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The educators lacked support from the DBST and other stakeholders e.g., 

Departmental officials, SMT, parents to name a few, to ensure that inclusive 

education is implemented. 

4.1.2.4 Psychological factors 

 

• Negative attitude 

“Learners and teachers have attitude towards other disabled learners” (Participants 

17, 18, 21, 22 & 23). 

 

4.1.3  The preparedness of Grade one educators on the implementation of 

inclusive education 

4.1.3.1 Workshops and training 

 

17.1% of the participants indicated that teachers need workshops and training 

sessions, equipping them with knowledge of inclusive education and implementation 

thereof” (Participants 17, 18, 22, 23, 29 & 30). 

 

4.1.3.2 Orientation 

 

• “One participant indicated that the learners need orientation so to get use of the 

system and to minimize the learning barriers” (Participant 35). 

 

4.1.3.3 Teaching aids 

 

• “Teachers need teaching aids compatible to use in an inclusive classroom” 

(Participant 1). 
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Teaching aids are essential in stimulating the learners and ensuring that different 

styles of teaching is accommodative to different learners in the classroom for 

effective learning and teaching. 

4.1.4 Committee participation and formulation of clusters/Professional 

Learning Committee (PLC)  

 

• SBST monitoring 

14.3% of the participants indicate that SBST need to work with educators and 

monitor the implementation of inclusive education (Participants 2, 3, 5, 6 & 9). 

• SMT guidance 

5,7% of the participants indicate that SMT need to motivate educators and guide 

them for smooth inclusive education implementation (Participants 8 & 9). 

 

4.1.4.1 Cluster/PLC 

 

“14,2% of Educators  should form clusters or PLC with neighbouring schools to 

share ideas on inclusive education” (Participants 9, 10, 12, 14 & 28). 

 

4.1.4.2 Continuing Professional Development Programmes 

 

“Educators should obtain professional development courses (remedial courses) to 

equip themselves with inclusive education” (Participant 7). 

 

4.1.5 Understanding  educators’ roles in the implementation of inclusive 

education 

 

Yes 

11,4% of the participants understand the roles of educators on implementing 

inclusive education and the responses are illustrated in the following statements: 
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“Educators were offered trainings and workshops on curriculum differentiation and 

diversity” (Participant 2). 

“Trained Educators do not discriminate learners with learning problems” (Participant 

2). 

“Trained educators are able to prepare lesson plans for learners with disabilities” 

(Participant 4) 

“Trained and work-shopped Educators apply inclusive teaching strategies that meet 

needs of learners with learning barriers” (Participant 7). 

 

• Form networks and teams 

“Educators form networks with existing community resources like families and get 

advocacy training and induction on how inclusive education is implemented.” 

(Participant 9). 

“Educators understand their roles as they get guidance from SBST” (Participant 13). 

No 

• Educators need to have thorough training and workshops 

 

4.1.6 Factors affecting implementation of inclusive education in classroom 

 

Answers to this question are stated in question 2 as it is a repeated question. 

 

4.1.7 Strategies utilized to prepare Grade one educators for implementation of 

inclusive education in  the classroom. 

 

4.1.7.1 SBST monitoring 

 

8.8% of the participants stated that the SBST should monitor the educators and 

prepare them for inclusive education implementation in the classroom (Participants 

3, 5 & 6).  
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4.1.7.2 Attend trainings and workshops 

 

60% of the participants believed that the attendance of training sessions and 

workshops prepare Grade one educators for inclusive education implementation in 

the classroom. This was supported by the following teaching strategies educators 

indicated for smooth inclusive education implementation. 

• “Use simple language that learners are easy to understand” (Participant 7). 

• “Motivate learners to work hard” (Participants 7 & 25) 

• “Show love, respect and patience to allow learners to engage with educators and 

other learners” (Participants 8, 17 & 28). 

• “Grouping learners by learning abilities” (Participants 2, 3, 5, 6, 7 & 25). 

• “Engage in collaborative teaching” (Participants 18, 20 & 26). 

• “Offer immediate corrections when there’s mistake” (Participants 5, 6 & 33). 

• “Allow learners classroom independency” (Participant 7). 

• “Display phonemics awareness charts” (Participant 9). 

• “Use variety of instructional formats” (Participant 30). 

 

Over 50% of the educators do agree that the attendance of trainings and workshops 

is essential in aiding and educating the educators on inclusive education and how to 

work in inclusive schools so that the learners benefit the most. 

4.1.7.3 Offer continuous assessments 

 

11,4% of the participants indicated that continuous assessment needs to be offered 

to learners with learning disabilities to facilitate more improvements in their 

performance (Participants 2, 3, 5 & 6). 

 

4.1.7.4 Parental involvement 
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11,4% of the participants emphasised that parents should be involved in their 

children’s education and work along with the educator to share medical information 

and learners’ learning challenges/ disabilities (Participants 5,6,30 & 31). 

 

4.1.7.5 Adequate resources and budget 

 

For the smooth implementation of inclusive education and Grade one educators to 

prepare implementation, the school should be offered adequate resources and 

budget (Participants 19, 21, 23, 24, 29 & 33). 

 

4.1.7.6 Use research information 

 

5,7 % of the participants shared that the Grade one educators should also use 

previous research information to see how other schools implement inclusive 

education (Participants 24 & 35). 

