



















































































































































































































































































The educators lacked support from the DBST and other stakeholders e.g.,
Departmental officials, SMT, parents to name a few, to ensure that inclusive

education is implemented.

4.1.2.4 Psychological factors

o Negative attitude
“Learners and teachers have attitude towards other disabled learners” (Participants
17,18, 21, 22 & 23).

4.1.3 The preparedness of Grade one educators on the implementation of
inclusive education

4.1.3.1 Workshops and training

17.1% of the participants indicated that teachers need workshops and training
sessions, equipping them with knowledge of inclusive education and implementation
thereof” (Participants 17, 18, 22, 23, 29 & 30).

4.1.3.2 Orientation

e “One patrticipant indicated that the learners need orientation so to get use of the

system and to minimize the learning barriers” (Participant 35).

4.1.3.3 Teaching aids

e “Teachers need teaching aids compatible to use in an inclusive classroom”

(Participant 1).
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Teaching aids are essential in stimulating the learners and ensuring that different
styles of teaching is accommodative to different learners in the classroom for

effective learning and teaching.

4.1.4 Committee participation and formulation of clusters/Professional
Learning Committee (PLC)

e SBST monitoring

14.3% of the participants indicate that SBST need to work with educators and
monitor the implementation of inclusive education (Participants 2, 3, 5, 6 & 9).

e SMT guidance

5,7% of the participants indicate that SMT need to motivate educators and guide

them for smooth inclusive education implementation (Participants 8 & 9).

4.1.4.1 Cluster/PLC

“14,2% of Educators should form clusters or PLC with neighbouring schools to

share ideas on inclusive education” (Participants 9, 10, 12, 14 & 28).

4.1.4.2 Continuing Professional Development Programmes

“‘Educators should obtain professional development courses (remedial courses) to

equip themselves with inclusive education” (Participant 7).

4.1.5 Understanding educators’ roles in the implementation of inclusive
education

Yes
11,4% of the participants understand the roles of educators on implementing
inclusive education and the responses are illustrated in the following statements:
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“Educators were offered trainings and workshops on curriculum differentiation and
diversity” (Participant 2).

“Trained Educators do not discriminate learners with learning problems” (Participant
2).

“Trained educators are able to prepare lesson plans for learners with disabilities”
(Participant 4)

“Trained and work-shopped Educators apply inclusive teaching strategies that meet
needs of learners with learning barriers” (Participant 7).

e Form networks and teams

“‘Educators form networks with existing community resources like families and get
advocacy training and induction on how inclusive education is implemented.”
(Participant 9).

“‘Educators understand their roles as they get guidance from SBST” (Participant 13).
No

o Educators need to have thorough training and workshops

4.1.6 Factors affecting implementation of inclusive education in classroom

Answers to this question are stated in question 2 as it is a repeated question.

4.1.7 Strategies utilized to prepare Grade one educators for implementation of
inclusive education in the classroom.

4.1.7.1 SBST monitoring

8.8% of the participants stated that the SBST should monitor the educators and
prepare them for inclusive education implementation in the classroom (Participants
3,5&6).
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4.1.7.2 Attend trainings and workshops

60% of the participants believed that the attendance of training sessions and

workshops prepare Grade one educators for inclusive education implementation in

the classroom. This was supported by the following teaching strategies educators

indicated for smooth inclusive education implementation.

“Use simple language that learners are easy to understand” (Participant 7).
“Motivate learners to work hard” (Participants 7 & 25)

“Show love, respect and patience to allow learners to engage with educators and
other learners” (Participants 8, 17 & 28).

“Grouping learners by learning abilities” (Participants 2, 3, 5, 6, 7 & 25).

“Engage in collaborative teaching” (Participants 18, 20 & 26).

“Offer immediate corrections when there’s mistake” (Participants 5, 6 & 33).
“Allow learners classroom independency” (Participant 7).

“Display phonemics awareness charts” (Participant 9).

“Use variety of instructional formats” (Participant 30).

Over 50% of the educators do agree that the attendance of trainings and workshops

is essential in aiding and educating the educators on inclusive education and how to

work in inclusive schools so that the learners benefit the most.

4.1.7.3 Offer continuous assessments

11,4% of the participants indicated that continuous assessment needs to be offered

to learners with learning disabilities to facilitate more improvements in their

performance (Participants 2, 3, 5 & 6).

4.1.7.4 Parental involvement
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11,4% of the participants emphasised that parents should be involved in their
children’s education and work along with the educator to share medical information

and learners’ learning challenges/ disabilities (Participants 5,6,30 & 31).

4.1.7.5 Adequate resources and budget

For the smooth implementation of inclusive education and Grade one educators to
prepare implementation, the school should be offered adequate resources and
budget (Participants 19, 21, 23, 24, 29 & 33).

4.1.7.6 Use research information

5,7 % of the participants shared that the Grade one educators should also use
previous research information to see how other schools implement inclusive
education (Participants 24 & 35).

4.2 Implementation of inclusive education in schools.

4.2.1 Group learners

5,7 % of the participants said that the implementation of inclusive education in
schools should be done through grouping learners and assisting them according to

their learning abilities (Participants 1 & 6).

4.2.2 Offer learners special attention
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Participant opined that special attention to learners is needed to offer support to all
those with learning barriers and those who do not progress well with class activities

(Participant 2).

4.2.3 Identify and assess learners
20% learners with learning disabilities should be identified and assessed accordingly

and all proper forms should be completed with evidence and reported to the SBST
(Participants 13, 15, 24, 25, 30, 31 and 35).

4.2.4 Refer learners to specialists

After the identification of 20% learners with learning disabilities, learners should be
referred to Educational Specialists for further assessment and assistance
(Participants 2, 3, 24, 25 30, 31 & 35).

4.2 .5 Offer aftercare lessons

Educators should identify learners with learning disabilities and offer them after-
school lessons to address their learning barriers (Participants 21, 26 & 32).

4.2 .6 Stakeholder Involvement

31% of the participants stated that they involved different stakeholders for inclusive

education implementation in schools. This was illustrated in the following statements:

¢ ‘Invite children guidance clinic specialist to assess learners” (Participant 3).

e ‘“Report learners to the SBST and other education officials” (Participants 13, 15,
24, 25, 30, 31 & 35).

llI

nform parents so to be alerted of the expectations” (Participant 35).
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e “Use teacher Assistant to support learners” (Participant 23).
e “Use Educational Change Agent to help teachers by addressing needs of

learners and work with learners individually” (Participant 32).

4.2.7 Use universal design principles

One of the participants stated that the use of universal design principles creates
accessible classrooms for all the learners (Participant 34).

4.2.8 Use departmental policies

This participant further states that the departmental policies that are in place will
assist educators, together with the help of educational stakeholders to implement
inclusive education in their schools (Participant 35).

