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the school. Learning is an active, constructive, cumulative and goal-directed activity, in that 

pupils are active while processing incoming information in order to absorb the learning 

content meaningfully. 

Instruction and learning are directly inter-related, and variables such as pupils, teachers, 

and the school environment ultimately influence the outcome of the learning process. 

Learning consists of components such as study activities, course characteristics, outcomes 

and pupil characteristics. 

Study activities include all the necessary activities and functions that the pupil should 

engage in and perform when studying, that is, cognitive activities which facilitate information 

processing and improve performance and, self-management activities which maintain and 

enhance attention, effort and time which is devoted to learning. 

Course characteristics refer to both internal and external factors that influence studying, 

such as teaching characteristics, grading practices, review and instructional support 

practices. Additional assignments in class, exercises, projects and review activities are also 

included. 

Concerning outcomes, pupils are expected to recognize, produce and generalize 

information products. 

Pupil characteristics mean that the pupil must be both goal- and achievement-orientated and 

should have an academic ability so that he should be able to define effective activities that 

will foster progress towards learning. 

All the above components of learning must be considered if one intends to improve the 

pupil's learning. 

Included in the literature study is the teaching of learning strategies. The teaching of 
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learning strategies makes the learner aware of the learning strategies and information 

processing, such as storage and retrieval of information. Theorists, state that pupils can 

~nhance their learning by becoming aware of thinking processes as they read, write and 

solve problems. Learning strategies can ensure successful learning. 

7.3 METHOD OF RESEARCH 

The research was conducted with two hundred and ten (21 0) standard eight pupils from 

Jouberton in the Klerksdorp area of Education. Pupils were divided into an experimental 

and a control group, consisting of hundred and five pupils (105) each. Both groups were 

tested before the experiment and once again after the experiment. Study and reading 

programmes were introduced to the experimental group, whilst the traditional method was 

applied in case of the control group. 

Pupils in the control group were not made aware of learning strategies. The pupils in the 

experimental group were made aware of learning strategies which were taught to them and 

they were also told that it was possible to improve achievement in History by means of these 

strategies. 

Instrumentation was set up comprising pre-tests, as well as post-tests. The two tests were 

applied to measure pupils' achievement before and after the actual experiment. A T -test 

was used to test the following hypotheses: 

Pupils at standard eight level who are exposed to learning strategies achieve better results 

in History than those who are not exposed to a learning strategy programme. 

Pupils who are exposed to learning strategies at standard eight level will achieve better 

results, even in other subjects, than those who are not exposed to learning strategies 

because learning strategy experience will be transferred to learning other subjects. 
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7.4 RESULTS AND CONCLUSIONS 

The traditional method which was applied by pupils in the control group was not as effective 

as the teaching and study programmes which were applied by the experimental group (see 

figures 6.1-6.3). The experimental group indicated an improvement in achievement in 

History, after the application of the programme (see Figure 6.2). There was little 

improvement in the achievement of the control group in History although application of 

learning strategies was not actively encouraged. Pupils who were taught learning strategies 

achieved better in History. 

The results indicated a significant difference in the improvement in the achievement of the 

experimental group and the control group in History. The pre-tests, as well as the post-test, 

indicates a remarkable difference in History-achievement. This improvement can directly 

be attributed to the study programme which the experimental group was exposed to. 

Prior to the application of the teaching and study programmes some of the following learning 

problems were discernible: 

• Pupils' knowledge stems from conscious awareness; 

• pupils lack the capacity to summarize passage content by listing parts; 

• pupils lack the ability to comprehend the subject-matter meaningfully and 

comprehension is viewed as a product of the learning strategies; 

• self-questioning during and after reading presents a problem to reach deeper levels 

of meanings and this affects recall abilities; 

• pupils cannot identify the main idea of each paragraph and use this as a basis for 

questions, and indicate the inability to distinguish; 

• during learning pupils find it difficult to identify and underline important segments of 

the learning material; 

• pupils are not aware of what and how they should learn and develop self-awareness 

and control learning. 
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7.4.1 Learning strategies used. 