 

4.2 Implementation of inclusive education in schools. 

 

4.2.1 Group learners 

 

5,7 % of the participants said that the implementation of inclusive education in 

schools should be done through grouping learners and assisting them according to 

their learning abilities (Participants 1 & 6). 

 

4.2.2 Offer learners special attention 
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Participant opined that special attention to learners is needed to offer support to all 

those with learning barriers and those who do not progress well with class activities 

(Participant 2). 

 

4.2.3 Identify and assess learners 

20% learners with learning disabilities should be identified and assessed accordingly 

and all proper forms should be completed with evidence and reported to the SBST 

(Participants 13, 15, 24, 25, 30, 31 and 35). 

 

 

4.2.4 Refer learners to specialists 

 

After the identification of 20% learners with learning disabilities, learners should be 

referred to Educational Specialists for further assessment and assistance 

(Participants 2, 3, 24, 25 30, 31 & 35). 

 

4.2.5 Offer aftercare lessons 

 

Educators should identify learners with learning disabilities and offer them after- 

school lessons to address their learning barriers (Participants 21, 26 & 32). 

 

4.2.6 Stakeholder Involvement 

 

31% of the participants stated that they involved different stakeholders for inclusive 

education implementation in schools. This was illustrated in the following statements: 

• “Invite children guidance clinic specialist to assess learners” (Participant 3). 

• “Report learners to the SBST and other education officials” (Participants 13, 15, 

24, 25, 30, 31 & 35). 

• “Inform parents so to be alerted of the expectations” (Participant 35). 
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• “Use teacher Assistant to support learners” (Participant 23). 

• “Use Educational Change Agent to help teachers by addressing needs of 

learners and work with learners individually” (Participant 32). 

 

4.2.7 Use universal design principles 

 

One of the participants stated that the use of universal design principles creates 

accessible classrooms for all the learners (Participant 34). 

 

4.2.8 Use departmental policies 

 

This participant further states that the departmental policies that are in place will 

assist educators, together with the help of educational stakeholders to implement 

inclusive education in their schools (Participant 35). 

 

4.3 Understanding the concept inclusive education 

 

Participants illustrated how they understand the concept inclusive education. This 

was illustrated in the following statements: 

• “Inclusive education is teaching of learners who have low IQ” (Participant 1). 

• “It is the educational programmes done to assist learners with learning problems, 

disabled, and with socio economic problems, to see to it that their problems are 

overcome” (Participant 2). 

• “In inclusive education is situation that all learners with and without learning 

disabilities and the disabled learners are combined and taught in the same 

classroom” (Participants 3, 5, 6, 7, 8, 9, 10, 11,12, 14,16, 18, 19, 21, 32) 

• “It means education for all-in-one classroom regardless of difficulties and 

differences the learners have” (Participant 4). 
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• “Inclusive education where special attention is given to learners with learning 

barriers and where different stakeholders are involved” (Participant 13). 

• “Is a specific education which is directed for specific learners that are having 

learning barriers in academy” (Participant 15). 

• “It is the process where learners experience barriers in learning were no more 

catered at special schools but rather in the mainstream schools” (Participant 17). 

• “It is provision for appropriate instruction of learners with disabilities in general 

education classroom and work closely with professionals” (Participant 20). 

• “It’s when all learners regardless of challenges were placed on age-appropriate 

for general education classes that were in their neighbourhood” (Participants 22 

& 23). 

• “It is a system of education where learners with different abilities were taught 

according to their level” (Participant 24). 

• “It is when all learners in class or in school are included in all educational 

activities regardless of age, gender and disabilities” (Participants 25 & 27). 

• “It is where learners regardless of any challenges that they have, are placed on 

appropriate general education classes receiving high quality instruction, 

intervention with support enabling them to meet success in core curriculum” 

(Participant 28). 

• “It is around 900 full-service schools in South Africa, a relatively new breed of 

school adapted to welcome children with different educational needs” 

(Participants 29 & 34). 

• “It is a model whereby special needs learners are supported and assisted 

educationally according to their learning needs” (Participant 30). 

• “Is accommodating all learners to have the same and equal rights as to the 

learners who are not struggling” (Participant 31). 

• “It is a type of education which addresses the needs for all learners in one united 

education system and addresses disabilities of learners and assessing them 

accordingly” (Participant 33). 
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• “It is a system which leaves no child behind and different ethnic groups are 

included in learning” (Participant 35). 

 

The grade one educators understand the concept of inclusive schools, where no 

learner is left behind irrespective of their personal backgrounds and disabilities.  On 

which every learner is considered and their learning needs accommodated. 

4.3.1 Do Grade one educators get professional development in inclusive 

education? 

 

85% of the participants stated that Grade one educators get professional 

development in inclusive education. This is illustrated by the following responses:  

Twenty-six (26) participants indicated that Grade one educators received training 

and workshops from the Department of Education specialists and were guided by the 

SBST together with the SMT (Participants 2, 3, 4, 5, 6, 7, 8, 9, 10, 12, 13, 14, 15, 16, 

17, 18, 20, 21, 22, 24, 25, 27, 29, 30, 33 & 35). 