4.3 Understanding the concept inclusive education

Participants illustrated how they understand the concept inclusive education. This

was illustrated in the following statements:

e “Inclusive education is teaching of learners who have low IQ” (Participant 1).

e “Itis the educational programmes done to assist learners with learning problems,
disabled, and with socio economic problems, to see to it that their problems are
overcome” (Participant 2).

e “In inclusive education is situation that all learners with and without learning
disabilities and the disabled learners are combined and taught in the same
classroom” (Participants 3, 5, 6, 7, 8, 9, 10, 11,12, 14,16, 18, 19, 21, 32)

e ‘It means education for all-in-one classroom regardless of difficulties and

differences the learners have” (Participant 4).

87

© Central University of Technology, Free State



“Inclusive education where special attention is given to learners with learning
barriers and where different stakeholders are involved” (Participant 13).

‘Is a specific education which is directed for specific learners that are having
learning barriers in academy” (Participant 15).

“It is the process where learners experience barriers in learning were no more
catered at special schools but rather in the mainstream schools” (Participant 17).
“It is provision for appropriate instruction of learners with disabilities in general
education classroom and work closely with professionals” (Participant 20).

“It’s when all learners regardless of challenges were placed on age-appropriate
for general education classes that were in their neighbourhood” (Participants 22
& 23).

“It is a system of education where learners with different abilities were taught
according to their level” (Participant 24).

‘It is when all learners in class or in school are included in all educational
activities regardless of age, gender and disabilities” (Participants 25 & 27).

“It is where learners regardless of any challenges that they have, are placed on
appropriate general education classes receiving high quality instruction,
intervention with support enabling them to meet success in core curriculum”
(Participant 28).

“It is around 900 full-service schools in South Africa, a relatively new breed of
school adapted to welcome children with different educational needs”
(Participants 29 & 34).

‘It is a model whereby special needs learners are supported and assisted
educationally according to their learning needs” (Participant 30).

‘Is accommodating all learners to have the same and equal rights as to the
learners who are not struggling” (Participant 31).

“It is a type of education which addresses the needs for all learners in one united
education system and addresses disabilities of learners and assessing them

accordingly” (Participant 33).
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e ‘It is a system which leaves no child behind and different ethnic groups are
included in learning” (Participant 35).

The grade one educators understand the concept of inclusive schools, where no
learner is left behind irrespective of their personal backgrounds and disabilities. On

which every learner is considered and their learning needs accommodated.

4.3.1 Do Grade one educators get professional development in inclusive
education?

85% of the participants stated that Grade one educators get professional
development in inclusive education. This is illustrated by the following responses:
Twenty-six (26) participants indicated that Grade one educators received training
and workshops from the Department of Education specialists and were guided by the
SBST together with the SMT (Patrticipants 2, 3, 4, 5, 6, 7, 8, 9, 10, 12, 13, 14, 15, 16,
17, 18, 20, 21, 22, 24, 25, 27, 29, 30, 33 & 35).

Only 1 participant said that not all Grade one educators received professional
development, only some (Participant 11). 22% of the participants stated that Grade
one educators did not receive any professional development in inclusive education
(Participants 1, 16, 19, 23, 26, 28, 31 & 32).

4.3.2 The Department of Education (DoE) initiative on learners with severe
learning disabilities

The patrticipants echoed different initiatives that the DoE implemented for learners
with severe learning disabilities. This is illustrated in the following statements:

“‘DoE employ and bring trained educators to teach learners with severe learning
disabilities” (Participants 1 & 20).

“DoE refer learners to special schools” (Participants 2, 3, 4, 5, 6, 7, 8, 9, 11, 13, 15,
17, 21, 23, 24, 25, 26, 28, 30, 31, 33 & 35).
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‘DoE prepare and equip educators with sufficient knowledge and skills to
accommodate learners with severe learning disabilities” (Participants 4, 14 & 16).
“‘DoE provide enough resources and teaching aids for learners with severe learning
disabilities” (Participants 10, 12, & 22).

“‘DoE place learners in their own classroom where they will be under supervision of
Skilled educators” (Participants 19 & 27).

“DoE design infrastructure suitable for those learners” (Participants 20 & 27).
Participants 29 and 34 did not respond to this question, which might be those whose

schools do not get any training and workshops on inclusive education.

4.3.3 Kind of learners to be included in the mainstream

11.4% of the participants stated that the different kinds of learners to be included in
the mainstream. This was illustrated below:

“Learners that are handicapped (inability to function physically and mentally”)
(Participants 1, 19, 24 & 28).

34.2% of the participants stated that learners with learning disabilities were the ones
to be included in the mainstream (Participants 2, 3, 5, 6, 8, 9, 20, 21, 22, 24, 25 &
33).

Others indicated that all learners deserve to be included in mainstream education
(Participants 4, 7, 26, 29, 30, 31, 34 & 35).

Some participants indicated that all learners who are school- ready should be in the
mainstream (Participants 10, 12, 13, 14, 15 & 16). Two participants indicated that
learners without severe learning disabilities are to be included in the mainstream
(Participants 11 & 18).

Learners showing continuous progress and who cope well in their academic work
deserve to be included in the mainstream (Participants 17 & 23).

“Orphans are to be included in the mainstream” (Participant 33).
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4.3.4 Steps for inclusive education implementation in Grade one classrooms

11.4% of the participants indicated that there are different steps to follow for inclusive
education to be implemented in Grade one classrooms, which include the following:
Educators should identify learners at an early age, and they should check the
learners’ immunization cards to determine if the learners attended pre-schools/
creche (Participants 18, 25, 32 & 33).

After identification, learners should be referred for to psychological screening
(Participants 10, 12, 14, 17, 27, 28 & 33).

Educators should always engage with parents (Participants 25 & 31).

Educators should continuously assess the learners’ work and the school should
always involve SBSTs to assess learners’ progress quarterly (Participants 3, 5, 7 &
27).

There should be a suitable learning environment for all learners such as variety of
instructional formats, reduction of class sizes, action plans, offering of extra classes,
educators making corrections immediately so that the learners can see their
mistakes and having enough learning material for fluent teaching and learning
(Participants 2, 5, 6, 15, 21, 22, 23, 24, 30 & 35).

Educators should group learners according to their learning abilities and write
progress report by completing Support Needs Assessment (SNA) forms (Participants
1,3,5,6,7,8,9&13).

Educators should retain learners with low academic improvement and refer them to
specialists for assistance and support (Participants 7, 8, 20, 24 & 28).

Educators should get continuous professional development regarding the latest
developments in inclusive education to have knowledge and understanding
(Participant 22).

4.3.5 Aims and objectives of educators towards inclusive education
implementation.
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The feedback indicates that objectives for educators towards the implementation of
inclusive education are to identify, assess and support all learners, regardless of
their learning disabilities. It further indicates that educators help learners with a low
ability by simplifying learning content. Educators should encourage classroom
diversity and motivate learners to enhance their self-esteem and regain self-
confidence (Participants 3, 15 & 25). Most participants indicated that educators
encourage and promote group work so that learners can share ideas and be role
players in classroom activities in order to improve their learning skills which include
listening, reading, speaking and writing. Educators offer every learner an opportunity
to showcase their creativity to encourage peace in classroom. One participant stated
that in the implementation of inclusive education, educators apply the seven roles of
a teacher, for example they work as curriculum designer, play a parental role, act as
pastors, and work as holistic developers as stated by Participant 7. Educators
encourage and build lifelong learning and ensure quality education for all which is
needed when implementing inclusive education in schools (Participants 7 & 22).
Educators also demonstrate best practices to make sure that inclusive education is
implemented without hindrance and they ensure that all learners have access to the

curriculum (Participant 35).