Learning strategies, which can assist the child in learning, include the following: 

naming of items when answering certain questions, copying learning material into a 

notebook, underlining keywords, summarizing important facts to give an overview of 

the chapter, selecting main ideas which wi ll give direction to learn effectively and 

successfully. 

7.4.2 Reasons why learning strategies can help pupils to achieve better marks in History. 

The following are the reasons why learning strategies facilitate learning: 

* learning strategies can assist pupils to decompose difficult learning material in the 

textbook; 

* pupils develop the capacity to summarize passage content and are able to abstract 

the significant portions of a text into written summaries; 

* pupils can locate and extract meaning and become proficient and are adept at 

finding meaningful elements in a text; 

* closely related to their ability to recognize major ideas because of learning 

strategies, is the capacity to summarize major aspects of the content matter; 

* when pupils are aware of a variety of learning strategies, they can form an image 

of what they are studying about, reread parts of passages, change their reading 

speed for effective comprehension, identify unknown words and anticipate the 

meaning that may be ahead; 

* learning strategies for rehearsing can help pupils to repeat the information in the 

material for themselves and, ensure effective recall and restoration of the 
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information; 

* learning strategies can help learners to benefit and learn more from a test, and 

they can be used when comprehension fails, thus, this indicates that learning 

strategies can assist learners to solve their learning problems and achieve better 

marks in History; 

* the information interpreted during the pre- and post-tests was not the same. After 

using learning strategies, it was significant that performance of pupils was better 

in History than when the pre-test was conducted. Suffice to state that the results 

of the post-tests were better than those of the pre-tests. 

7.5 IMPLICATIONS AND RECOMMENDATIONS FOR FURTHER RESEARCH 

It has been deduced that the learning strategies applied in this programme improved pupils' 

achievement in History. 

Improvement in achievement in History, could be attributed to effective teaching and study 

programmes. 

Pupils in secondary schools should be taught learning strategies in order to improve their 

achievement in History and other subjects. 

Teaching strategies should be part of the pupils' basic studies from the primary phase up 

to the secondary phase to ensure optimum performance and better results. 

More time should be allocated in schools to teaching learning techniques, and follow-up 

studies should be made to ensure that learning strategies are implemented in an effective 

way. 

Teachers should be encouraged to resort to and employ learning strategies in order to 
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influence learning and teaching and ensure optimum retrieval of information after the 

lessons. 

7.6 LIMITATION OF STUDY 

This study has the following limitations: 

* 

* 

only three schools in Jouberton were involved in the research experiment, which 

minimizes generalisation; 

results can also not be generalised to all schools because only one variable, learning 

strategies, was involved. Many factors can contribute to better achievement in 

History, of those learning strategies represents one. 

7.7 CONCLUSION 

The hypothesis, that pupils can improve achievement by using learning strategies, that was 

tested in this study proves to be true. It was also detected that pupils who do not perform 

well at standard eight level, do not generally use learning strategies. 

The conclusion arrived at indicates that there is a positive improvement in achievement in 

History when pupils learn in an organised manner. Achievement indicates the extent to 

which learning strategies influence pupils. Learning strategies play an important role in 

education, assisting in creating solutions for some of the learning problems. 

Pupils' History performance could be improved, achievement could be more positive and the 

results could improve tremendously when learning strategies are incorporated, because the 

study supported the usefulness of learning strategies to improve achievement in History. 
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APPENDIX 1 

PRE-TEST HISTORY QUESTIONNAIRE 

HOW TO COMPLETE THE QUESTIONNAIRE: 

1.1 Instructions on how to complete the questionnaire are given at the beginning of each 

part. Study the instructions very carefully. 

1.2 Give correct answers only. 

1.3 Please do not write your name on the questionnaire. 

1.4 The questionnaire consists of five sections: 

A, B, C, D and E. 

1.5 Answer all sections, please. 

SECTION A 

Fill in the correct information in the appropriate space provided, that is, the information that 

applies to you. 

1. Date of this pre-test 

2. Subject (of this pre-test) 

3. Standard 

4. Age in years 

5. Sex 
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SECTION B 

1. Read the passage that is provided in section B. 

2. The sentences given below the passage are incomplete, complete them by choosing 

the correct word(s) from the passage below. 