Only 1 participant said that not all Grade one educators received professional 

development, only some (Participant 11). 22% of the participants stated that Grade 

one educators did not receive any professional development in inclusive education 

(Participants 1, 16, 19, 23, 26, 28, 31 & 32). 

 

4.3.2 The Department of Education (DoE) initiative on learners with severe 

learning disabilities 

 

The participants echoed different initiatives that the DoE implemented for learners 

with severe learning disabilities. This is illustrated in the following statements: 

“DoE employ and bring trained educators to teach learners with severe learning 

disabilities” (Participants 1 & 20). 

“DoE refer learners to special schools” (Participants 2, 3, 4, 5, 6, 7, 8, 9, 11, 13, 15, 

17, 21, 23, 24, 25, 26, 28, 30, 31, 33 & 35). 
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“DoE prepare and equip educators with sufficient knowledge and skills to 

accommodate learners with severe learning disabilities” (Participants 4, 14 & 16). 

“DoE provide enough resources and teaching aids for learners with severe learning 

disabilities” (Participants 10, 12, & 22). 

“DoE place learners in their own classroom where they will be under supervision of 

skilled educators” (Participants 19 & 27). 

“DoE design infrastructure suitable for those learners” (Participants 20 & 27). 

Participants 29 and 34 did not respond to this question, which might be those whose 

schools do not get any training and workshops on inclusive education. 

 

4.3.3 Kind of learners to be included in the mainstream 

 

11.4% of the participants stated that the different kinds of learners to be included in 

the mainstream. This was illustrated below: 

“Learners that are handicapped (inability to function physically and mentally”) 

(Participants 1, 19, 24 & 28). 

34.2% of the participants stated that learners with learning disabilities were the ones 

to be included in the mainstream (Participants 2, 3, 5, 6, 8, 9, 20, 21, 22, 24, 25 & 

33). 

Others indicated that all learners deserve to be included in mainstream education 

(Participants 4, 7, 26, 29, 30, 31, 34 & 35). 

Some participants indicated that all learners who are school- ready should be in the 

mainstream (Participants 10, 12, 13, 14, 15 & 16). Two participants indicated that 

learners without severe learning disabilities are to be included in the mainstream 

(Participants 11 & 18). 

Learners showing continuous progress and who cope well in their academic work 

deserve to be included in the mainstream (Participants 17 & 23). 

“Orphans are to be included in the mainstream” (Participant 33). 
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4.3.4 Steps for inclusive education implementation in Grade one classrooms 

 

11.4% of the participants indicated that there are different steps to follow for inclusive 

education to be implemented in Grade one classrooms, which include the following: 

Educators should identify learners at an early age, and they should check the 

learners’ immunization cards to determine if the learners attended pre-schools/ 

crèche (Participants 18, 25, 32 & 33).  

After identification, learners should be referred for to psychological screening 

(Participants 10, 12, 14, 17, 27, 28 & 33). 

Educators should always engage with parents (Participants 25 & 31). 

Educators should continuously assess the learners’ work and the school should 

always involve SBSTs to assess learners’ progress quarterly (Participants 3, 5, 7 & 

27). 

There should be a suitable learning environment for all learners such as variety of 

instructional formats, reduction of class sizes, action plans, offering of extra classes, 

educators making corrections immediately so that the learners can see their 

mistakes and having enough learning material for fluent teaching and learning 

(Participants 2, 5, 6, 15, 21, 22, 23, 24, 30 & 35).   

Educators should group learners according to their learning abilities and write 

progress report by completing Support Needs Assessment (SNA) forms (Participants 

1, 3, 5, 6, 7, 8, 9 & 13). 

Educators should retain learners with low academic improvement and refer them to 

specialists for assistance and support (Participants 7, 8, 20, 24 & 28). 

Educators should get continuous professional development regarding the latest 

developments in inclusive education to have knowledge and understanding 

(Participant 22). 

 

4.3.5 Aims and objectives of educators towards inclusive education 

implementation.  
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The feedback indicates that objectives for educators towards the implementation of 

inclusive education are to identify, assess and support all learners, regardless of 

their learning disabilities. It further indicates that educators help learners with a low 

ability by simplifying learning content. Educators should encourage classroom 

diversity and motivate learners to enhance their self-esteem and regain self-

confidence (Participants 3, 15 & 25). Most participants indicated that educators 

encourage and promote group work so that learners can share ideas and be role 

players in classroom activities in order to improve their learning skills which include 

listening, reading, speaking and writing. Educators offer every learner an opportunity 

to showcase their creativity to encourage peace in classroom. One participant stated 

that in the implementation of inclusive education, educators apply the seven roles of 

a teacher, for example they work as curriculum designer, play a parental role, act as 

pastors, and work as holistic developers as stated by Participant 7. Educators 

encourage and build lifelong learning and ensure quality education for all which is 

needed when implementing inclusive education in schools (Participants 7 & 22). 

Educators also demonstrate best practices to make sure that inclusive education is 

implemented without hindrance and they ensure that all learners have access to the 

curriculum (Participant 35). 

 

4.3.6 Convincing Principals and educators to show value of the importance of 

inclusive education implementation. 