4.3.6 Convincing Principals and educators to show value of the importance of
inclusive education implementation.

Participants indicated that they will convince principals and other educators to show
the value of supporting the importance of inclusive education implementation. It was
indicated by the participants that when educators present information regarding the
importance of inclusive school to their principals and fellow educators, most
educators show interest in the school and classroom were inclusion education is
concerned, as they will get full support from principals, and they will accept and
respect how inclusive education plays a role in the lives of all learners; and it will also
make learners gain self-esteem and self-confidence, and learners will be eager to go

going to school. By so doing the performance of learners will increase and the school
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will produce good results. Participants indicated that all learners have the right to

education.

4.3.7 Definition of inclusive education

Participants defined inclusive education according to their understanding and the

following are their responses:

e “Way of letting learners with Low IQ to know how to read and write” (Participant
1).

e “All learners with learning disabilities and normal learners were included in the
same school and same classroom” (Participants 2, 3, 4, 5, 6, 7, 8,10, 11, 12, 14,
16, 17,18, 19, 20, 21, 23, 29 & 32).

e “Transformation of ordinary school to become fully inclusive” (Participant 9).

e “Refers to education in which special learners with different learning barriers get
special education” (Participants 13 & 15).

e “Learners with special needs were placed on age appropriation education”
(Participant 22).

e “Education system that aims in social cohesion and integrating people with
disabilities in the society” (Participant 24).

e “Education whereby all learners are included in school activities and offered
education regardless of their learning disabilities” (Participants 25, 27 & 28).

e “Learners with special needs were assisted according to learning barriers”
(Participant 30).

e “System established by the DoE adopted and followed by schools to help
learners who are struggling” (Participant 31).

e “Type of education that offers every citizen of the country an opportunity to
showcase their potential and capabilities” (Participant 33).

e “Education system that treats children as one irrespective of colour, upbringing

and needs” (Participant 35).
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As demonstrated from the above comments, the concept of “inclusion in schools”

differs from the grade one educators and all of them highlighted on important factors

according to how they understand the concept. Ultimately it is of utmost importance

that all learners with or without learning difficulties should not be discriminated

against and that they should be accommodated and respected to ensure that quality

education is achieved.

4.3.8 Understanding of inclusive schools

Participants understand the concept inclusive schools differently and this is

illustrated by the following statements:

“The schools that teaches the learners with low IQ and handicapped” (Participant
1).

“The ordinary school transformed to support and develop full potential of all
learners irrespective of background, culture, abilities or disabilities, gender and
race” (Participant 2).

“It is the school that welcome all type of learners irrespective of age, colour,
gender, culture, abilities or disabilities, and race” (Participants 2, 3, 5 & 6).

“It is an institution whereby there is commitment to ensure that all children be
welcomed and supported to develop full potential their background, culture,
abilities or disabilities, gender and race (Participant 7).

‘It is the school that have additional support programmes and structures of
teaching and learning, and it prepared to explore and address challenges for
everyday school life” (Participant 8).

“It is the school that is equipped and supported to provide a broad range for
learning needs” (Participant 9).

“It is the school that admits learners with different learning abilities” (Participants
10, 12, 14 & 26).

“It is the school that includes learners with learning barriers” (Participants 11, 15,
19 & 30).
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“It is the school that have an understanding that disabled learners who were
identified must get help at a special school” (Participant 13).

“It is the school that accommodates both able and disabled learners, and treats
them equally” (Participants 18, 25, 27 & 32).

“It is the school with specialized education system, trained teachers or teachers
with qualification to teach special learners, school with proper infrastructures,
teaching resources and funding” (Participant 20).

“It is the school that accommodates all learners who are physically or mentally
impaired” (Participant 21).

‘It is the school that ensures access for quality education for learners by
effectively meeting diverse needs” (Participant 22).

‘It is the school that uses system or methods that accommodate disabled
learners” (Participant 23).

“It is the school which has different learners with disabilities and geared towards
integrating all abilities” (Participant 24).

“It is the school that follows and applies inclusive system” (Participant 31).

“It is the school that addresses the learning barriers of learners disregarding
where one comes from and the status that one upholds” (Participant 33).

“It is the school that has the facilities catering for learners with special needs”
(Participant 35).

The grade one educators show a great deal of understanding as to what it entails to

be an inclusive school, that there are certain physical barriers to be eliminated to

ensure that all learners with disabilities are catered for in inclusive schools and they

feel part of a team, that their disabilities should not interfere with their learning.

4.3.9 Role of Site-Based Support Team to Grade one educators on
implementation of inclusive education.

Participants indicated different roles of the Site-Based Support Team to Grade one

educators, which is illustrated by the following responses:
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“Assist educators to identify learners with severe learning disabilities’
(Participant 1).

“Support schools with learning materials/aids” (Participants 2, 4, 7, 8 & 33).
“Provide moral support” (Participants 3 & 10).

“Identify learners suitable for social grant” (Participant 10).

“Help to monitor learners’ progress” (Participants 20 & 33).

“Provide educators with orientation and learning programmes” (Participants 4, 5,
6, 7, 10, 11, 13, 19, 24, 30, 32 & 35).

“Guide educators to handle learners well” (Participants 9 & 25).

“Create committees for the implementation of inclusive education” (Participants
11, 12, & 13).

“‘Communicate with other stakeholders for learner referrals” (Participants 14, 20,
24, 26 & 29).

“Invite district to be on board” (Participant 22).

“Conduct meetings with Grade one educators” (Participant 25).

“Offer strategies to handle learners with learning disabilities” (Participant 25).
“Supply policies and help with the interpretation of policies” (Participant 33).

“Help educators to compile learners’ disabilities information” (Participant 33).

In the above responses according to the participants, it’s crucial for the SBST to
be fully involved when it comes to the implantation of inclusive education and the
support needed by the grade one educators to ensure that the above mentioned

objective is achieved.

4.3.10 Help for success of the implementation of inclusive education in
classrooms by educators, DoE, parents, learners and schools.

Participants shared success for implementation of inclusive education in classrooms

by different stakeholders as follows:

96

© Central University of Technology, Free State



4.3.10.1 Educators

The support that educators can provide is to teach those learners with learning
barriers, helping learners overcoming learning problems in classroom (Participants 1,
2,19, 21, 25, 33 & 35). Educators should work as a team and find solutions through
problem solving and be flexible in implementing inclusive education curriculum. They
should adapt to the classroom approach ensuring that all children receive attention
and must continuously improve skills in classroom (Participants 3, 8, 9, 10, 23, 29 &
34). They indicated that educators should identify learners with learning barriers in
order to give them the relevant curriculum, especially during admission (Participants
4,17, 18, 21, 24, 25 & 32). Educators should help learners to work in groups so that
they can learn from one another and encourage learners to have self-esteem and
self-confidence (Participant 5). Educators should participate in District -Support
Network for purpose of caring and support (Participant 9). Educators should attend
workshops to learn how to deal with the process of inclusive education (Participants
16, 20, 22 & 26).