. Early history 

In the early months of 1488 Bartholomew Dias, in command of two caravels, discovered 

what was subsequently named the Cape of Good Hope, and rounded the southernmost tip 

of the continent of Africa. 

Prince Henry the Navigator, questing spirit of the Renaissance, had 73 years before, from 

his own doorstep in Portugal, started the lonely search of the uncharted Africa near to the 

South. 

It was to take another ten years after Dias's first voyage round the Cape before Vasco da 

Gama passed the farthest pint that Dias had reached, named Natal on Christmas Day, 1497, 

and sailed through to the Malabar coast of India. 

For another century the Portuguese ships braved the sea of storms round the Cape to bring 

their precious cargoes home, but in all this time South Africa remained a great unexplored 

land where brown-skinned men the Portuguese encountered only when they filled their 

barrels at watering places, bartered sheep or cattle, or found themselves shipwrecked on 

the coast. Compared with the profits of the East, the land seemed to have nothing to offer, 

and its interior was shunned by the Portuguese crews. 

By 1600, the Indian trade monopoly was being wrested from the group of the Portuguese 

by trade rivals: the English, the Dutch and the French. 

While Portugal's spice ships were a royal monopoly, the Dutch, the English and, the French 
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in the 17th century set up Chartered Companies of shareholders to exploit the Eastern 

trade. At the Cape the bay under Table Mountain acquired new importance. Table Bay, 

rarely visited by the Portuguese, became a halfway house on the long voyage to the East 

Indies, the rendezvous of passing ships of many nations. But it was only in 1652 that a 

community was founded by the Dutch East India Company (VOC) to provision its fleets and 

to hospitalise its sick sailors. 

Reference: Joubert, C.J. 1983. History for Standard 8. (eds) Johannesburg: Perskor 

Publishers. 

1. In 1488 discovered the and sailed around the ---------------- -------

southernmost tip of the continent of Africa. (2) 

2. was the navigator from Portugal. ( 1) 

3. discovered the furthest point named Natal in 1497 before sailing 

through to coast. (2) 

4. Ships from sailed round the Cape. (1) 

5. Bartering sheep or cattle could be done between __ and ___ in South Africa. 

(2) 

6. By 1600 the Indian trade monopoly was taken over by trade rivals __ __ and 

the (5) 

7. 

8. 

9. 

10. 

_______________ and the set up chartered companies. 

__ became the halfway house on the long voyage to the __ 

The company was founded in 1652. 

__ Mountain was frequently visited at the Cape. 

SECTION C 

1. Read the passage that is provided in section C. 

2. Answer all questions. 

(3) 

(2) 

( 1) 

(1) 

3. Number your questions and provide one answer by choosing from answers provided. 

E.G. Where was Napoleon arrested? Egypt, Italy, America 
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Answer: Egypt. 

Contribution of the French Philosophers. 

The state of affairs in France in the 18th century was criticized by many French writers 

whose ideas spread throughout France and also to several other countries in Europe. 

There philosophers based their ideas mainly on reason, and they condemned everything 

which was based on authority and tradition. 

The church was fiercely attacked because it was based on authority. The ignorance and 

carelessness of the clergy made them an easy prey for their critics. Everything was 

criticized and condemned by the philosophers, the privileges of the nobles, the system of 

taxation, the courts of law, and the conditions in which the peasants lived. 

Yet, the views of these men were not always sound. They easi ly condemned the existing 

state of affairs without, however, suggesting altern~tives. Some philosophers compared 

French with British institutions, but failed to realise that the latter could not be successfully 

transplanted into France. 

Montesquieu was one of the great thinkers of the 18th century. He was a learned lawyer 

who made a study of the governments of other countries. In his book L'Esprit des Lev (The 

spirit of the Law) he compared the French government with that of Great Britain. He 

considered that the prosperity of Great Britain, the growth in her trade, and her success in 

war and in establishing colonies, were due to the complete separation of the three parts of 

government- executive, legislative and judicial. He failed to understand that the executive 

and legislative powers in Britain were closely connected. This doctrine o the separation of 

powers, as advocated by Montesquieu, was embodied in the constitution drawn up at the 

time of the French Revolution. Democracy to him was the ideal form of government, yet he 

favoured a constitutional monarchy in which the three powers of government were 

separated. His other book was Persian Letters. 
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Voltaire wrote many essays, pamphlets, and poems in addition to longer works. In a gay 

and witty style he criticised the many evils which existed in the 18th century. He, more than 

the others, based his views on reason: everything which could not be defended 

intellectually was condemned by him. He drew attention to the abuses and corruption of 

serfdom, and advocated the abolition of torture and exemption from taxation. 