 

Participants indicated that they will convince principals and other educators to show 

the value of supporting the importance of inclusive education implementation. It was 

indicated by the participants that when educators present information regarding the 

importance of inclusive school to their principals and fellow educators, most 

educators show interest in the school and classroom were inclusion education is 

concerned, as they will get full support from principals, and they will accept and 

respect how inclusive education plays a role in the lives of all learners; and it will also 

make learners gain self-esteem and self-confidence, and learners will be eager to go 

going to school. By so doing the performance of learners will increase and the school 

© Central University of Technology, Free State



 

 

 

93 

 

will produce good results. Participants indicated that all learners have the right to 

education. 

 

4.3.7 Definition of inclusive education 

 

Participants defined inclusive education according to their understanding and the 

following are their responses: 

• “Way of letting learners with Low IQ to know how to read and write” (Participant 

1). 

• “All learners with learning disabilities and normal learners were included in the 

same school and same classroom” (Participants 2, 3, 4, 5, 6, 7, 8,10, 11, 12, 14, 

16, 17,18, 19, 20, 21, 23, 29 & 32).  

• “Transformation of ordinary school to become fully inclusive” (Participant 9). 

• “Refers to education in which special learners with different learning barriers get 

special education” (Participants 13 & 15). 

• “Learners with special needs were placed on age appropriation education” 

(Participant 22). 

• “Education system that aims in social cohesion and integrating people with 

disabilities in the society” (Participant 24). 

• “Education whereby all learners are included in school activities and offered 

education regardless of their learning disabilities” (Participants 25, 27 & 28). 

• “Learners with special needs were assisted according to learning barriers” 

(Participant 30). 

• “System established by the DoE adopted and followed by schools to help 

learners who are struggling” (Participant 31). 

• “Type of education that offers every citizen of the country an opportunity to 

showcase their potential and capabilities” (Participant 33). 

• “Education system that treats children as one irrespective of colour, upbringing 

and needs” (Participant 35). 
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As demonstrated from the above comments, the concept of “inclusion in schools” 

differs from the grade one educators and all of them highlighted on important factors 

according to how they understand the concept. Ultimately it is of utmost importance 

that all learners with or without learning difficulties should not be discriminated 

against and that they should be accommodated and respected to ensure that quality 

education is achieved. 

 

4.3.8 Understanding of inclusive schools 

 

Participants understand the concept inclusive schools differently and this is 

illustrated by the following statements: 

• “The schools that teaches the learners with low IQ and handicapped” (Participant 

1). 

• “The ordinary school transformed to support and develop full potential of all 

learners irrespective of background, culture, abilities or disabilities, gender and 

race” (Participant 2). 

• “It is the school that welcome all type of learners irrespective of age, colour, 

gender, culture, abilities or disabilities, and race” (Participants 2, 3, 5 & 6). 

• “It is an institution whereby there is commitment to ensure that all children be 

welcomed and supported to develop full potential their background, culture, 

abilities or disabilities, gender and race (Participant 7). 

• “It is the school that have additional support programmes and structures of 

teaching and learning, and it prepared to explore and address challenges for 

everyday school life” (Participant 8). 

• “It is the school that is equipped and supported to provide a broad range for 

learning needs” (Participant 9). 

• “It is the school that admits learners with different learning abilities” (Participants 

10, 12, 14 & 26). 

• “It is the school that includes learners with learning barriers” (Participants 11, 15, 

19 & 30). 
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• “It is the school that have an understanding that disabled learners who were 

identified must get help at a special school” (Participant 13). 

• “It is the school that accommodates both able and disabled learners, and treats 

them equally” (Participants 18, 25, 27 & 32). 

• “It is the school with specialized education system, trained teachers or teachers 

with qualification to teach special learners, school with proper infrastructures, 

teaching resources and funding” (Participant 20). 

• “It is the school that accommodates all learners who are physically or mentally 

impaired” (Participant 21). 

• “It is the school that ensures access for quality education for learners by 

effectively meeting diverse needs” (Participant 22). 

• “It is the school that uses system or methods that accommodate disabled 

learners” (Participant 23). 

• “It is the school which has different learners with disabilities and geared towards 

integrating all abilities” (Participant 24). 

• “It is the school that follows and applies inclusive system” (Participant 31). 

• “It is the school that addresses the learning barriers of learners disregarding 

where one comes from and the status that one upholds” (Participant 33). 

• “It is the school that has the facilities catering for learners with special needs” 

(Participant 35). 

 

The grade one educators show a great deal of understanding as to what it entails to 

be an inclusive school, that there are certain physical barriers to be eliminated to 

ensure that all learners with disabilities are catered for in inclusive schools and they 

feel part of a team, that their disabilities should not interfere with their learning. 

4.3.9 Role of Site-Based Support Team to Grade one educators on 

implementation of inclusive education. 

 

Participants indicated different roles of the Site-Based Support Team to Grade one 

educators, which is illustrated by the following responses:  
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• “Assist educators to identify learners with severe learning disabilities” 

(Participant 1). 

• “Support schools with learning materials/aids” (Participants 2, 4, 7, 8 & 33). 

• “Provide moral support” (Participants 3 & 10). 

• “Identify learners suitable for social grant” (Participant 10). 

• “Help to monitor learners’ progress” (Participants 20 & 33). 