4.3.10.2 The Department of Education (DoE)

The participants indicated that the DoE should bring training support and workshops
to educators in inclusive education in order to teach learners in the classroom
(Participants 1, 2, 3, 7, 8, 10, 16, 20, 21, 23, 26, 32 & 33) and supply teachers with
relevant learning materials and other resources (Participants 2, 3, 4 & 6, 19, 25, 27 &
33). DoE should give advice to educators in preparation of teaching and build
facilities (Participants 3 & 21). DoE should write policies relevant to inclusive
education (Participant 33).

4.3.10.3 Parents
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Participants stated that parents must be on board and take part in helping learners
with their homework and show full support and take responsibility for their children
(Participants 1, 2, 3, 6, 7, 8, 14, 15, 19, 23, 24 & 25). Parents should know their
rights in terms of accessing available support and know the children’ s rights
(Participants 3, 5, 6, 8, 19 & 20). Some participants indicated that parents should
work together with the learners, educators and learn about inclusive education
(Participants 2, 10, 11 & 19). Parents should collaborate with teachers to stay
informed and support their children’s learning and be cooperative (Participant 9).
Participants stated that parents should inform educators about the history of the
child’s upbringing and support referrals (Participants 13, 16, 20, 21 & 27). Parents
should fight against the stigma about disability, be submissive and give support
(Participants 28 & 33).

4.3.10.4 Learners

To guarantee the success of implementation of inclusive education in classroom,
learners should show interest, concentrate on learning and respect others
(Participants 2, 5, 6 & 23). Learners should work together in groups (Participants 4 &
6). Learners should be responsible by doing their schoolwork and show diversity
(Participants 5, 6, 7, 24, 27 & 33). Learners should know their rights (Participants 8 &
33). The learners should accept their shortcomings so to get the necessary help
(Participant 16).

4.3.10.5 Schools

Participants pointed out that the school environment should be suitable for learners
to accommodate all learners (Participants 2, 6, 7, 15, 26, 28, 30 & 32). Schools
should understand and support teachers with inclusive knowledge and skills
(Participants 4 & 25). Schools should promote teamwork amongst teachers and

parents (Participants 6 & 8). Schools should demonstrate practices in inclusive
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education and ensure that the curriculum is accessible to all learners (Participants 7
& 30). Schools should aim at inclusion, organized according to structured policies
and ensure safety (Participant 9). Schools should refer the learners to different
stakeholders (Participant 13). The schools should involve all the parents and
community to establish better knowledge to accept learners with disabilities
(Participant 23). Schools should interpret policies and implement those policies for

the smooth running of the tuition programme (Participant 33).

Table 4.2 Themes and sub themes from the interview guide, refer to appendix
B (Grade one educators)

Themes Sub-themes and categories

4.2.1 All learners are capable of learning
Understanding of inclusive education | Learners are included in one classroom
All learners are accommodated in the

mainstream

4.2.2 Building suitable for the disabled
Resources needed for implementation | Hearing aids

of inclusive education Rails

Wheelchairs

Ramps

Radio

Roadway

Crutches or walking sticks

Inclusive toilets

4.2.3 Environment should be safe and healthy
Effectiveness and efficiency of school | Develop the buildings to accommodate
support the disabled learners

Encourage parents to support children
and educators
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DoE supply the school with resources to
learners with barriers

Flexible  curriculum  accommodates
learners with learning barriers
about inclusive

Training educators

education

4.2.4
Training received by educators to

support disabled learners

Yes =9 attended workshops
No =1 never attended

4.2.5

Educators qualities to implement

inclusive education

Have words of encouragement

Show respect to learners

Be confident enough to teach learners
with disabilities.

Be patient with learners experiencing
learning challenges

Always motivate them to work hard

Be creative, innovative, persevere and

be humble

4.2.6
The

school and classroom

relationship learners have in

Learn from each other
Accept each other
Assist each other during lessons

Fight and tease one another

4.2.7 Educators teach learners considering
Ways to accommodate learners with | their learning pace, allow group work and
disability during teaching and learning | offer help.

4.2.8 Yes=9

Support programmes for learners with

disability at schools

Inclusive education training
Remedial class workshops
No=1
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The above table shows the themes, sub-themes and categories from the interview
guide and below are the responses from the Grade one educators from selected
schools. The themes and sub-themes were generated by gathering information from
the teachers and grouping their responses on the interview quide.
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4.3.11 Understanding of inclusive education

Participants answered the questions in similar ways but used different statements.
They stated that inclusive education means that learners, regardless of learning
disability are included and taught in one classroom and in mainstreaming schools.
They further said that all learners deserved to learn (Participant 1, 2, 3, 4, 5, 6, 7, 8,
9 & 10).

4.3.12 Resources for the implementation of inclusive education

Educators mentioned different resources needed in schools for the implementation
of inclusive education. The findings illustrated the following responses: The school
should first of all have a building suitable for disabled learners, which should be
equipped with inclusive facilities such as toilets, ramps, roadways, rails as well as
resources such as hearing aids, radios, wheelchairs and crutches or walking sticks
for the physically challenged learners who will need them to improve their hearing

and movement at the school and in the classroom.

The follow- up questions were asked if those resources are available in the

educators’ schools

Yes No

0 10

The findings indicated that schools lack the necessary resources to accommodate
learners with disability, which makes it difficult to implement inclusive education in

classrooms and in schools.
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4.3.13 Effectiveness and efficiency school support

The educators’ results expressed how their schools can effectively and efficiently

support inclusive education. This is illustrated in the following statements:

“Environment should be safe and healthy for learners with and without
disability” (Educator 1).

“School should develop the buildings to accommodate the disabled learners”
(Educators 2 & 5).

“School should encourage parents to support children and educators”
(Educators 3 & 6).

‘DoE should supply the school with resources for learners with barriers”
(Educators 4, 9 & 10).

“Curriculum should be flexible to accommodate learners with learning
barriers” (Educator 7).

“Training relevant educators about inclusive education” (Educators 8 & 9).

It is important that educators understand the effectiveness and the efficiency of

building a school that is inclusive of all learner needs.

4.3.14 Training received by educators to support disabled learners

Yes

No

Educators were asked a close-ended question regarding the attendance of training

on inclusive education. It is indicated that most educators were offered an

opportunity to attend and receive inclusive education workshops in order to have

knowledge how to deal with learners who are disable and learners who have

learning disabilities.
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4.3.15 Educators’ qualities on inclusive education implementation

Educators revealed the following qualities necessary for implementing inclusive
education effectively: educators should express words of encouragement, have
respect for learners and be confident enough to teach learners with disabilities.
Educators should be patient with learners experiencing learning challenges and
should always motivate them to work hard. It is indicated that educators should be

creative, innovative, persevere and be humble when teaching disable learners.