Reference: Joubert, C.J. 1983. History for Standard 8. (eds) Johannesburg: Perskor 

Publishers. 

1. Who criticised the state of affairs in France? (Philosophers, Church leaders, 

2. 

3. 

Workers) 

On what did these men base their ideas? (Church, reason, French) 

Why was the church attached? (because of authority, clergy, carelessness) 

( 1) 

( 1) 

( 1) 

4 . Which government institutions were compared with one another? (French with 

British, French with Portuguese, French with Polish) (1) 

5. Give the title of the book written by Montesquieu. (Necker, L'Esprit des Lev, Britain) 

( 1) 

6. One of the three powers in the government of France was: (judicial , Girondins, 

assembly) (1) 

7. On what were the views of Voltaire based? (reason, writing, democracy) (1) 

8. Voltaire's reforms included among other things: (exemption from taxation, monarchy, 

work) (1) 

9. Who advocated democracy? (Miracheau, Montesquieu, Caxton) ( 1) 

10. The kings of France were overthrown during the: (French Revolution, Assembly, 

separation of powers) ( 1) 
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APPENDIX 2 

1. Appendix 2 consists of part D and part E. 

2. Read the statements which are outlined below. 

3. Check to what degree/extent you are uncertain, agree or disagree with the following 

statements. 

4. Answer all questions, please. Try to be as open-minded/honest as possible. 

5. Give your sincere answer. 

6. In part of section D symbols represent the following values: 

A= disagree 

B = uncertain 

C =agree 

2. Cross the correct symbol, please. 

Section D 

1 . The most important Code of Napoleon was the 

Civil Code. 

2. During the Napoleonic era the reform of the 

army was started by Carnot. 

3. Farmers were encouraged to resort to scientific 

methods of the Belgian and English farmers. 

4. The standard currency of France was known as 

Franc. 

5. For the purpose of rewarding citizens, Napoleon 

introduced the Legion of Honour. 

6. The finance of France was controlled by means 

of the Bank which was founded in 1800. 

A 

A 

A 

A 

A 

A 

B c 

B c 

B c 

B c 

B c 

B c 
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7. To promote education the government took care 

of secondary, technical, trade and military 

schools. 

8. N~poleon concluded the Concordat with the 

Pope, whereby the Catholic church would 

become the official church of France. 

9. . Church officials in France were appointed by the 

government. 

10. the University of France was subdivided into 17 

subordinate institutions. 

11. Napoleon did not proclaim complete religious 

freedom for everybody. 

12. Napoleons' aim was to cultivate loyal and 

obedient citizens. 

13. Napoleon wars began in 1803. 

14. Genoa was converted into the Ligurian 

Republic. 

15. Cisalpine Republic was called the Italian 

Republic. 

16. The Civil Code was introduced and the old laws 

were replaced by more just laws. 

17. One of Napoleon's reforms was abolition of 

class distinction. 

18. The Peace of Campo Formica had an influence 

on the German states. 

19. The Congress of Vienna was held in 1815. 

20. Napoleon was finally defeated at the Battle of 

Waterloo. 

A 8 c 

A 8 c 

A 8 c 

A 8 c 

A 8 c 

A 8 c 

A 8 c 
A B c 

A 8 c 

A 8 c 

A 8 c 

A 8 c 

A 8 c 
A 8 c 
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Section E 

1. In section E symbols represent the following values: 

A= True 

B 

c 
= 

= 

False 

Neutral 

2. Cross the correct symbol. 

The French history 

1. On 17 June the Third Estate declared itself to 

be the National Assembly. 

2. The Oath of the Tennis Court was taken outside 

the Tennis Court. 

3. Necker was dismissed as the minister of 

finance. 