• “Provide educators with orientation and learning programmes” (Participants 4, 5, 

6, 7, 10, 11, 13, 19, 24, 30, 32 & 35). 

• “Guide educators to handle learners well” (Participants 9 & 25). 

• “Create committees for the implementation of inclusive education” (Participants 

11, 12, & 13). 

• “Communicate with other stakeholders for learner referrals” (Participants 14, 20, 

24, 26 & 29). 

• “Invite district to be on board” (Participant 22). 

• “Conduct meetings with Grade one educators” (Participant 25). 

• “Offer strategies to handle learners with learning disabilities” (Participant 25). 

• “Supply policies and help with the interpretation of policies” (Participant 33). 

• “Help educators to compile learners’ disabilities information” (Participant 33). 

 

In the above responses according to the participants, it’s crucial for the SBST to 

be fully involved when it comes to the implantation of inclusive education and the 

support needed by the grade one educators to ensure that the above mentioned 

objective is achieved. 

4.3.10 Help for  success of the implementation of inclusive education in 

classrooms by educators, DoE, parents, learners and schools. 

 

Participants shared success for implementation of inclusive education in classrooms 

by different stakeholders as follows: 
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4.3.10.1 Educators 

 

The support that educators can provide is to teach those learners with learning 

barriers, helping learners overcoming learning problems in classroom (Participants 1, 

2, 19, 21, 25, 33 & 35). Educators should work as a team and find solutions through 

problem solving and be flexible in implementing inclusive education curriculum. They 

should adapt to the classroom approach ensuring that all children receive attention 

and must continuously improve skills in classroom (Participants 3, 8, 9, 10, 23, 29 & 

34).  They indicated that educators should identify learners with learning barriers in 

order to give them the relevant curriculum, especially during admission (Participants 

4, 17, 18, 21, 24, 25 & 32). Educators should help learners to work in groups so that 

they can learn from one another and encourage learners to have self-esteem and 

self-confidence (Participant 5). Educators should participate in District -Support 

Network for purpose of caring and support (Participant 9). Educators should attend 

workshops to learn how to deal with the process of inclusive education (Participants 

16, 20, 22 & 26). 

 

4.3.10.2 The Department of Education (DoE) 

 

The participants indicated that the DoE should bring training support and workshops 

to educators in inclusive education in order to teach learners in the classroom 

(Participants 1, 2, 3, 7, 8, 10, 16, 20, 21, 23, 26, 32 & 33) and supply teachers with 

relevant learning materials and other resources (Participants 2, 3, 4 & 6, 19, 25, 27 & 

33). DoE should give advice to educators in preparation of teaching and build 

facilities (Participants 3 & 21). DoE should write policies relevant to inclusive 

education (Participant 33). 

 

4.3.10.3 Parents 
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Participants stated that parents must be on board and take part in helping learners 

with their homework and show full support and take responsibility for their children 

(Participants 1, 2, 3, 6, 7, 8, 14, 15, 19, 23, 24 & 25). Parents should know their 

rights in terms of accessing available support and know the children’ s rights 

(Participants 3, 5, 6, 8, 19 & 20). Some participants indicated that parents should 

work together with the learners, educators and learn about inclusive education 

(Participants 2, 10, 11 & 19). Parents should collaborate with teachers to stay 

informed and support their children’s learning and be cooperative (Participant 9). 

Participants stated that parents should inform educators about the history of the 

child’s upbringing and support referrals (Participants 13, 16, 20, 21 & 27). Parents 

should fight against the stigma about disability, be submissive and give support 

(Participants 28 & 33). 

 

4.3.10.4 Learners 

 

To guarantee the success of implementation of inclusive education in classroom, 

learners should show interest, concentrate on learning and respect others 

(Participants 2, 5, 6 & 23). Learners should work together in groups (Participants 4 & 

6). Learners should be responsible by doing their schoolwork and show diversity 

(Participants 5, 6, 7, 24, 27 & 33). Learners should know their rights (Participants 8 & 

33). The learners should accept their shortcomings so to get the necessary help 

(Participant 16). 

 

4.3.10.5 Schools 

 

Participants pointed out that the school environment should be suitable for learners 

to accommodate all learners (Participants 2, 6, 7, 15, 26, 28, 30 & 32). Schools 

should understand and support teachers with inclusive knowledge and skills 

(Participants 4 & 25). Schools should promote teamwork amongst teachers and 

parents (Participants 6 & 8). Schools should demonstrate practices in inclusive 
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education and ensure that the curriculum is accessible to all learners (Participants 7 

& 30). Schools should aim at inclusion, organized according to structured policies 

and ensure safety (Participant 9). Schools should refer the learners to different 

stakeholders (Participant 13). The schools should involve all the parents and 

community to establish better knowledge to accept learners with disabilities 

(Participant 23). Schools should interpret policies and implement those policies for 

the smooth running of the tuition programme (Participant 33). 