4.3.16 The relation learners have in school and classroom

Most educators indicated that learners relate to each other well by showing respect
to one another, they learn from the team and assist one another other during
lessons. They even accept their situation and the situation of others as they are
taught to respect everyone. Unfortunately, however, some learners are not well-

mannered, and they tease and fight with other learners.

4.3.17 Ways to accommodate learners with disability during teaching and
learning

Educators teach learners considering each individual’'s learning pace, allowing group
work and offering help where needed. Educators appreciate work well done to uplift
learners’ learning spirit, give them second chances to learn activities and use
different learning methods. They allow learners to use learning objects to make for
better understanding.
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4.3.18 Support programmes for learners with disability at schools

Yes No

Most educators stated that they are offered support programmes to enhance their
knowledge in dealing with disabled learners at schools. Some indicated that they are

offered inclusive education training and some remedial class workshops.

4.4 CONCLUSION

This chapter entailed the analysis and interpretation of the research findings after the
guestionnaires have been completed by the SMT and educators and the interviews
had been conducted at five selected primary schools at Botshabelo regarding the
attitudes of Grade one educators on inclusive education implementation. The
analysis was done by identifying themes, sub-themes and categories. The findings
from the questionnaires and interviews guide were analysed and discussed in detail.

The fifth chapter concludes the research with the summary of findings, discussion,
conclusion and recommendations for further research, as well the limitations of

study.
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CHAPTER 5

SUMMARY OF THE STUDY, CONCLUSION, RECOMMENDATIONS AND
LIMITATIONS

5.1 INTRODUCTION

This chapter comprises of the summary, the findings and a discussion of the
research, as reflected by the responses of the educators at the five selected primary
schools in Botshabelo. This research investigated the attitudes of Grade one
teachers towards the implementation of inclusive education in classrooms at
selected Botshabelo primary schools. In most cases attitudes are regarded as a
stable construct containing cognitive, affective and behavioural elements. This study
revealed the lack of knowledge and understanding by the majority of the participants
on aspects such as inclusive education and LSEN. Chapter Five also deals with

recommendations, derived from the findings of this research study.

5.2 SUMMARY OF THE STUDY

Chapter One provided an overview and introduction to the study. This chapter
provided information on the background, problem statement aim, objectives,
significance of the study, research questions, research methodology, theoretical
framework on establishing an inclusive education definition terms, and the

conclusion to the study.

The aim of the study was to investigate attitudes of Grade one educators towards the
implementation of inclusive education and how it is implemented in classrooms at
five selected intermediate schools in Botshabelo in the Free State province in South
Africa. The aim was to find solutions to solve problems encountered by Grade one

educators how inclusive education is implemented in classrooms. The factors
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influencing the implementation of inclusive education in classrooms were observed
which contributed to the negative attitudes of educators regarding the

implementation of inclusive education in classrooms.

Objectives were met by employing a qualitative and quantitative research approach.
Data was collected in the samples schools by means of the questionnaire and
interview guide method. Results of the participants were analysed and grouped

using a thematic analysis.

To achieve the aim of the study, the following objectives of the study were stated,
namely, to:
e Investigate the attitudes of educators towards the implementation of inclusive
education at selected Botshabelo primary schools.
e Investigate if educators understand their roles in the implementation of
inclusive education.
e Investigate the views of primary school educators towards the implementation
of inclusive education in the classroom.
e To evaluate the implementation of inclusive education programmes at Primary

Schools in Free State Province.

The objective of the study is achieved. The outcomes of the study proved that under-
resourced, overcrowded classes, learners’ background, untrained educators,
stakeholders, community and the environment of learners contributed to the attitudes
of Grade one educators on the implementation of inclusive education in selected
Primary School classrooms at Botshabelo. These objectives helped the researcher
in directing her in the executing of the study because the researcher had known what
she wanted to achieve in the study.

Chapter Two explained the various kinds of research undertaken; inter alia the
research found that the curriculum used during the Apartheid era was content-based,

and input in the learning process was emphasised. The researcher also realised that
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inclusive education was put into place from 1994, as part of the democratisation
process (Dryer, 2017). Mainstreaming, referring to the inclusion of normal special
children in the general education process that are taught in classrooms, was also
instituted. The attitude of Grade one educators was also investigated in this chapter
by referring to different sources. The study was founded on a review of relevant
literature; therefore, the study was supported by information from the research

participants.

Chapter Three investigated the research problem using a qualitative research
method, as indicated by the title. The process of gathering information became
easier for the researcher once the type of approach was decided. The instruments
used by the researcher as well as the rationale for those methods were explained.
The participants for the research were educators and SMT members who provided
information to assist the researcher to achieve the goal of the study. The questions
posed to the participants derived from the following main and subsidiary research

guestions:

5.2.1 Main Research Question

. What is the attitude of Grade one educators towards inclusive education
implementation at selected Botshabelo Primary Schools?

5.2.2 Subsidiary Research Questions

o Do educators understand the roles in the implementation of Inclusive
Education?
° What views do Grade one educators have on inclusive education?

o Do Grade one educators receive professional development on inclusive

education?
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Chapter Four concentrated on the analysis and interpretation of research results.
The attitudes of Grade one educators were investigated by means of interviews and
guestionnaires. The responses given by educators of five primary schools selected
for the research in Botshabelo revealed that there are factors, which have an impact
on the success of Inclusive Education Implementation in Primary School classrooms
in Botshabelo. The results indicated possible solutions to the problems of Inclusive
Education Implementation. The results disclosed that the socio-economic
background of learners; under- resourced, overcrowded classrooms, parents,
school, and the community contributed to the attitudes of Grade one educators on

Inclusive classrooms at selected schools in Botshabelo.

Chapter Five provides a summary of the study, recommendations, limitations to the

study and the conclusion.

5.3 RECOMMENDATIONS FOR THE STUDY

The aim of the study was to investigate how Inclusive Education is implemented at
Botshabelo primary schools in the Free State Province. To achieve the aim, specific
objectives were stated. The objectives of the study were to investigate the attitudes
of Grade one educators on Inclusive Education Implementation in Botshabelo
primary schools, and to investigate whether educators understand their roles
regarding the implementation of Inclusive Education. The views of primary school
educators on Inclusive Education implementation in the classrooms was investigated

by the researcher at Botshabelo in Free State Province were investigated.

Based on the research findings derived from the responses of the participants in the
study, the following recommendations are made towards implementing Inclusive

Education in Botshabelo Primary Schools.
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The researcher recommends that Inclusive educators attend regular
workshops. Workshops should aim to solve problems encountered by
inclusive teachers to make them better classroom managers by equipping
them with skills, which will empower them. The attitudes of Grade one
educators on Inclusive Education Implementation will hopefully change for the
better.

The researcher also recommends more parent involvement in the education
of their children. Parents should be motivated to become involved in curricular
activities such as homework as well as extra- curricular activities. They can
help educators by checking their learners’ work and help them with revision
and remedial work at home. Parent involvement is expected to promote
interesting and useful hobbies which can be used in certain lessons or
enrichment programmes. They can help educators with supervision of
learners during educational tours. They should enforce respect, responsibility
and discipline for teachers at home.

