiced RBL. 
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17. Please encircle your rate of satisfaction with the ng aspects: 
SATISFACTION 

Very dissatisfied Very 
satisfied 

17.1 I I due to 1 2 3 4 5 167 
active working relationship in 
RBL 

17.2 Overall effectiveness of RBL in 1 2 3 4 5 168 

169 

su 170 
undertake R 

17.5 Range of expertise of 2 3 4 5 171 
colleagues with RBL in your 
school 

17.6 Ex1ent you and your colleagues 1 2 3 4 5 172 
work as team 

rll~~~I!~~~~ii~~~~~~~~~~~~~~~~~~~I=:t~ 173 

174 
175 

176 
177 
178 
179 
180 

181-182 
183-184 

1-------------------------------++-1 185-186 

19. Reflecting on your RBL experience, do you have ideas for your next 
RBL class to improve the overall experience for you and your 
students? 

~~----------------------------------------------------------~ 187 
~~ ___________________________ -L~ 188 
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189 

~~~~========~ 
190 

191 

~~C=~~~~~~~illYt===================================~~+=~ 192-193 
~---------------------------------------------------------t-t~ 194-195 
~---------------------------------------------------------t-t~ 196-197 
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TECHNIKON FREE STATE 

2002 

RBLSTAFFFOCUSGROUP 

INTERVIEW SCHEDULE 

Compiled by 

S.M. HOLTZHAUSEN 
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FOCUS GROUP INTERVIEW SCHEDUL, 

PERSONAL EXPERIENCE 

QUESTIONNAIRE I Positive 
~ Negative 

FOCUS GROUP 
I Positive 

~L __ Negative 

How did you experience the questionnaire? How do you feel about being here? 

COMPETENCIES 
NON-TRADITIONAL! ADULT LEARN ER 

What needs do non-traditional/adult learners have? 
Identify your own knowledge or lack of it, comprehension, skills, 
attitudes to address the above-mentioned? (positive versus negative) 

RBL 
Probe: 
• Instructional design issues (positive versus negative) 

Learner-centredness (positive versus negative) 
• Alternative RBL strategies (positive versus negative) 
• Group learning/dynamics (positive versus negative) 

COMMUNICATION 
Probe: 

• Cultural sensitivity 
• Non-English speaking learners (flexibility) 

ROLES 
REFLECT ON TRANSFORMATION OF ROLES 
Probe: 
• In the beginning versus now? 
• Modifying role? 
• Satisfaction (Information provider/ role model) 
• Dissatisfaction (Curriculum planner, evaluator, course organiser, resource 

developer) 
• What aspects of the RBL role are a priority and what aspects are time­

consuming? 
Discrepancy: RBL facilitator has no stress versus there is insufficient time to fulfil 
task effectively? 

• How did RBL enhance academic's personal and professional development as well 
as relationship with learners? (Intellectual stimulation, overall effectiveness) 

• Availability of RBL expertise? 
• What relevant training or courses are available? (Value to academic?) 
• How can reading , workshops and conversations on RBL be improved? 

INSTRUCTION IMPROVEMENT STRATEGIES 
THEMES INSTITUTIONAL COMMITMENT SHORT COURSES 

AND TRAINING 
Probe Probe 

New RBL practices 
RBL and the 
Internet 
Effective RBL 
facilitators 

Probe 
How does the institution respond and what 
involvement does it demonstrate? 
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