 

Table 4.2 Themes and sub themes from the interview guide, refer to appendix 

B (Grade one educators) 

Themes Sub-themes and categories 

4.2.1 

Understanding of inclusive education 

All learners are capable of learning  

Learners are included in one classroom 

All learners are accommodated in the 

mainstream 

 

4.2.2 

Resources needed for implementation 

of inclusive education 

Building suitable for the disabled 

Hearing aids 

Rails 

Wheelchairs 

Ramps 

Radio 

Roadway 

Crutches or walking sticks 

Inclusive toilets 

4.2.3 

Effectiveness and efficiency of school 

support 

Environment should be safe and healthy 

Develop the buildings to accommodate 

the disabled learners 

Encourage parents to support children 

and educators 
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DoE supply the school with resources to 

learners with barriers 

Flexible curriculum accommodates 

learners with learning barriers 

Training educators about inclusive 

education 

4.2.4 

Training received by educators to 

support disabled learners 

Yes = 9 attended workshops 

No =1 never attended 

4.2.5 

Educators qualities to implement 

inclusive education 

Have words of encouragement  

Show respect to learners 

Be confident enough to teach learners 

with disabilities. 

Be patient with learners experiencing 

learning challenges  

Always motivate them to work hard 

Be creative, innovative, persevere and 

be humble 

4.2.6 

The relationship learners have in 

school and classroom 

Learn from each other 

Accept each other  

Assist each other during lessons 

Fight and tease one another  

4.2.7 

Ways to accommodate learners with 

disability during teaching and learning 

Educators teach learners considering 

their learning pace, allow group work and 

offer help. 

4.2.8 

Support programmes for learners with 

disability at schools 

Yes= 9 

Inclusive education training 

Remedial class workshops 

No= 1 
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The above table shows the themes, sub-themes and categories from the interview 

guide and below are the responses from the Grade one educators from selected 

schools.  The themes and sub-themes were generated by gathering information from 

the teachers and grouping their responses on the interview quide. 
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4.3.11 Understanding of inclusive education 

 

Participants answered the questions in similar ways but used different statements. 

They stated that inclusive education means that learners, regardless of learning 

disability are included and taught in one classroom and in mainstreaming schools. 

They further said that all learners deserved to learn (Participant 1, 2, 3, 4, 5, 6, 7, 8, 

9 & 10). 

 

4.3.12 Resources for the implementation of inclusive education 

 

Educators mentioned different resources needed in schools for the implementation 

of inclusive education. The findings illustrated the following responses: The school 

should first of all have a building suitable for disabled learners, which should be 

equipped with inclusive facilities such as toilets, ramps, roadways, rails as well as 

resources such as hearing aids, radios, wheelchairs and crutches or walking sticks 

for the physically challenged learners who will need them to improve their hearing 

and movement at the school and in the classroom. 

 

The follow- up questions were asked if those resources are available in the 

educators’ schools 

Yes No 

0 10 

 

The findings indicated that schools lack the necessary resources to accommodate 

learners with disability, which makes it difficult to implement inclusive education in 

classrooms and in schools. 
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4.3.13 Effectiveness and efficiency school support 

 

The educators’ results expressed how their schools can effectively and efficiently 

support inclusive education. This is illustrated in the following statements: 

• “Environment should be safe and healthy for learners with and without 

disability” (Educator 1). 

• “School should develop the buildings to accommodate the disabled learners” 

(Educators 2 & 5). 

• “School should encourage parents to support children and educators” 

(Educators 3 & 6). 

• “DoE should supply the school with resources for learners with barriers” 

(Educators 4, 9 & 10). 

• “Curriculum should be flexible to accommodate learners with learning 

barriers” (Educator 7). 

• “Training relevant educators about inclusive education” (Educators 8 & 9). 

 

It is important that educators understand the effectiveness and the efficiency of 

building a school that is inclusive of all learner needs. 

4.3.14 Training received by educators to support disabled learners 

 

Yes No 

9 1 

 

Educators were asked a close-ended question regarding the attendance of training 

on inclusive education. It is indicated that most educators were offered an 

opportunity to attend and receive inclusive education workshops in order to have 

knowledge how to deal with learners who are disable and learners who have 

learning disabilities. 
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4.3.15 Educators’ qualities on inclusive education implementation 

 

Educators revealed the following qualities necessary for implementing inclusive 

education effectively: educators should express words of encouragement, have 

respect for learners and be confident enough to teach learners with disabilities. 

Educators should be patient with learners experiencing learning challenges and 

should always motivate them to work hard. It is indicated that educators should be 

creative, innovative, persevere and be humble when teaching disable learners. 

 

4.3.16 The relation learners have in school and classroom 

 

Most educators indicated that learners relate to each other well by showing respect 

to one another, they learn from the team and assist one another other during 

lessons. They even accept their situation and the situation of others as they are 

taught to respect everyone. Unfortunately, however, some learners are not well-

mannered, and they tease and fight with other learners. 

 

4.3.17 Ways to accommodate learners with disability during teaching and 

learning 

 

Educators teach learners considering each individual’s learning pace, allowing group 

work and offering help where needed. Educators appreciate work well done to uplift 

learners’ learning spirit, give them second chances to learn activities and use 

different learning methods. They allow learners to use learning objects to make for 

better understanding. 
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4.3.18 Support programmes for learners with disability at schools 

 

Yes No 

9 1 

 

Most educators stated that they are offered support programmes to enhance their 

knowledge in dealing with disabled learners at schools. Some indicated that they are 

offered inclusive education training and some remedial class workshops. 