Since the attitudes of Grade one educators on Inclusive Education
Implementation in schools were investigated, the Department of Education
should motivate educators of Inclusive Education to show more commitment
to their work. The Department should acknowledge the good work done by
educators by organising award ceremonies.

The attitudes of Grade one educators on the Implementation of Inclusive
Education are negatively affected by the overcrowding in classrooms. The
Department of Education should solve that problem by building more
classrooms and employ enough staff. It should also pay attention to the
teacher-learner ratio in the classroom. The principal and management staff
should reduce large numbers of learners in the classroom, because it will be
easier for educators to manage smaller groups of learners. The teachers will
achieve good results, thus reducing large numbers of inclusive education

learners with learning barriers.
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5.4 RECOMMENDATIONS FOR FURTHER STUDY

Recommendations for further study are the following:

The sample population consisted of principals and educators from primary
schools. Further studies could be undertaken in secondary schools as well.
Further studies should include special schools to determine how they
implement inclusive education and what resources they use to ensure that
learners are included in classroom tuition.

Further studies should involve parents and learners to obtain different

viewpoints and experiences.

5.5 LIMITATIONS OF THE STUDY

The limitations of the study are as follows:

This study gathered information only from five primary schools, and secondary

schools were excluded; therefore, findings cannot be generalised to secondary

schools.

The participants in this study were only principals and educators, and only
their viewpoints were included in the findings.

Question 2 was repeated in Question 4; therefore, it falls under a shortcoming
in the study.

The researcher planned to interview 15 Grade one educators, but only 10
Grade one teachers were interviewed. The other educators were not available

at school due to unforeseen circumstances.
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5.6 CONCLUSION

It can be concluded that the attitudes of Grade one educators on Inclusive Education
Implementation in classrooms at Botshabelo can be attributed to insufficient training
of teachers. Teachers have a vital role to play in the successful Implementation of
Inclusive Education. The support needs of educators are often overlooked, which
contribute to the barriers to successful inclusive education. Lack of differentiation in
instruction also contributed to the attitudes of Grade one educators on Inclusive
Education Implementation. Teachers in Mainstream Schools teach large groups and
seldom vary instruction or make adaptations based on learners with disabilities.
Teachers that are already overworked and overstrained experience additional
pressure from parents. Parents should ensure that learners with special needs are
supported and treated with respect by their peer group and teachers. Teacher
anxiety is one of the factors that contributes to the attitudes of Grade one educators
on Inclusive Education Implementation in classrooms, because many educators are
unsure whether Inclusive Education is a success at their schools. Teachers
expressed concerns on having stress and anxiety when including learners with
barriers. The negative attitudes of teachers regarding the Implementation of
Inclusive Education in classrooms contribute to the problems encountered by
inclusive education. The research indicated that successful Implementation of
Inclusive Education mainly depends on the positive attitude of educators. The lack of
trained teachers is a key component of the Inclusive Education reform agenda. The
research indicated that untrained educators constitute a key problem and the most
crucial obstacle that hampers policy makers’ endeavour to establish Inclusive
Education successfully. The success of inclusive education relies on the success of
teachers in learning skills and perspectives assumed by new visions of inclusion and
unlearning practices and beliefs with regards to learners and instruction that
dominated their professional lives up to this moment. The research indicated that
untrained teachers are one of largest problems prohibiting the successful

implementation of Inclusive Education in Schools.
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APPENDICES

APPENDIX A: RESEARCH QUESTIONNAIRE

APPENDIX A

INCLUSIVE EDUCATION, ATTITUDES OF GRADE ONE EDUCATORS TOWARDS
THE IMPLEMENTATION OF IT IN CLASSROOMS AT BOTSHABELO SCHOOLS.

According to DoE, 2005, in 1996 the government of South Africa amalgamated 17
Departments of Education, which had been designated along lines, to one
Department of Education with one curriculum (Interim Syllabus) for all South African
learners. Prior to 1996, learners experiencing barriers to learning and development
were catered for in Special Schools, which were designated along categories of
disability. Where learners who experienced barriers to learning did attend ordinary
schools, it was largely by default, and very little was done by these schools to adapt
teaching methods, the Ilearning environment and assessment procedures to
accommodate them. Learners were expected to adapt to the school. The majority of
learners experiencing barriers to learning and development were unable to access
education.

In July 2001 the Ministry of Education launched the Education White Paper 6 Special
Needs Education: Building an Inclusive Education and Training System. White 6
reminds us that our constitution challenges us to ensure that all learners pursue their
learning potential to the fullest. (EWP6 p.11). It commits the state to the achievement
of equality and non-discrimination. The policy framework outlined in White Paper 6
outlines the ministry’'s commitment to “the provision of educational opportunities, in
particular for those learners who experience or have experienced barriers to learning
and development or who have dropped out of learning because of the inability of the
education and training system to accommodate the diversity of learning needs, and
those learners who continue to be excluded from it “. (EWP6 p.11).

Education White Paper 6 on Inclusive Education sets out to address the needs of all
leaners in one undivided education system. It moves from from categorization of
learners according to disability (medical model) to assessing the needs and levels of
support required by individual learners to facilitate their maximum participation in the
education system as a whole.
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To investigate the attitude of educators towards the implementation of Inclusive
Education in grade one classrooms at Botshabelo schools, it is important to know how
it is implemented by educators.

RESEARCH QUESTIONNAIRE

In assistance to the researcher into the attitude of grade one educators towards the
implementation of Inclusive Education in classrooms of Botshabelo schools. May you
please complete the following questionnaire. Your input will be highly appreciated and
will be treated with confidentiality.

1.What is the role of educators towards the implementation of inclusive education?

2What are the factors affecting the implementation of inclusive education in the
classroom?
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3.How are Grade one educators prepared for the implementation of inclusive
education?

4 .Do educators understand their roles in the implementation of inclusive education?

5 Which factors affect the implementation of inclusive education in the classroom?

6.How would you explore strategies utilized to prepare Grade one educators for the
implementation of inclusive education in the classroom?
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7.How is Inclusive education implemented at your school?

8. What do you understand by the concept Inclusive Education?

9.Do Grade One Educators get professional development in inclusive education?
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10. What will the department of education do in connection with the severe learners
with learning disabilities or difficulties?

11.What kind of learners are to be included in the mainstream?

12 .Which steps could be taken in the implementation of inclusive education in Grade
one classroom?

13.What are the aims and objectives of educators towards the implementation of
inclusive education?
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14 How would you convince your principal and educators of your school of the
importance of inclusive education and its implementation? (that is, the value of
inclusion and its implementation if he or she does not support this view.) Only tick

one.

Yes No

15.In your own words define inclusive education.
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16. Explain in your own words what do you understand by inclusive school.

17 Discuss how can SBST (Site-Based Support Team) assist Grade one educators in

your school with regard to implementation of inclusive education in classrooms.

18.How will educators, Department of education, parents, learners and schools
contribute to help for the success of implementation of inclusive education in
classrooms at your school? Tabulate each how it will improve to the success of

implementation of inclusive education in classrooms.