4. The National Guard was under the command of 

Lafayette. 

5. The Declaration of the Rights of Man contained 

ideas of philosophers, the American 

"Declaration of Independence" and the English 

"Bill of Rights". 

6. Proportionate taxation was not introduced. 

7. The constitution of 1791 established France as 

a constitutional monarchy. 

8. Leaders of the Cordeliers were among others: 

Danton or Marat or Desmoulins. 

9. Two opposing revolutionaries were the Jacobins 

and the Girondins. 

A B c 

A B c 

A B c 

A B c 

A B c 

A B c 
A B c 

A B c 

A B c 
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10. The Duke of Brunswick issued the Brunswick 

Manifesto, demanding the freedom of the 

French king. 

11 . A committee of Public Safety was established 

first with Danton and later with Robespierre as 

the leader. 

12. The government of France was headed by a 

Directory consisting of five members. 

13. The legislative power of France was vested in 

two houses viz, the Council of five Hundred and 

the Council of Ancients. 

14. The National Convention ensured that the will of 

the people remained supreme in the new 

constitution. 

15. The Directory of France was replaced by 

Napoleon Bonaparte's military dictatorship. 

16. In June 1791 the king and his family were in 

flight and were arrested at Varennes. 

17. At the suggestion by bishop Talleyrand, all 

church land was confiscated and used as 

security for the issue of assignats. 

18. Before the French Revolution, the executive, 

legislative and the judicial powers wee in the 

hands of the king. 

19. After the French Revolution, sovereignty of the 

people was applied, enabling the people to elect 

the various government bodies. 

A B c 

A 8 c 

A B c 

A B c 

A B c 

A B c 

A B c 

A B c 

A B c 

A B c 

Reference: Joubert, C.J. 1983. History for Standard 8. (eds) . Johannesburg: Pers~ 

Publishers. 
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APPENDIX 3 

POST-TEST HISTORY QUESTIONNAIRE 

1 . Appendix 3 consists of part F. 

2 . Read the passages that are provided in section F. 

4. Answer all questions in this section, please. 

SECTION F 

The trek of Andries Hendrik Potgieter 

Potgieter came from the region of Tarka in Colesberg. His was the first trek to leave the 

Cape. He led a party of about 200 which included 35 armed men from the Cape. At 

Smithfield 20 trekboer families under Sarel Cilliers joined Potgieter. Among them was 

Kasper Kruger and his young son Paul who later became president of the South African 

Republic. 

In September 1836 Maritz left Graaff-Reinet with 700 people, including 250 men. He was 

a great democrat. He arrived at Thaba'Nchu in November 1836. 

At Thaba'Nchu Potgieter met the missionary Archbell whom he could not persuade to 

become their minister of religion. In April 1836 the trek arrived at the Vet River. Potgieter, 

Sarel Cilliers and nine other men wen in search of Trichardt to the north of the Vaal. The 

commission found Trichardt at the fort of the Zoutpansberg Mountains. 

On 17 April1837 the second peoples' meeting was held. Retief was elected "Governor" and 

"Commander-in-Chief'. Maritz was elected chairman of the new Council of Policy. The 

Council was to mange administrative matters, but the highest authority was vested in the 

people. However, the "Verenigde Maatskapij" was the beginning of a democratic republic. 
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Reference: Joubert, C.J. 1983. History for Standard 8. (eds) Johannesburg: Perskor 

Publishers. 

1. Who came from the region of Tarka in Coles berg? (Potgieter, Maritz, Van Riebeeck). 

2. Who joined Potgieter at Smithfield? (Retief, Potgieter, Cilliers). 

3. Who had eventually became president of the South African Republic? (Trichardt, Van 

Rensberg, Kruger). 

4. Who left Graaff-Reinet with 700 people? (Kruger, Maritz, Cilliers). 

5. Who was doing the missionary work among the people at Thaba'Nchu (Kasper, 

Archbell, Paul). 

6. In which year did most of the treks take part? (1837, 1836, 1736). 

7. Name any common place where the Voortrekkers met. (Tarka, Thaba'Nchu, Table 

Bay). 

8. He was the chairman of the new Council of Policy. (Retief, Maritz, Potgieter) . 
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