 

4.4 CONCLUSION 

 

This chapter entailed the analysis and interpretation of the research findings after the 

questionnaires have been completed by the SMT and educators and the interviews 

had been conducted at five selected primary schools at Botshabelo regarding the 

attitudes of Grade one educators on inclusive education implementation. The 

analysis was done by identifying themes, sub-themes and categories. The findings 

from the questionnaires and interviews guide were analysed and discussed in detail. 

 

The fifth chapter concludes the research with the summary of findings, discussion, 

conclusion and recommendations for further research, as well the limitations of 

study. 
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CHAPTER 5 

SUMMARY OF THE STUDY, CONCLUSION, RECOMMENDATIONS AND 

LIMITATIONS 

 

5.1 INTRODUCTION  

 

This chapter comprises of the summary, the findings and a discussion of the 

research, as reflected by the responses of the educators at the five selected primary 

schools in Botshabelo. This research investigated the attitudes of Grade one 

teachers towards the implementation of inclusive education in classrooms at 

selected Botshabelo primary schools. In most cases attitudes are regarded as a 

stable construct containing cognitive, affective and behavioural elements. This study 

revealed the lack of knowledge and understanding by the majority of the participants 

on aspects such as inclusive education and LSEN. Chapter Five also deals with 

recommendations, derived from the findings of this research study.  

 

5.2 SUMMARY OF THE STUDY  

 

Chapter One provided an overview and introduction to the study. This chapter 

provided information on the background, problem statement aim, objectives, 

significance of the study, research questions, research methodology, theoretical 

framework on establishing an inclusive education definition terms, and the 

conclusion to the study.  

 

The aim of the study was to investigate attitudes of Grade one educators towards the 

implementation of inclusive education and how it is implemented in classrooms at 

five selected intermediate schools in Botshabelo in the Free State province in South 

Africa. The aim was to find solutions to solve problems encountered by Grade one 

educators how inclusive education is implemented in classrooms. The factors 
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influencing the implementation of inclusive education in classrooms were observed 

which contributed to the negative attitudes of educators regarding the 

implementation of inclusive education in classrooms.  

 

Objectives were met by employing a qualitative and quantitative research approach. 

Data was collected in the samples schools by means of the questionnaire and 

interview guide method. Results of the participants were analysed and grouped 

using a thematic analysis. 

 

To achieve the aim of the study, the following objectives of the study were stated, 

namely, to: 

• Investigate the attitudes of educators towards the implementation of inclusive 

education at selected Botshabelo primary schools.  

• Investigate if educators understand their roles in the implementation of 

inclusive education.  

• Investigate the views of primary school educators towards the implementation 

of inclusive education in the classroom.  

• To evaluate the implementation of inclusive education programmes at Primary 

Schools in Free State Province. 

 

The objective of the study is achieved. The outcomes of the study proved that under-

resourced, overcrowded classes, learners’ background, untrained educators, 

stakeholders, community and the environment of learners contributed to the attitudes 

of Grade one educators on the implementation of inclusive education in selected 

Primary School classrooms at Botshabelo. These objectives helped the researcher 

in directing her in the executing of the study because the researcher had known what 

she wanted to achieve in the study.  

 

Chapter Two explained the various kinds of research undertaken; inter alia the 

research found that the curriculum used during the Apartheid era was content-based, 

and input in the learning process was emphasised. The researcher also realised that 

© Central University of Technology, Free State



 

 

 

108 

 

inclusive education was put into place from 1994, as part of the democratisation 

process (Dryer, 2017). Mainstreaming, referring to the inclusion of normal special 

children in the general education process that are taught in classrooms, was also 

instituted. The attitude of Grade one educators was also investigated in this chapter 

by referring to different sources. The study was founded on a review of relevant 

literature; therefore, the study was supported by information from the research 

participants. 

 

Chapter Three investigated the research problem using a qualitative research 

method, as indicated by the title. The process of gathering information became 

easier for the researcher once the type of approach was decided. The instruments 

used by the researcher as well as the rationale for those methods were explained. 

The participants for the research were educators and SMT members who provided 

information to assist the researcher to achieve the goal of the study. The questions 

posed to the participants derived from the following main and subsidiary research 

questions: 

 

5.2.1 Main Research Question 

 

• What is the attitude of Grade one educators towards inclusive education 

implementation at selected Botshabelo Primary Schools? 

 

5.2.2 Subsidiary Research Questions 

 

• Do educators understand the roles in the implementation of Inclusive 

Education? 

• What views do Grade one educators have on inclusive education? 

• Do Grade one educators receive professional development on inclusive 

education? 
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Chapter Four concentrated on the analysis and interpretation of research results.  

The attitudes of Grade one educators were investigated by means of interviews and 

questionnaires. The responses given by educators of five primary schools selected 

for the research in Botshabelo revealed that there are factors, which have an impact 

on the success of Inclusive Education Implementation in Primary School classrooms 

in Botshabelo. The results indicated possible solutions to the problems of Inclusive 

Education Implementation. The results disclosed that the socio-economic 

background of learners; under- resourced, overcrowded classrooms, parents, 

school, and the community contributed to the attitudes of Grade one educators on 

Inclusive classrooms at selected schools in Botshabelo.  