END OF QUESTIONNAIRE

THANK YOU FOR YOUR VALUABLE SUPPORT!
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APPENDIX B: INTERVIEW GUIDE

INTERVIEW GUIDE FOR GRADE 1 EDUCATORS

1.

o vk

In your view, what do you understand by inclusive education?

In your opinion what resources are needed in you school for the implementation of
inclusive education? Are such resources available at your school?

How do you think your school can effectively and efficiently support inclusive
education?

Have you attended or received any training to support learners with disability?
What qualities do educators need in order to implement inclusive education?

How do learners with and without disability relate at your school and in your class?
In what ways do you accommodate learners with disability during teaching and
learning?

Are there support programmes for learners with disability at your school? If yes, give

details if not, suggest what could be done.

I will keep on probing and prompting depending on the responses | get from participants
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APPENDIX C: REQUISITION LETTER TO THE PRINCIPAL

3458 Modise Street
Phelindaba Location
Bloemfontein
Cell no. 0762635813
06 September 2019
The Principal

REQUISITION TO CONDUCT RESEARCH- INTERVIEWS AND
QUESTIONNAIRES.

In order for me to complete my studies for the M. Ed degree, | must conduct a
research project on the topic "Attitudes of grade one educators towards the
implementation of inclusive education in classrooms at Botshabelo schools".

May you please allow me to conduct interviews among three teachers in grade One
responsible for inclusive education and distribute a questionnaire among seven
teachers to complete at your school. This process will take approximately 1H45

minutes to complete.

It will be highly appreciated if you would grant me a permission to conduct or do this
research in your school.

Thanking you in advance.

Yours Sincerely

N. J. Mantshiyane (Miss)
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APPENDIX D: REQUISITION LETTER TO GRADE ONE EDUCATORS

3453 Modise Street
Phelindaba Location
Bloemfontein

Cell. No. 0762635813

06 September 2019
Grade one teachers
REQUISITION TO CONDUCT RESEARCH-INTERVIEWS AND QUESTIONNAIRES.
In order for me to complete my studies for the M. ED degree, | am required to conduct a
research project on the topic "Attitude of grade one educators towards the implementation
of inclusive education in classrooms at Botshabelo schools”.
The purpose of the study is to collect data as well as to assess the knowledge of inclusive
education among participants. It will also enlighten teachers about the importance of
implementing inclusive education to combat classroom discrimination, enhance teacher
awareness on how to love and support disabled learners. Finally, the study will provide
teachers with basic information on general schools’ matters concerning inclusive education
in the classroom.
May you please allow me to conduct interviews with you as a Grade One Teacher
responsible for inclusive education and / or request you as a Support Based Team and
School Management Team member to complete a questionnaire on “Attitude of grade one
educators towards the implementation of inclusive education in classrooms at Botshabelo
schools" at your school.
This process will take approximately 1H45 minutes to complete.
May you please sign below as a participant to complete a 1H45 minutes interview and / or
questionnaire on the proposed topic indicated above.
Signature:
I (Name & SUMNaME) ...c..vuiniiii e hereby agree to complete a

1H45 minutes interview / questionnaire for research on the topic “Attitude of grade one educators
towards the implementation of inclusive education in classrooms at Botshabelo schools".

Your co-operation will be highly appreciated.
Thanking you in advance.

Your Sincerely

N. J. Mantshiyane (Miss)
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APPENDIX E: APPROVAL LETTER

11/22/2018 Gmail - FW: APPROVAL OF THE TITLE OF A PROPOSED RESEARCH PROJECT: NJ MANTSHINYANE

M Gmail Joyce Mantshiy hiyanejoyce@gmail.com>

FW: APPROVAL OF THE TITLE OF A PROPOSED RESEARCH PROJECT: NJ MANTSHINYANE

1 message

postgradadmin@cut.ac.za <postgradadmin@cut.ac.za> Wed, Nov 21, 2018 at 1:42 Ph
To: "mantshiyanejoyce@gmail.com” <mantshiyanejoyce@gmail.com>

Ms (Maki) Elizabeth Phantsi
Senior Administrative Officer
Assessment and Graduation Unit
Academic Administration

Central University of
Technology, Free State

Tel: +27 51 507 3068 | Fax: +27 51 507 3409 | E-mail: rphantsi@cut.ac.za

Central University of Technology, Free State (CUT)
Private Bag X20539, Bloemfontein, 9300, South Africa

From: postgradadmin@cut.ac.za

Sent: Wednesday, 21 November 2018 12:13 PM

To: mantshinyanejoyce@gmail.com

Cc: Setlalentoa Wendy <wsetlale@cut.ac.za>; Schlebusch Gawie <gschlebu@cut.ac.za>; Feza Nellie <nfeza@cut.ac.za>; Kabamba Juliano
<jkabamba@cut.ac.za>; Lategan Laetus <llategan@cut.ac.za>

Subject: APPROVAL OF THE TITLE OF A PROPOSED RESEARCH PROJECT: NJ MANTSHINYANE

Copies lo: SUPERVISOR/HOD /DEAN /MR KABAMBA /PROF LATEGAN

Dear Miss Mantshinyane

QUALIFICATION: Master of Education
TITLE: “Attitudes of grade one educators towards the implementation of inclusive education in classrooms at Botshabelo Schools.”

Itis my pleasure to inform you that the Faculty Research Committee of the CUT approved the above project title on 2018-11-15.

For any enquiries, contact Ms RE Phantsi, 051 507 3068 or postgradadmin@cut.ac.za.

Kind regards,

WWW.C a

Ms (Maki) Elizabeth Phantsi
Senior Administrative Officer
Assessment and Graduation Unit
Academic Administration

L Central University of
Technology, Free State

Tel: +27 51 507 3068 | Fax: +27 51 507 3409 | E-mail: rphantsi@cut.ac.zs

Central University of Technology, Free State (CUT)
Private Bag X20539, Bloemfontein, 9300, South Africa

https://mail.google.com/mail/u/27ik=9fd9629cfB&view=pt&search=all&permthid=thread-f%3A1617743623148442774&simpl=msg-f%3A16177436... 1/Z
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APPENDIX F: NOTIFICATION LETTER

FACULTY OF HUMANITIES
& Central University of
Technology, Free State
051 507-3371
CUT CAMPUS
BLOEMFONTEIN
11 December 2018
TO WHOM IT MAY CONCERN

This letter serves to confirm that Me Nomvuyo Joyjce Mantshiyane, student number:
213016133 is a registered Master of Education student at the Central University of
Technology under my supervision and Is also co-supervised by Prof Pule Phindane.
The title of her research project is:

Attitudes of grade one educators towards the implementation of inclusive education
in classrooms at Botshabelo Schools .

Me Mantshiyane will need to administer a questionnaire amongst the grade one
educators in Botshabelo Schools, Motheo Education District as part of her research
project towards the completion of a M Ed degree. The results of her findings and
recommendations will be made available to the Department of Education, Free State
Province for use if deemed necessary.

Thanking you in anticipation——— -
. FACULTY ‘ .ANITILE

SCHOOL OF TEAC, 1R EDUCA ] &N

Prof WN Setialen 2018 -12- 11

HOD: Mathematics, Scignge & Tech J}EomvEduuh&n
E-mail: MMOLO” "REE sn T

Tel: 051 507 3347 S

Add Unit here * Private Bag X20539 + Bloemfontein * SOUTH AFRICA - 9300 +
Tel: +27 051 507 0000 « Fax: +27 051 507 0000 « E-mall: email@cut.ac.za * Website: www.cut.ac.za
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APPENDIX G: ETHICAL CLEARANCE

Q ETHICAL CLEARANCE: CUT

Central University of
Technology, Free State

RESEARCH ETHICS APPROVAL
Date: 16 November 2018

111 This is to confirm that ethical clearance has been provided by the Faculty Research and Innovation
Committee in view of the CUT Research Ethics and Integrity Framework, 2016 with reference number

[D. FRIC 04/18/7]
Applicant’'s Name Mantshiyane, N.J
Student number 213016133

Supervisor Name for Student Project | Prof WN Setlalentoa (main)
(where applicable) Prof PA Phindane (co-supervisor)
Level of Qualification for Student M.Ed

Project (where applicable)

Tittle of research project Attitudes of grade one educators towards the
implementation of inclusive education in classrooms at
Botshabelo Schools

The following special conditions were set:

X Ethical measures as outlined in the proposal and which have been endorsed by the Faculty
Research and Innovation Committee have to be adhered to.

We wish you success with your research project.

Regards

@Mc ~<>—

Prof JW Badenhorst
(Ethics committee representative: Research with humans)
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LR gl
(EEjikiaEs . PE TASHA: T f Ej’ 1:‘. R
e k o i wmr vl . rd el vt
“n FREE SLATH FOAMSIT

Ticd. GO 40 BZZ0 7052 dfd 1619
Eruail’ Ko Wiorbshil s o] 0 o 2@

Dizdrict Direclior
T Dhairict

Dear b Mokl

NOTIFICATION TO CONDUCT RESEARCH PROJECT IN YOUR DISTRICT BY KJ MANTSHIYAME

1. Tha abowemeniioned cancidaie was granted permis=on o conduct reeasreh in your delrcl as
faliows:
Fapsarch Topier afifumes of Grede ong a@icsiore Wesrda (ke implamenaion of Inelusies
Echucation in clagensoma of Bodshabeln sthoaole
Sohoobs: Dibeng sa Tsebo. Kthapeleng, Portsheng, Reereseng and Retsamaile Schools, Mathac
Distnecl
Targ&! Populktbon: 37 SBET and 3IMT memberz and 15 grade 1 educabars from the abene
meantisred 5 achookh
Z. Period of research: From date of slarddura af his s=éer unlil 30 Seplamber 2016, Please nole the
departmens do=s not zllow eny ree=anch o be conduected dunng e founh eme (quarter) of e
acanEmis year nor durrgg namnal schoal fours
Fogearch Denefile: The study will educate educacrs on the role ot ok sies sdecabon in ine
clhassnoms, anllghier the educatars abous the imponance of mplemanhing inclusbee prucation o
combat classoom discrmenation. The study wil serss 23 a0 alzd o e managasmet of the Do
atcan attudes of sdussars tawands e malemerieton of inclushe sducation of leamss with
eaming disebilties 2! Betshakak Primary Sohools The sludy’ wil encourage garanis’
paftipalne in lhak shikdran education and aetal leamers wilh gogcial nesgs for adedialion of
i educalicrs anvirctimant @nd nelg theen achisre Nalr iseming orogramime

(=]

4. Logistical procedunss wers med, in parkcuiar efnical corsiderations for concuciing research in the
Free Siale Degartmers of Education.
Thia Stretagis Flanning, Polioy and R=sgarch Drectorats will make ihe NACEE5aNY FTANGEMENTE

[
mar e regpearchar o pressnt = ﬁnr.tngr. and recammencaaons 0 the relvant oifidals mowour
cesirict.

Yours sircany

FERDAACH APPLICETION HI' MAMTSHTSNE ROTIFICATIOR ECITED 5 SLFT S0
T, & Fodoy
Fervaie Hag EUE, Mosmionisin, S50 - Cld OMS Puldieg, Srom JU8 19 Soo, Charicds Moske Srest, Missrniorisn
Tl [T 404 B2NE | W30 Faxi (B8] SATE a7
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Enauitis KE sifabin

Rl Mastess Permbsnon: MJ hantatleans
Tal 05 03 GFA% 1 92 { 0&T 454 1810
Emal KMsishumifiiedctins pov.za

NJ MANTSHIYARE
3458 Modse Siresl
Fralindaba
BLCEMFONTEIN, 5323

Deart M5 Mantstiyans

APEROVAL TO CONDUCT RESEARGCH IN THE FREE 5TATE DEPARTMENT OF EOLCATION

1. Thiz letter servas a5 an achrosledgemeant of reosipl of your request i conduct researdh in the
Fre= State Deparimend of Education
Resanrch Topie: Alliludas of Grade ore educators owarde Ihe irplemeration of Inclusve
Educatllan in detarasims of Balshabels schools,
Schoals: Dibeng sn Tasbs, Mihapalieng Fonisheny, Resntseng and Retsamale Schoak, Methes
Cigivis!,
Target Popidztion: 35 SA3T ard SMT members ang 15 grage 9 edusslors from the shava
rmantioned & schooks
£ Pefiod af research: From daba of siansiuna of inis ener unli! 30 Seofembar 2090 Plages nobs the
Jepstre Gl rod aliow any resesrch o be conducted dunng the tourth e (guaien of e
amadamis yeer no” duing normal sohogl haurs,
3. Should you fall Sehing your schadule by threw months to compaats your fesesnch project in the
Bpproved pamod, you wil nesd to apply 1o &N axlersien
The appraval i sublset o 1he fellewinn condiicns:
4,7 Tha cellssian of data should nod interiane with the normal tition fime o teeching process.
4.2 A bount copy of the resaansh dasument ar & O, should be susmitied to the Bres State
Deparimran of Educaticn, Resm 319, 3 Flaoe, Ol SHA Building, Charfolis Masske Street
Bloedaniem
4.3 You wil ba expacted, an complation of your resaarch slugy s make a preseniation 19 B
falevart stakahoidars i the Depammert
44 The sihics documents muat be adbered s N ING @scaUrse of your Budy in our depedment

5 Peses nofa lhal coels ralating 1o al the conditisfs smerdoned above e vour cwn responsibiiiy

Wours sincanaly

¥
.-@é—ma F o
CR JEM BEKDLAYANE GATE f;-,’f";“r':‘_.—‘F
&

CHIEF Firai Gtk GFFIGER

EFEEARCH SR RUCATION BANTSHIDME HIPERSERENI BICTFT: 08 S3PT MiE), MOT=ES DisTRIcT
Sretegic Favwang, Policy B Fessinth Dnasoreis

v 2 WODSES, Blearrkwtean, SEO0 - g AE, Ok (AR Bofiling. 77 Moo, Chacdens Motk Seet, Sioemionisin
Tz (2317434 GOAT /3750 Puw G £ATH PG
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