 

Chapter Five provides a summary of the study, recommendations, limitations to the 

study and the conclusion. 

 

5.3 RECOMMENDATIONS FOR THE STUDY 

 

The aim of the study was to investigate how Inclusive Education is implemented at 

Botshabelo primary schools in the Free State Province.  To achieve the aim, specific 

objectives were stated.  The objectives of the study were to investigate the attitudes 

of Grade one educators on Inclusive Education Implementation in Botshabelo 

primary schools, and to investigate whether educators understand their roles 

regarding the implementation of Inclusive Education.  The views of primary school 

educators on Inclusive Education implementation in the classrooms was investigated 

by the researcher at Botshabelo in Free State Province were investigated.  

 

Based on the research findings derived from the responses of the participants in the 

study, the following recommendations are made towards implementing Inclusive 

Education in Botshabelo Primary Schools. 
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• The researcher recommends that Inclusive educators attend regular 

workshops. Workshops should aim to solve problems encountered by 

inclusive teachers to make them better classroom managers by equipping 

them with skills, which will empower them. The attitudes of Grade one 

educators on Inclusive Education Implementation will hopefully change for the 

better.  

 

• The researcher also recommends more parent involvement in the education 

of their children. Parents should be motivated to become involved in curricular 

activities such as homework as well as extra- curricular activities. They can 

help educators by checking their learners’ work and help them with revision 

and remedial work at home. Parent involvement is expected to promote 

interesting and useful hobbies which can be used in certain lessons or 

enrichment programmes. They can help educators with supervision of 

learners during educational tours. They should enforce respect, responsibility 

and discipline for teachers at home.  

• Since the attitudes of Grade one educators on Inclusive Education 

Implementation in schools were investigated, the Department of Education 

should motivate educators of Inclusive Education to show more commitment 

to their work. The Department should acknowledge the good work done by 

educators by organising award ceremonies.  

• The attitudes of Grade one educators on the Implementation of Inclusive 

Education are negatively affected by the overcrowding in classrooms. The 

Department of Education should solve that problem by building more 

classrooms and employ enough staff. It should also pay attention to the 

teacher-learner ratio in the classroom. The principal and management staff 

should reduce large numbers of learners in the classroom, because it will be 

easier for educators to manage smaller groups of learners. The teachers will 

achieve good results, thus reducing large numbers of inclusive education 

learners with learning barriers. 

 

© Central University of Technology, Free State



 

 

 

111 

 

5.4 RECOMMENDATIONS FOR FURTHER STUDY 

 

Recommendations for further study are the following:   

 

• The sample population consisted of principals and educators from primary 

schools. Further studies could be undertaken in secondary schools as well. 

• Further studies should include special schools to determine how they 

implement inclusive education and what resources they use to ensure that 

learners are included in classroom tuition. 

• Further studies should involve parents and learners to obtain different 

viewpoints and experiences. 

 

5.5 LIMITATIONS OF THE  STUDY  

 

The limitations of the study are as follows: 

 

This study gathered information only from five primary schools, and secondary 

schools were excluded; therefore, findings cannot be generalised to secondary 

schools. 

• The participants in this study were only principals and educators, and only 

their viewpoints were included in the findings. 

• Question 2 was repeated in Question 4; therefore, it falls under a shortcoming 

in the study.  

• The researcher planned to interview 15 Grade one educators, but only 10 

Grade one teachers were interviewed. The other educators were not available 

at school due to unforeseen circumstances. 
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5.6 CONCLUSION  

 

It can be concluded that the attitudes of Grade one educators on Inclusive Education 

Implementation in classrooms at Botshabelo can be attributed to insufficient training 

of teachers. Teachers have a vital role to play in the successful Implementation of 

Inclusive Education.  The support needs of educators are often overlooked, which 

contribute to the barriers to successful inclusive education. Lack of differentiation in 

instruction also contributed to the attitudes of Grade one educators on Inclusive 

Education Implementation. Teachers in Mainstream Schools teach large groups and 

seldom vary instruction or make adaptations based on learners with disabilities. 

Teachers that are already overworked and overstrained experience additional 

pressure from parents. Parents should ensure that learners with special needs are 

supported and treated with respect by their peer group and teachers. Teacher 

anxiety is one of the factors that contributes to the attitudes of Grade one educators 

on Inclusive Education Implementation in classrooms, because many educators are 

unsure whether Inclusive Education is a success at their schools. Teachers 

expressed concerns on having stress and anxiety when including learners with 

barriers.  The negative attitudes of teachers regarding the Implementation of 

Inclusive Education in classrooms contribute to the problems encountered by 

inclusive education. The research indicated that successful Implementation of 

Inclusive Education mainly depends on the positive attitude of educators. The lack of 

trained teachers is a key component of the Inclusive Education reform agenda. The 

research indicated that untrained educators constitute a key problem and the most 

crucial obstacle that hampers policy makers’ endeavour to establish Inclusive 

Education successfully.  The success of inclusive education relies on the success of 

teachers in learning skills and perspectives assumed by new visions of inclusion and 

unlearning practices and beliefs with regards to learners and instruction that 

dominated their professional lives up to this moment. The research indicated that 

untrained teachers are one of largest problems prohibiting the successful 

implementation of Inclusive Education in Schools. 
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